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1. Executive Summary of the findings of the 25 Special Studies

The aim of this EUMC report

This EUMC comparative analysis Roma, Sinti, Gypsies and Travellers

in public education has four objectives:

1. to collect all information available in the EU-25 on the public education of the Roma and to render such information comparable
2. to identify and summarise all the education-related Roma questions, possible inequalities of opportunity, with particular attention to segregation
3. to state certain recommendations and present decision-makers and actors in education with good practices that can help education become the means of Roma integration, and 
4. to contribute to making the operation of public education institutions in the European Union better and more complaint with the law.

Methodology and – issues of data (in)comparability

When writing the comparative analysis and interpreting the results, we have to be aware of the incomparability of data. Incomparability stems on the one hand from the problem of definition of the group in question, and the different systems of public education prevailing in the concerned countries on the other.

The most important question is: who can be defined as ‘Roma’ or ‘Sinti’ or ‘Gypsy’ or ‘Traveller’. We might think these names refer to the same group, but, in fact, we do not have a homogeneous definition of the concerned group, and there are no registers in most countries. It is also problematic to estimate the number of Roma or Sinti in these countries. However, the lack of clear definition is not the only reason for the uncertainties regarding numbers.


The situation is further complicated by the legislation and the different legal statuses of the Roma in the specific countries, which manage minority issues quite diversely. We can identify two different groups of countries on the basis of the legal status of the Roma population. The first group of countries recognises the concerned group as an official minority with minority rights. The second group of countries does not. The fact whether the Roma are granted citizenship or not definitely determines their socio-economic status and position and particularly their education.


In the examination of the position of the Roma in public education, we must take into account that each country has a different public education system. The public and tertiary education systems of the member states essentially do not differ, although they still carry specific characteristics stemming from different historical pasts. Children tend to start school, enter the different stages of education at around the same age, and there may only be 1-2 years difference in minimum mandatory school-leaving age.


It is important to note that there have been tremendous changes in a number of countries (primarily in the former Soviet block) in recent years, therefore comparison is relatively difficult. We must also note that in many countries the data concerning the proportion of Roma and non-Roma students entering the various levels of education are not available, dropout rates and school leaving rates are scarce and often unreliable.


We must point out that there is no data collection system regarding the group in question in the European Union whatsoever. In the majority of countries there are no official statistical data concerning the number of Roma, Sinti, Gypsies and Travellers. These people do not have any kind of special rights; there are only estimates as to the numbers and socio-economic status of these groups. Albeit there are more and more data collections in the countries, these can not be considered official or perfectly reliable data. The reason for this is sometimes political, for example, it is often in the interest of Roma NGOs to overestimate the figures, while decision makers tend to underestimate the numbers and the significance of these groups.


Finally the definition of the group in question and the estimation of their precise number may also be largely affected by social or political issues in some countries.

Main findings of the special studies from a comparative perspective

The main strategies in education for the groups in question

There are a number of common elements within the education strategies of the European Union Member States.

In some countries the group in focus is still characterised by itinerant lifestyles. When developing education strategies and systems, the legislator had to take the special needs of this sub-population into consideration. 

Although the education strategies set desegregating objectives in general, in many countries the Roma are placed in separate classes. In some places the present education system promotes segregation of immigrants, too.

A few countries place emphasis on education in the native language of Roma students and in many instances this is considered the integration of the Roma in education. 

One of the greatest problems is presented by the inability to speak the local official language, particularly in older member states. This does not only pose a great difficulty for the Roma, but also for refugees and immigrants. For this reason many countries established classes where immigrants, refugees, or people who have recently arrived in the specific country students can learn the official language. In Eastern European countries education for immigrants is usually not provided mainly because migration is primarily west-bound. 

Of the main educational strategies, we must mention the system of mediation, designed to ensure communication links between the target group and the education institutions as well as to improve the school performance of Roma and migrant students. 

The main education strategies also include the expansion of school curriculum and teaching materials with Roma-related information, as well as other requisite components of multicultural education. In response to the intensifying ethnic differences and the increasing number of immigrants, several countries of the European Union developed a teaching material which is not only designed for a specific minority but also for members of the majority society. 

Evaluation of the implementation of the strategies

In most countries – Austria, Belgium, Cyprus, Finland, France, Germany, Greece, Latvia, Lithuania, Luxembourg, Malta, Poland, Portugal, Slovenia, and Spain – even when there are appropriate strategies, the practical implementation of the strategies is not (or not yet) evaluated mostly because authorities do not have separate data on Roma children and also – as it may have transpired in the previous chapter – it is quite difficult to define who we can consider Roma. The evaluation method of the effectiveness of the programmes was usually left undefined in the planning stages. Even when there is some sort of evaluation, it is usually not aimed at measuring effectiveness and feasibility of the strategy but rather at collecting information on the Roma and the effectiveness of education. Smaller organisations make casual attempts at estimating effectiveness. Only two countries – the Czech Republic and Greek – evaluated their Roma projects.

The differences of educational strategies

In general we can say that the basic goal of Roma education policies is to focus on getting Roma children to attend schools and minimise the drop out rate. In addition to this, we can also safely state that the Roma are treated more like a group with special needs rather than citizens with civic rights. We found that the adopted education strategy tends to correspond with the one adopted for the group they are identified with. In other words, when the Roma are seen as a migrant group, educational authorities place the strongest emphases on language training.

The main actors involved in the planning, development and implementation of strategies

In this respect we must highlight the roles of government and government institutions the most. There are many places where various research institutions, pedagogical centres, NGOs and in some places even the local governments, and Roma representation minority organisations participate in planning. Generally speaking, the Special Studies are about education and as such they may only lightly touch upon the anti-discrimination strategies of other areas. 

The linking of strategies to anti-discrimination policies/strategies

The ban on discrimination, the principle of equal treatment, and the right to education is guaranteed by the constitution of most countries. The national anti-discrimination acts or decrees of Cyprus, Belgium, the Czech Republic, Finland, Hungary, Ireland, Holland, Portugal, Slovakia, and the United Kingdom are weaker than that in terms of content. Countries with no specific anti-discrimination laws have integrated their anti-discrimination clauses in their education acts, the relevant acts on children or ethnic minority rights, or in their penal codes. 

Concrete information concerning EU Directive 2000/43 is found only in a few countries. We know, for example, that legislators in Cyprus, Finland, Hungary, Ireland, Portugal, Slovakia and Slovenia took into consideration the recommendations of the directive when making laws on equal opportunities and anti-discrimination. In Latvia the bill on adopting the directive was not yet on the desk of legislators at the time of the report. Although the Race Relations Order 1997 and Section 75 of the Northern Ireland Act 1998 in Northern Ireland provide for a stricter regulation than the directive, the provisions of the directive must also be integrated in the new educational strategy. Of all the countries listed, we only found concrete references to the extent of integration of said directive in the national education strategies in the case of Cyprus and Northern Ireland. 

Besides, the strategies of the 25 countries are related to language policies mostly in conformity with the European Charter of Regional or Minority Languages of the CoE, or with the Framework Convention for the Protection of National Minorities of the Council of Europe.
Monitoring

Revision of educational strategies in the last decade

The role of multicultural education in Western Europe has become increasingly dominant in recent decades. Because of west-bound Roma migration from the former socialist countries evident ever since the 1980s, and the increasing number of refugees and immigrants, the role of relevant training and teaching materials has become pivotal today. The guiding principle of such initiatives was that prejudice and negative stereotypes associated with groups of unfamiliar culture, values and norms can be tackled more effectively through education. 

Parallel to this, there was an added objective of sharing the culture and language of the recipient country with the newcomers. Certain states – already described in previous chapters – have also undertaken the task of teaching Roma culture and langue with a view to preserving Roma identity.

As for the former socialist countries, we see different trends. The segregating policies of the past were gradually replaced by efforts aimed at integration. Nonetheless, Roma children are till overrepresented in special schools in many countries. 

Monitoring educational participation and achievement of the groups in question

Usually we found only smaller studies, researches, and ad hoc data collections concerning the question, but usually no systematic or specific monitoring of educational participation and achievement of Roma students exists. 

The available data are usually partial, estimated, or outdated to use as a reference. In all the countries the educational participation and achievement of sub-groups of students is measured in the context of international assessments, like the PISA studies. These researches mainly do not deal with ethnic questions but since the lack of monitoring is severe, some countries (Austria) had included these studies in their reports.

Only few countries have established some kind of board or service to monitor the educational participation and performance of “non-native” students, but the data available on these groups are very often unspecific even in these countries.

Official statistical data

Observations on the performance of Roma students are rarely supported by official statistical data that relate to the entire Roma population of a given country. Under the principle of equal treatment and non-discrimination in education, and due to negative historical experiences, the ethnic background of school-kids, and consequently data on enrolment, drop out rates, school performance, percentage of special schools, and transition to secondary, vocational and higher education, are recorded only in few countries. Instead, authors formulate conclusions on the basis of the experiences and results of qualitative researches, which render comparability impossible. On the other hand, they have surveys to rely on which concentrate on smaller Roma communities, schools, and/or specific towns.

Official statistical data for the groups in question regarding enrolment, school performance

The data available to us from most countries relate primarily to the school enrolment of Roma children. Although in certain countries (e.g. Holland) the enrolment rate (and even admission rate in further education) of Roma kids is estimated to be high, this certainly cannot be called typical. Most data and estimates indicate that the enrolment rate of Roma kids against the majority society is exceptionally low. It is, however, impossible to give an exact figure on the extent since even if we have some information on Roma kids going to school, we are still unable to estimate the total number of school-age Roma children. 

Official statistical data for the groups in question regarding dropout rate, transition to secondary, vocational, and higher education

We have much less information and much fewer reliable data on drop-out rates, transition to secondary, vocational, and higher education. This kind of information was only available from Finland, Greece, Latvia, Lithuania, England, and Hungary and even that was very much limited and incomplete. 

These facts clearly indicate that drop out rates of Roma children are much higher than that of the majority society. Owing to poor school attendance rates and poor school results, Roma children tend not to continue their education after finishing elementary school or leaving school age. 

We must point out that this is an unofficial observation based on non-comparable data. We can conclude that comparison of European Union countries along the desired dimensions is again impossible due to the lack and inaccuracy of data, and the different sampling methods and conceptualisation applied.

Segregation and desegregation

Opinions greatly differ when we come to the question of segregated/integrated education of the Roma. Segregation itself does not equal the violation of human rights, or discrimination no matter how we see it. Segregated education must be provided to immigrant when they want to learn the language of their chosen country. Several countries offer national minorities and sometimes also immigrant groups the right to set up and to manage their own private educational and training establishments. Segregation violates human and civic rights when segregation is realised via breaching the conditions and requirements set out by law. Based on the country reports, we can safely state that in most countries Roma kids are segregated in special education while school segregation is evident due to the geographic concentration of Roma communities.

Is segregation or desegregation part of the official educational policy for the groups in question?

If we were to consider all strategies that aim to eliminate the segregation of Roma and migrant students desegregating, then the strategies of most countries would fall into this category. From this view we can safely claim that in most countries (Austria, Belgium, Cyprus, the Czech Republic, France, Finland, Hungary, Ireland, Italy, Luxembourg, Malta, Poland, Slovakia, Slovenia, the United Kingdom) desegregation constitutes part of the official education policy.

Trends towards segregation or desegregation  

In some countries we found information indicative of intensifying segregation. In Cyprus, for example, trends of segregation are evident in schools attended mostly by immigrants, minority groups, or poorer Greek Cypriots.
 In Germany and in the Czech Republic the number of Roma students in special classes or going to school within the immediate proximity of their homes is on the rise. In Lithuania and Latvia similar segregating trends are visible again in special education. The same is true of the institution of “preschool provision” in Ireland.
Nevertheless, governments have been trying to tackle segregation; as a result, de facto segregation has subsided, but it still exists. We believe that with the exception of the above listed countries – there is a strong trend toward desegregation.

“Special schools”: attendance criteria and proportion of representation of the concerned groups  

What are the attendance criteria of “special schools”?

Usually special schools are established with a view to serving the needs of mentally and physically handicapped children or those with learning difficulty. “Handicap” in this instance usually means intellectual disability, dyslexia, visual handicap, hearing problems, as well as physical handicap. Often the real reason behind being advised to a special school is the child’s problematic behaviour and learning difficulty.

Are students in the groups in question disproportionately represented in “special schools”? 

The question of special education must again be examined separately. The proportion of immigrants within the special education system established on the basis of the “welcome strategy” concept is obviously high. Our attention, therefore, is turned to special education created with a view to satisfying the special needs of children with learning difficulties, mental and psychological problems. In this specific field Roma children are undeniably overrepresented. 

Attitudes

Attitudes of the majority population towards the students of the concerned groups 

Generally speaking we can say that negative attitudes towards the Roma minority characterise majority society. Usually the members of the majority society view the Roma as a particular group that is difficult to accept or integrate because of their different socio-cultural background.

The emergence and development of such prejudicial and discriminative attitudes are promoted and reinforced by the fact that the Roma, who have a different cultural background and speak a different language from majority society, and therefore underwent a different process of socialisation, are often associated with poor social backgrounds, unemployment, and undereducation. Majority society often associates stereotypes (e.g. disposition to crime, alcoholism, disinclination to work, poverty, etc) with this group which renders the integration of the Roma even more difficult. 

Another important problem is the fact that the attitudes of the parents are reproduced by their school-age children. 

Attitudes of the concerned groups towards educational provisions

Roma families often develop negative attitudes towards the school, which is often seen as a compulsory, but otherwise unnecessary chore. All this is due to the following reasons:

1. Negative attitudes may be attributable, on the one hand, to the school failures of Roma children. 

2. Another important factor is that in the eyes of Roma parents the school does not present itself as an important form of socialisation and a means to a career.

3. We must not ignore the poor financial situation of many Roma families. 

4. In certain countries Roma parents are afraid that their Roma children may detach themselves from the Roma community as a result of education. This problem is intensively present when the – immigrant or long-settled Roma in a given country – speak their own language. 

5. Possible negative experiences caused by discrimination and segregation also do not boost school performance.
Criteria regarding educational activities for the population groups in question
We found only a very few examples of European and international initiatives regarding educational activities for the population groups in question. Most initiatives were called to life at central, government levels, and were implemented at national levels. In addition to this, programmes designed to tackle local or regional problems at a local level have evolved in much greater numbers. Programmes and works going beyond the national borders can mainly be considered international because finances come from various European Union funds. 

Good practices

Below we have briefly summed up the main characteristics of the most important initiatives:

Mediators or assistant teachers: mediators, but their most important task is usually to mediate between the child, the parents and the school – the teachers. They often help the children do their homework, prepare for the exams. 

Seminars, trainings, handbooks for teachers: educational projects directed at teachers aim to provide information regarding the Roma, enabling them to teach the Roma as well as about the Roma. 
Transport, school bus: an important aspect of the Roma-integration project is the provision of transport between the camping sites and the school, or the living place and the school. 

Romani language instruction: the main goal of Romani language instruction is usually to make Roma children familiar with their traditions, or to make teachers, police officers able to communicate with the parents. 

Preparatory class, pre-school, zero grades: evidence suggests that pre-school education is a crucial factor in successful further education. The role of pre-school education therefore can be extremely important.
Multicultural education: it is considered very good practice, but it should be taken into account that it might just not necessarily be the most needed form of education for Roma children. Multicultural education for non-Roma is again a special way to promote tolerance.

Roma culture centres, day-care centres, needs-orientated individual advice, out-of-school – free time – cultural activities: the aim of these centres is usually to provide culture oriented training for Roma and Estonian youth, arrange leisure time activities, support students and represent their socioeconomic interests, and promote a healthy life-style.
Web page: a forum where Roma and non-Roma teachers and parents can communicate, where the non-Roma can read about the culture, the traditions and the history of the Roma. It is most useful as the internet is often called the most democratic medium. 

Roma society: the objectives of these societies is similar to that of culture centres, but without a central building: usually the aim is to promote educational and social opportunities for Roma children and youth, and the main activities are to establish study groups and interest groups, and arrange different cultural events for the members.
Teacher network: a network designed to facilitate exchange of experience and flow of information between teachers dealing with Roma kids. 

Student hostel: these kind of practises were established to look after and provide an opportunity for underprivileged children to pursue their studies at better secondary schools, and then at universities or colleges. 

Summer camps, summer schools: summer camps are extremely useful because all the work of the school year can be completely ruined in one summer. The other thing is that very few Roma families can afford a summer camp or a holiday for their children and they deserve it just like all other children.

Scholarships: scholarships are very important considering that very few Roma families can afford higher education for their children.

Adult education: adult education is important for two reasons. Firstly, it is quite common that the parents of the children in question have completed very low levels in education (or in extreme case none), secondly, they can get a better understanding of why it is important for their children to go to school, and they can support them better. 

Preparing students for secondary school: These initiatives are very important for the further education of Roma kids. 

Proposals on policy developments, educational programmes and research at European level 

The most important recommendation we can conclude in this summary is that all actors in the education system ought to comply with the rules of law.
The system of education in the EU Member States is based, without exception, on the legal provisions applicable in the given country/province/community. We are convinced that the key to the integration of the Roma and other disadvantaged groups in education is observation of the law. For this reason, it is essential that all actors have the time and opportunity to learn and understand the rules applicable to them. The best means to have the law complied with is not sanctioning; instead education decision-makers, teachers, parents and students must understand the relevant rules and see that long-term compliance is for the benefit of all concerned.

Although our last recommendation does not specifically focus on the system of education, we must, nonetheless, mention the role of cooperation between the specific subsystems as it may be crucial in terms of school performance and further education of the Roma. The difficulties faced by Roma students do not confine themselves to the school walls, while at the same time the problems evident in other walks of life most certainly affect school performance. For this reason too, we feel it is crucial that health care institutions, social institutions, the experts working therein, and/or local governments cooperate with schools and establish direct relations with the families concerned. We are convinced that with better information flow and complex case treatment, supporting Roma children and the handling of potential problems will be easier.

In this comparative study we formulate a few proposal regarding educational programmes and practices: in our recommendation on the various education programmes and practices, we would first like to emphasise the role of local organisations. Having direct knowledge of regional problems and needs, local civic organs and local governments are much more apt to solve the problems and reach the target groups. The motivating role of voluntariness and the presence of strong pro-activity in local civic organs cannot be ignored. It is therefore crucial that the programmes of civic organisations targeting specific target groups be financially supported and collaboration and cooperation between local governments and non-profit organisations be promoted. In addition to supporting such initiatives, it is also important that the actors involved do actually recognise the advantages and opportunities in their joint efforts.
· 
Representing different values and norms, and having a completely different cultural background, the education system presents new school entrants with expectations that they are unable to fully meet. The role of preparation for elementary school is very important. State fostered children face similar problems; preparation may be of vital relevance for them, too.
Preparation, however, is not only important prior to entry to elementary education. Just as important can be the promotion of programmes that facilitate entry into secondary and tertiary education. 
In the course of running preparatory courses it is important to formulate and/or adopt an education methodology that suits the needs of the target group.
· Assisting Roma children, of course, is not only important prior to the entry into the given school, but also after completion of the given academic stage. Such practices include the mediating system that links the school and the family, monitors students’ performance during the year and helps overcome learning difficulties. The system helps resolve potential conflicts almost immediately by the involved specialists; and effective cooperation can be established between the actors in the realm of school by mediating the interests and expectations of the specific parties involved. Financing and promoting such programmes and initiatives is very important. 

The attitudes of the parents toward the education system have a pivotal role in the school performance of the given student. Initiatives that focus not only on Roma students but also on the parents in the framework of personally tailored direct programmes ought to be pursued. Acceptance of the education system may increase among parents that otherwise find the values represented by the school and teachers alien; this, in turn, may improve students’ school performance. The involvement of the parents in the school life of their children may greatly contribute to the establishment of a supportive family background.


Finally below you will find a few recommendations relating to research: We are convinced that information flow between researchers working and making surveys in this specific field of study in the 25 EU Member States must be improved. Similarly to knowledge and experience accumulated in the implementation of any positive practice, sharing research experiences, the problems and other important information on data collection can greatly facilitate the work of researchers. It is therefore absolutely necessary to build and operate a forum that would allow researchers from all countries to publish their writings, have access to detailed research information, write critiques, etc. With regards to EU-financed researches, it would be necessary to establish a methodology centre, or provide professional and financial support for an already existing one, which would give a standard framework to the different research projects conducted in the various countries.
It would be important to establish new methods that allow measurability of effectiveness of school pedagogical programmes and initiatives aiming to integrate and converge the target group. It is also crucial that pre-school systems and the operation of special education be mapped out. The role of pre-school systems is important because it can facilitate the entry of Roma students into the system of education. It would be important to identify which deficiencies in skills and abilities need to be made up for. Enrolment rates could be improved if these institutions were able to reach the target group effectively and provide them with appropriate preparatory training. 

1. 
Although there have been a number of studies in this domain, we still feel it is vital to understand the development and characteristics of prejudice and stereotypes. Surveys focusing on the school actors are still very much needed. It is important to understand which environmental and awareness properties can be used to describe the specific actors. In possession of such research results it would be possible 
· to create training material that would facilitate the work of social workers, mediators, and teachers dealing with Roma kids,

· to change attitudes and stereotypes that render the assimilation of Roma children difficult in the long-term, and

· to convey the knowledge elements to Roma children in pre-school system that are most lacking according to elementary school teachers.
In our opinion the examination of prejudice and stereotypes is closely related to exposing the school’s function in socialisation and sharing democratic values. While these researches only indirectly touch upon the Roma issue, they may nonetheless exert long-term effects. For in the school students – who may later be employed as teachers – acquire knowledge and skills relating to the ways of democratic society, the role of legal rules, conflict management, and/or independent, autonomous decisions and self-management that may easily have massive effects on the formation and operation of prejudice towards the Roma. 

* * *

Having analysed the special studies of the 25 member and in consideration of earlier research findings, we must emphasise that when looking at the position of the Roma in public education and formulating proposals, we must not ignore the situation of children from socially disadvantaged families in education either. Since the human and civic rights of not all Roma students are violated in public education and not all Roma families can be considered disadvantaged, and non-Roma families in poverty are also often segregated, the problem we are dealing with must not appear as a purely ethnic issue.
It is crucial that education, being a subsystem of social politics, cannot ultimately be treated separately from all other subsystems of society (health care, family policies, labour market, law and order). Numerous phenomena in education will only be penetrable if other areas are also examined. For example, we can come to false conclusions when trying to identify reasons for the high drop-out rates of Roma kids if we do not examine the healthcare system, community structure, and labour market of the given country/society at the same time. Although the problem of segregation and unequal levels of education quality arises in the school, it would be a grave mistake to seek the remedies solely in the domain of public education.

Finally, a democratic political system that was brought about by a contract between 25 states can only approach the question of public education of any given group from the position of the law. We may believe that schools with a mixed population of Roma and non-Roma students is the way ahead, or we may think that the full segregation of Roma and non-Roma is the only solution to the present problems, we have no other alternative than to follow the path set out and outlined by the system of law defined by the democratically elected legislation in each country. The education of the Roma or any other social group, for that matter, is not a question of personal taste and emotions, but of precisely defined rights and obligations, the responsibility of us all.
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3. Methodology and issues regarding the comparative analysis

In this chapter we present methodological issues and issues regarding data comparability in particular. We identify data gaps, inconsistencies and other problems.

First of all, we analyse methodological issues and present the main sources of inconsistencies (2.1). We also intend to argue that the main difficulty in the comparability of data stems primarily from the lack of clear definition of the concerned group.
We identify data gaps (2.2) emphasising the sources of data and the registration of problem issues in public education country by country. There is a huge number of researches in the 25 member countries, but their distribution is quite uneven. The application of good practices is similar, as we will demonstrate it under 2.3 as an example of further inconsistencies.

3.1 Analysis of methodological issues – issues of data (in)comparability

There are two main sources of inconsistencies:

1. issues of the group in question

2. system(s) of public education.

3.1.1 The group in question

There are three issues of data comparability

1. definition of the groups in question

2. number of Roma

3. legislation

3.1.1.1 Definition of the groups in question

The first and at the same time the most important question is: who can be defined as ‘Roma’ or ‘Sinti’ or ‘Gypsy’ or ‘Traveller’. What are the boundaries of the groups in question? In European countries the Roma minority is referred to by various names (Arlije, Beás, Cálo, Cigány, Cikáni, Gurbet, Gypsy, Kalderaš, Lovara, Manouche, Mustalainen, Rom, Roma, Sinti, Traveller, etc.). We might think these names refer to the same group, but, in fact, we do not have a homogeneous definition of the concerned group, and there are no registers in most countries.

The countries can be arranged in categories, irrelevant of the size of the concerned group, as follows:
- the group in question can be strictly defined (Roma); or

- it is difficult to clearly define and identify the given group (Roma, Sinti, Traveller, etc.); or

- there is practically no Roma or similar group in the specific country. 

The firs group mainly includes the Eastern and Central European countries (Austria, Czech Republic, Hungary, Slovakia and Poland), Spain, and France. In these countries there are significant Roma or Gypsy groups, but they are usually referred to in various ways.
It is difficult to give a specific definition of the boundary of the group in Belgium (Voyagers, Manouche, Rom, Roma), Finland (Cálo, Mustalainen) or Ireland, where “the community of people who are commonly called Travellers […] are identified (both by themselves and others) as people with a shared history, culture and traditions, including, historically, a nomadic way of life on the island of Ireland”.
 In Greece, there is no official or commonly-accepted definition or particular criteria by which to define someone as Roma. The terms ‘Roma’, ‘Romides’, ‘Romiogifti’, ‘Gifti’, ‘Tsigani’, ‘Katsiveloi’ etc. are used to describe members of social groups who share certain common ethnic, linguistic and cultural characteristics that may differ according to their ‘tribe’ or clan.

Denmark and Luxembourg are members of the third group. The autochthonous group of Roma is not visible in Danish society; the editors of the Danish Special Study use the term Roma to refer to the people who came to Denmark either as guest-workers in the late 1960s or as refugees from the Balkan area in the beginning of the 1990s; another group of Roma students, included in the Danish Special Study, are the Roma children of asylum seekers from Bosnia and Kosovo. In Luxembourg the estimated Roma population is between 250 and 500 individuals. There is practically no Roma population in Malta.

3.1.1.2 Number of Roma

Since it is difficult to define the group in question, it is also problematic to estimate the number of Roma or Sinti in these countries. However, the lack of clear definition is not the only reason for the uncertainties regarding numbers.

The sources of data in the member states greatly differ, which produces the following undesirable consequence: there can be huge differences between the estimated numbers of Roma population in the specific countries (see Table 1.). For example, there are 190,000 Roma in Hungary according to last census (2001), but the estimated number of this group is, in fact, between 500,000 and 800,000.

In most countries the official figures are based on census and/or other government information sources. Often the official figures are inconsistent and fluctuate year by year. Although in the Czech Republic there were several censuses in the last decades, the fluctuation in the number of Roma is still high: according to statistical data of the National Councils (quite similar to local town halls), there were 145,738 Roma in the Czech Republic in 1989. Roma people had first been given the opportunity to identify themselves as Roma during the 1991 Census when 32,903 persons declared their nationality as Roma. In the 2001 Census, the official number of people with Roma nationality dropped almost by two thirds to 11,746 people. 

The essential difference among countries presented by the special reports lies in the significance of the role Roma minorities play in politics and social issues. There is a group of analysed countries where the group (or groups) is easily identifiable: Austria, Czech Republic, Germany, Greece, Hungary, Latvia, Poland, Portugal, Slovakia, Spain and United Kingdom. (Lithuania seems to belong to this category, however the number of researches is insufficient to support this.)

The other group of countries has only a few Roma, Sinti or Traveller citizens or asylum seekers. 

Countries in the third group do not recognize Roma issues, they only identify refugee-related matters (Malta). The entire text of the Special Study of Malta contains only a single instance of using ‘Roma’, ‘Sinti’ or ‘Traveller’ as a term, which is also suggested by the title of the study: Refugees and Asylum Seekers in the Maltese Educational System. 

All in all, there is a bit of a chaos in figures, which fact is also exemplified by the Special Report of Italy: “From the above, 30,000 minors should have been going through compulsory schooling at the time, with about 199,000 at the elementary school level and 11,000 at the lower secondary level.” The number obviously should have been 19,000!

3.1.1.3 Legislation, legal status

It is quite different how countries manage minority issues. We can identify two different groups of countries on the basis of the legal status of the Roma population. The first group of countries recognises the concerned group as an official minority with minority rights. The second group of countries does not. The fact whether the Roma are granted citizenship or not definitely determines their socio-economic status and position and particularly their education.

Let us see some examples: in Germany the Sinti and Roma who have traditionally lived in German-speaking regions since the 14th or 15th centuries usually have German citizenship. They also have the status of a national minority in the sense of the Council of Europe’s Framework Convention for the Protection of National Minorities (Übereinkommen des Europarates zum Schutz nationaler Minderheiten) and are thus in possession of special rights which the group of Sinti and Roma who do not have German citizenship cannot exercise. In addition, there are foreign Sinti and Roma living in Germany who have residence and work permits. The majority of this group came to Germany between 1968 and 1973 within the framework of the bilateral agreement to recruit migrant workers from former Yugoslavia into the Federal Republic of Germany or, in the following years, within the framework of the right of entry granted to family members.

In Austria the Roma became the sixth group with minority status in 1993. Recognised minorities are represented in special consultative bodies, one for each minority, the National Minority Advisory Councils (Volksgruppenbeiräte).

Until 1955, the Roma in Greece were stateless. From then on they were all gradually granted Greek citizenship up until 1978, but still many (and the older ones especially) did not register, which means that they do not have an identity card and therefore endure all the problems that this entails e.g. problems with access to public services, inability to receive social benefits etc. At the beginning of the 1990s, a significant number of Balkan Roma, mostly Albanians, migrated to Greece, and they are not citizens. Around 20,000 Muslim Roma with Greek citizenship mostly inhabit Thrace, in north-east Greece. An unknown number of people of Roma origin, all Greek citizens, live in a broad strip of land in the north where Greece borders with F.Y.R.O.M. and Bulgaria.
In France there are no recognized ethnic minorities: in accordance with the Constitution of 4 October 1958, which stipulates in Article 1 that  “France is an indivisible, secular, democratic and social Republic, guaranteeing equality before the law to all citizens without distinction of origin, race or religion,” and with the fundamental rights asserted in the Declaration of the Rights of Man and of the Citizen promulgated under the French Revolution, which forbid any specific collective rights to be granted to any group whatsoever (defined in terms of shared origin, culture, language or belief), French Gypsies are not recognised as an ethnic, cultural or national population. In accordance with Republican principles, they are therefore not distinguished from other French citizens. As a result, there are no official statistics for the number of Roma, Gitans or Manouches in France and very little qualitative information regarding their situation and social practices.

Refugees and asylum-seekers. It is crucial whether the Roma have citizenship in a specific country or not. In the 20th century Roma groups arrived from Eastern and Southern European countries to the West mostly in the sixties and seventies as guest workers. Members of this group had normally not been granted citizenship. For example, in the early nineties, many Roma refugees arrived in Germany, mostly from Eastern Europe; according to an estimate, more than 60,000 Romanian Sinti and Roma had applied for asylum. Apart from a few exceptions, the applications had been rejected on grounds of lack of evidence of persecution on the basis of ethnic origin in Eastern Europe. From the middle of the nineties, the majority of Roma refugees came from Yugoslavia, most of them fleeing their homes during the Kosovo conflict.

The situation of Roma in Cyprus is very special. According to the Constitution of the Cyprus Republic, the vast majority of Roma are classified as belonging to the ‘Turkish community’ without a minority rights status. The Roma in Cyprus not afforded ‘minority rights’ or any other form of ‘minority status’ as granted by the Constitution to the three recognised ‘religious groups’. The Constitution recognises three ‘religious groups’ (Maronites, Armenians and Latins), which were obliged to opt to belong to either of the two ‘communities’ in order to exercise their civil duties and enjoy their political rights and thus opted to belong to the ‘Greek community’. The Roma were not considered at all; the uncertainty about their numbers, their life-style and the fact that most were Turkish-speaking (and Muslim), and only a few were Greek-speaking (and Christian) who were gradually ‘assimilated’, presumably made matters complicated in granting a ‘religious group’ status.  They were certainly never politically organised and, on the whole, have always belonged to the poorer sections of the population, never wielding economic power.

3.1.2 Public education system(s)
As it transpires form the tables at the end of the chapter, the public and tertiary education systems of the member states essentially do not differ, although they still carry specific characteristics stemming from different historical pasts. Children tend to start school, enter the different stages of education at around the same age, and there may only be 1-2 years difference in minimum mandatory school-leaving age.
At the same time, there are differences in terms of the number of school types/grades children can choose from. In Greece, for example, children at the age of 15 can choose from three different types of school: ‘Eniaio Lykeio’, ‘Esperino eniaio lykeio’ or ‘Tee’; in contrast to this Italian schoolkids have a choice of five school types (‘Liceo Classico’, ‘Liceo Artistico’, ‘Liceo Magistrale’, ‘Liceo D’Arte’ és ‘Liceo Technico’) to continue their education at the age of 14, While Frebch kids have a choice of only two. (‘Lycée Général & Technologique’, ‘Lycée Professionel’).
It is important to note that there have been tremendous changes in a number of countries (primarily in the former Soviet block) in recent years, therefore comparison is relatively difficult. We must also note that in many countries the data concerning the proportion of Roma and non-Roma students entering the various levels of education are not available, dropout rates and school leaving rates are scarce and often unreliable.
3.2 Identification of data gaps

3.2.1 Data sources 

In the majority of countries there are no official statistical data concerning the number of Roma, Sinti, Gypsies and Travellers. These people do not have any kind of special rights; there are only estimates as to the numbers and socio-economic status of these groups. Albeit there are more and more data collections in the countries, these can not be considered official or perfectly reliable data. The reason for this is sometimes political, for example, it is often in the interest of Roma NGOs to overestimate the figures, while decision makers tend to underestimate the numbers and the significance of these groups.

There are major differences among countries with regards to total population or Roma population. Obviously it is never a good idea to compare the data of Germany (82 million citizens) and Luxemburg (451 thousand citizens), or Malta (with no Roma population) and Spain (with 650,000 – 800,000 Roma).

We can find differences among countries with respect to researches: while the number of publications and researches in Lithuania are minimal, conversely in Hungary, for example, there is a long history and tradition of research. 

The fact that the method of estimating the number of Roma is fundamentally different in the concerned countries gives rise to a number of problems: while in the greater part of the countries data relate to the number of individuals, in France data relate to the number of caravans, whereas in Belgium (Walloon region) there are figures on individuals as well as on ‘nomadic families’.
 In Luxembourg information is available on the number of families but not of individuals: “According to information provided by Luxembourg/Association des forains, eighty-five families of fairground players live in Luxembourg, properly settled as any other citizen would be“.

3.2.2 Who are the data providers?
In the majority of countries there are no official statistical figures available regarding the number of Roma. As a consequence of misuse of ethnic data in the past, the practice of not collecting any such data has been established in countries like Germany, for example. The ban on collecting ethnic data makes the identification of the type and scope of ethnic and racist discrimination extremely difficult. Nonetheless, in Lithuania in the 2001 census, 2,571 persons declared themselves to be Roma/Gypsy. However, informal opinion suggests that not all Roma were reached by the census and the actual number could be much higher.

Although in the Czech Republic there have been several censuses in last decades, the fluctuation in the number of Roma is quite high as mentioned before.

Belgium is special: the method of data provision is different in the Flemish and the Walloon regions of the country.

3.2.3 Who do the researchers consider to be Roma?

Speaking of the history or origins of the Roma in Europe, it must be emphasised that all our knowledge depends on the source. Almost anything can be considered historical source material and can contain information about the Roma from the past (objects, judicial or archived documents, tales, songs, etc.). However, the written sources that are available to us now are those that majority society had deemed worthy of registering.
There are two approaches to identifying and defining who to consider Roma in the narrative of researchers. One of them is based on self-definition: researchers consider a person Roma, when he/she declares himself/herself as Roma. The other one is based on the definition of the community of the given person. The history of Sinti and Roma people is characterised by many phases of persecution. As a consequence, many Roma do not officially declare themselves Roma.

3.2.4 Who do students consider Roma?

Recently the Kurt Lewin Foundation has conducted a questionnaire-based social survey in the Hungarian town of Pécs (with a population of 176,000). The study was based on polling every single 17-year-old student in the town’s secondary schools (N=1,754). In the next year the survey was repeated on a country-wide representative sample (N=1474). The fundamental aim was to map out the civic knowledge and democratic skills secondary-school students are equipped with and also to shed light on student attitudes towards different social groups. One third of the students considered someone Roma as long as they claimed to be of Roma decent themselves by self-definition. Another third of the students considered someone Roma if they were living a Roma lifestyle (see Table 2.).

3.3 Further inconsistencies and other problems

The definition of the group in question and the estimation of their precise number may also be largely affected by social or political issues in some countries. For example, there is no official information on the precise number of Roma or Kurbet in Cyprus. Officially, neither the Cyprus Republic, nor the Turkish Republic Northern Cyprus recognises the Roma as a separate ethnic minority group; they are considered Turkish-Cypriots.

The special educational programs are also difficult to compare. The added value is not equal in each country either. There are important differences between Luxembourg and Hungary, for example. Luxembourg has 451,000 citizens, approximately 250–500 Roma people, and a high GDP. On the other hand, Hungary has 10 million citizens, a Roma population of approximately 600,000 and has just joined the European Union. This is also one of the reasons why good practices often can not be compared.  

XXX 2ND XXX
4. Main findings of the Special Studies from a comparative perspective

In this chapter we will first present the education strategies of the European countries in relation to the Roma. In addition to outlining the main strategic elements, we will also evaluate the effectiveness of the relevant initiations, and cover the key government, non-government, and other organisations behind the implementation of the strategies. As we will see, the strategy of the EU member states is articulated along a number of key dimensions although the measurability of their effectiveness still leaves a lot to be desired.
Following this, we will discuss the characteristics of participation and performance of the concerned group in education, then describe and compare the available, officially published data. All this can only be done within certain confines due to lack of statistical data. We must therefore also emphasise at this point that in order to facilitate transparency, measurability, and comparability, it would be absolutely essential to formulate proposals with regards to possible future collection of data in a manner that does not violate the provisions on the protection of personal information. This must be achieved in a manner which rules out the chances of any future identification of the people involved and the retrieval of information.
In addition to this, comparability of data would also require that the countries perform data collection along the same methodological principles, shared conceptualization, and operationalisation. 

Then we will go on to collect the experiences and information regarding segregation and desegregation. As we will see, segregated schools or classes are still not uncommon in most countries despite desegregating education policies and parallel desegregating trends. The segregation of the Roma is primarily achieved under the framework of special education and is most common in schools located in regions with a high concentration of Roma population.
At the end of the report we discuss the attitudes of the majority society toward the observed group and the attitudes of the Roma toward the education system.

Wherever it was reasonable, we separated information concerning immigrant Roma populations and long-settled Roma populations who have been living in the given country for a long period. In order to promote easier understanding of the main conclusions, we used a table format in the presentation of the results.
4.1 Strategies

In this chapter we present the main strategies in education designed specifically for the groups in question and evaluate the implementation of such strategies. We also briefly describe the differences in educational strategies with focus placed on the majority population and minority groups.

It is important to understand who the main actors in the planning stages are, how the strategies are developed and implemented, and whether the strategies are linked to anti-discrimination policies/strategies.

4.1.1 The main strategies in education for the groups in question

During the discussion of the examined question, we have to differentiate immigrant Roma populations from those that are long-settled residents in a specific country – many of those may have already assimilated or integrated in the country. Certain strategic elements listed below will be true for both groups while other programmes and initiations will only reach specific circles. 
In some countries (e.g. France, Belgium, Greece, Ireland, Italy, Holland, Sweden, and the UK) the group in focus is still characterised by itinerant lifestyles.
 When developing education strategies and system, the legislator had to take the special needs of this sub-population into consideration. The children of families either migrating throughout the entire year or only in the warmer months, or constantly moving campsites can only participate in a flexible education system that adapts to the nature and needs of the target group. The answer to the problem was the establishment of schools within the vicinity of the campsites (e.g. Belgium) or mobile schools and classes (e.g. France). However, these systems may easily have segregating effects.
 
In certain countries (Austria, Czech Republic, Finland, France, Germany, Hungary, Ireland, Latvia, Lithuania, Poland, Slovakia, Slovenia, Spain, United Kingdom) the Roma are placed in separate classes. In some places (Austria, Belgium, Cyprus, Denmark, Finland, and Germany) the present education system promotes segregation of immigrants, too. More details on this in the chapter on Segregation and Desegregation.
A few countries place emphasis on education in the native language of Roma students and in many instances this is considered the integration of the Roma in education. 
In Cyprus the Ministry of Education and Culture made the following distinction for the education of the non-Greek speaking population: from February 2004 native Turkish-speakers are given the opportunity to study in their mother tongue in afternoon classes. All other students can only attend classes held in Greek.

While the legal background to study in Romani in Denmark is provided,
 teaching in this language is uncommon. So far there have been only two Romani course books published for first-class students. Although there would be interest in such publications, we do not know of any further initiations of this kind – probably due to doubts regarding the profitability of such enterprise.  
In Finland only a small minority of Roma children have access to education in Romani. There are many reasons for this. On the one hand, Romani was only transcribed into a written form some twenty years ago. This presents another problem namely that there are only few teachers who are able to speak the language. In 2001-02 there were twenty schools where education in Romani was offered.
  
In Germany Roma children can study Romanes, but Hamburg is the only German state which offers classroom teaching in the public schooling system.
 It’s important to note, that several Sinti and/or Roma associations refuse to accept teaching of Romanes in the public school system
 and prefer privately organised afternoon-classes. 

In Sweden Romani became an official minority language in 1999, which automatically made Romani Chib
 an ethnic minority language. This means that even if there is a single Roma child in a class, the local municipalities are obliged to provide them education in their native language. The lack of appropriately qualified teachers is a problem here, too. This may often prevent municipalities to comply with the legal provisions. 
In many countries (Austria,
 Belgium (Flemish Community), Estonia,
 Germany,
 Greece, Italy,
 Latvia, Luxembourg, Poland, Slovakia, and Slovenia) there is no native language education in the public schooling system. In other countries (Belgium, the Czech Republic, France, Hungary, Lithuania, Holland, Spain, and the United Kingdom
) we were unable to identify any information concerning the issue. 
The provision of education in the native language of the students is important for the development of group-identities and for the preservation of minority cultures; however, this alone cannot fully satisfy the educational needs of the Roma. The indexes of school performance (drop-out rate, school attendance, enrolment, etc.) are also poor in countries where education is provided in the native language of the students.
One of the greatest problems is presented by the inability to speak the local official language, particularly in older member states.
 This does not only pose a great difficulty for the Roma, but also for refugees and immigrants. For this reason many countries (Austria, Belgium – Flemish Community,
 Cyprus, Denmark,
 Estonia, Finland, France, Ireland, Luxembourg,
 Malta, Netherlands, and Spain) established classes where immigrants, refugees, or people who have recently arrived in the specific country students can learn the official language. In Eastern European countries education for immigrants is usually not provided mainly because migration is primarily west-bound. 

Of the main educational strategies, we must mention the system of mediation, designed to ensure communication links between the target group and the education institutions as well as to improve the school performance of Roma and migrant students. As we will demonstrate it in later chapters,
 the system is justified by the different systems of values and norms shared by Roma families, the negative school experiences of the parents, and the prejudice fostered by majority society. In certain countries (e.g. Belgium,
 Estonia,
 Finland,
 Greece,
 Italy
) such initiations and programmes
 – aimed to establish a solid system of mediation – ought to be considered good practice. However, we must note that similar efforts have also been made in other countries too (Czech Republic, German, Ireland, Lithuania, Luxembourg, Netherlands, Portugal, Slovakia, Slovenia, Northern Ireland, United Kingdom), with a view to setting up such systems.
The main education strategies also include the expansion of school curriculum and teaching materials with Roma-related information, as well as other requisite components of multicultural education. In response to the intensifying ethnic differences and the increasing number of immigrants, several countries of the European Union developed a teaching material which is not only designed for a specific minority but also for members of the majority society. Although we can differentiate between intercultural and multicultural education,
 at this stage we are ready to take into consideration all learning materials that provide information to students from majority society about the culture, customs, or language of different minority groups. 
Below we will briefly describe the countries that provide access to information regarding multicultural education.
The importance of multicultural education has already been recognised by the Austrian government. Now that an empirical study
 on the role of multicultural education has been completed, the Federal Ministry of Education has already taken the necessary steps in order to work out the required teaching/training material.
 

In the Czech Republic
 school teaching materials leave a lot to be desired in terms of the culture, history, or languages of national ethnic cultures. The present reform with focus on tolerance and acceptance aims to make up for these deficiencies. The reform does not only reshape the teaching material, but it also provides special training to educators, school principals, and teacher assistants under the framework of the “Support for Roma Integration” program. Civil and non-profit organisations are also involved in multicultural education. Many Phare and Equal programmes
 are also focusing on this particular domain. 

In Finland
 the National Board of Education is the key coordinator and controller of programmes and initiations relating to intercultural education. It aims to ensure that school teaching already touches upon issues of ethnicity and religion already in the pre-school system. 
The Estonian report carries references to not yet full-fledged multicultural education. Although school curriculum includes multicultural elements, according to Open Society Institute: “(a)lthough the Integration Programme expresses the intent to develop awareness of Estonia as a multicultural state, there have been concerns that this approach has not been adequately reflected in mainstream curricula.”
 

Established by the Department of Education and Science, the National Council for Curriculum and Assessment in Ireland has formulated new guidelines with regards to the intercultural content of school material.
 Closely tied to this, the ministry has also financed racism- and ethnicity-related researches. In Ireland multicultural education places strong emphasis on the culture and history of immigrants and by doing so it addresses questions of anti-discrimination and equality of opportunity.
 Intercultural education of teachers also has a strong role in the efforts. 

There is also a shift in Italy toward multicultural education. The National Council of Public Education has set up an inter-ministerial work team with the task of establishing the rudiments of intercultural education and integrating foreign kids in the education system.
 

According to the makers of the report in Latvia, more attention ought to be paid to teacher training as the role of teaching multicultural elements in teacher training is very limited: only a few classes a semester are devoted to the subject and many times they concentrate on bilingual teaching methods.
 

Authors of the report in Germany had a very appalling opinion of intercultural contents of school curriculum. “According to Hornberg, much of the classroom content does not correspond to the Sinti and Roma’s experience of life: “Their history and way of life is usually not made the subject of lessons, which makes their identification with the content of the lessons difficult”
.”

In Malta the role of multicultural education is impressive. “The NMC
 goes on to state that in a society that is “increasingly multi-cultural the education system should enable students to develop a sense of respect, co-operation and solidarity among cultures.”


In Holland multicultural education was already made part of elementary education in 1984 in accordance with the provisions of the Primary Education Act.
 

The Portuguese Ministry of Education set up the Coordinating Secretariat for Multicultural Education Programmes in 1991. This special organisation had implemented the Projecto de Educação Intercultural (Intercultural Education Project). The programme designed four continuous education modules in the field of intercultural education.
 In addition to the above, we must also mention the Programa Ser Criança-t (Being a Child Programme), which focuses on the pre-school system.
 Finally, we must not ignore the vast number of publications designed to ease the job of teachers by providing instructions and ideas on how to handle cultural diversity.
 
The objective of the present education strategy in Slovenia is to integrate Romani language and Roma culture in the school curriculum. The importance of multicultural elements in education is already evident in kindergarten as it is expressed by the Supplement to the Curriculum for Kindergartens for work with Romani children accepted in 2002.
 
Expressed and emphasised by Education Act No 1/1990 of 3 October 1990 and confirmed by the “Towards Intercultural Education” of the Ministry of Education and Culture in Spain, one of the pivotal elements of the education strategy is intercultural education. This, however, primarily manifests itself in focus on historical nationalities (Basques, Catalans, etc.) living in Spain. Multicultural elements relating to the Roma (Gitano) – that ought to be designed to detach marginalisation and poor social background from the Roma culture – are scrarce in the teaching curriculum or course books.
In Sweden school curriculum includes the teaching of knowledge relating to the culture and language of national ethnic groups, consequently multicultural teachings on the Roma are indeed available to school kids.

The National Curriculum of England emphasises the importance of recognising the value in cultural diversity and preventing racism. Nevertheless, there is very little information regarding the lives of itinerant groups in school material.
 

There is no overall comprehensive strategy in practically any of the countries (for example: Belgium,
 Denmark, Germany, Latvia, Lithuania, Luxembourg, Portugal, Spain, Sweden, and the United Kingdom). We were not able to identify any information concerning this issue in the study of France, Greece, Italy, and Holland. 

4.1.2 Evaluation of the implementation of the strategies
In most countries – Austria, Belgium, Cyprus, Finland, France, Germany, Greece, Latvia, Lithuania, Luxembourg, Malta, Poland, Portugal, Slovenia, and Spain – even when there are appropriate strategies, the practical implementation of the strategies is not (or not yet) evaluated mostly because authorities do not have separate data on Roma children and also – as it may have transpired in the previous chapter – it is quite difficult to define who we can consider Roma. The evaluation method of the effectiveness of the programmes was usually left undefined in the planning stages. Even when there is some sort of evaluation – Czech Republic, Denmark, Estonia, Hungary, Ireland, Italy, the Netherlands, Slovakia, Sweden, or the United Kingdom – it is usually not aimed at measuring effectiveness and feasibility of the strategy but rather at collecting information on the Roma and the effectiveness of education. Smaller organisations make casual attempts at estimating effectiveness. Only two countries evaluated their Roma projects.

Under the framework of the Support to Roma integration programme, a research study was conducted in the Czech Republic in 2003 on the situation of Roma kids in elementary schools. With the help of structured interviews made with Roma and non-Roma pedagogical professionals and assistants, we can now get a comprehensive picture on the problems and difficulties of Roma kids in elementary schools. Based on the research results, a special method was devised to monitor and measure the school performance of Roma kids.

A very similar programme was run in 1999 on Roma Pupils Reintegration from special schools to primary schools; results highlighted that Roma children get sent to special schools far too often with no particular obvious reason. The results of the program are now used in the preparation of new concept materials.

Greece conducted the “Ekpedefsi Tsiganopedon” (Education of Gypsy children) programme between 1997 and 2001 in 30 areas all over Greece wherever Roma people lived. The primary objective of the programme was to improve school attendance rates and school performance of the Roma by publishing new course books, running preparatory classes, and training teachers. Thanks to the careful implementation of the project, the drop out rate of Roma children in elementary schools fell dramatically to 25% from 75% within four years.

4.1.3 The differences of educational strategies

In general we can say that the basic goal of Roma education policies is to focus on getting Roma children to attend schools and minimise the drop out rate. In addition to this, we can also safely state that the Roma are treated more like a group with special needs rather than citizens with civic rights. We found that the adopted education strategy tends to correspond with the one adopted for the group they are identified with. In other words, when the Roma are seen as a migrant group, educational authorities place the strongest emphases on language training.

4.1.4 The main actors involved in the planning, development and implementation of strategies

In all countries the main initiators are the government and its institutions; there are many places (Austria, Cyprus, the Czech Republic, Denmark, Estonia, Finland, Hungary, Ireland, Italy, Lithuania, the Netherlands, Poland, Portugal, Slovakia, Slovenia, Spain, Sweden, and the United Kingdom) where various research institutions, pedagogical centres, NGOs and in some places even the local governments (Cyprus, the Czech Republic, Denmark, Estonia, Hungary, Italy, Netherlands, Poland, Portugal, Sweden, and the United Kingdom), and Roma representation minority organisations (the Czech Republic, Estonia, Hungary, Italy, Luxembourg, Poland, Portugal, Slovenia, and Spain) participate in planning. Generally speaking, the Special Studies are about education and as such they may only lightly touch upon the anti-discrimination strategies of other areas. 
4.1.5 The linking of strategies to anti-discrimination policies/strategies

The ban on discrimination, the principle of equal treatment, and the right to education is guaranteed by the constitution of most countries. The national anti-discrimination acts or decrees of Cyprus,
 Belgium,
 the Czech Republic,
 Finland,
 Hungary,
 Ireland,
 Holland,
 Portugal,
 Slovakia,
 and the United Kingdom
 are weaker than that in terms of content. Countries with no specific anti-discrimination laws have integrated their anti-discrimination clauses in their education acts, the relevant acts on children or ethnic minority rights, or in their penal codes. 
We have found references that in the course of the legislative process, these countries,
 including Cyprus, the Czech Republic, Finland, Hungary, Ireland, Latvia, Portugal, Slovakia, and Slovenia had in fact taken effective international agreements and treaties into consideration.
We found concrete information directly relating to EU Directive 2000/43 only in a few countries. We know, for example, that legislators in Cyprus, Finland, Hungary, Ireland, Portugal, Slovakia and Slovenia took into consideration the recommendations of the directive when making laws on equal opportunities and anti-discrimination. In Latvia the bill on adopting the directive was not yet on the desk of legislators at the time of the report. Although the Race Relations Order 1997 and Section 75 of the Northern Ireland Act 1998 in Northern Ireland provide for a stricter regulation than the directive, the provisions of the directive must also be integrated in the new educational strategy, too.
Of all the countries listed, we only found concrete references to the extent of integration of the directive in the national education strategies in the case of Cyprus and Northern Ireland. As for Cyprus, the authors describe ties minimal,
 while in Northern Ireland the present education policies tend to be more focused on the previous education strategies.

Besides, the strategies of the 25 countries are related to language policies mostly in conformity with the European Charter of Regional or Minority Languages of the CoE, or with the Framework Convention for the Protection of National Minorities of the Council of Europe. (See Table 2.1 and 2.2)
4.2 Monitoring

4.2.1 Revision of educational strategies in the last decade

The role of multicultural education in Western Europe has become increasingly dominant in recent decades. Because of west-bound Roma migration from the former socialist countries evident ever since the 1980s, and the increasing number of refugees and immigrants, the role of relevant training and teaching materials has become pivotal today. The guiding principle of such initiations is that prejudice and negative stereotypes associated with groups of unfamiliar culture, values and norms can be tackled more effectively through education. 
Parallel to this, there was an added objective of sharing the culture and language of the recipient country with the newcomers. Certain states – already described in detail above – have also undertaken the task of teaching Roma culture and langue with a view to preserving Roma identity.
In the Netherlands from the ‘80s the main goal has been integration and to reduce truancy. In order to handle these problems a national network of consultants has been developed, but multicultural education has also been an important element of the strategy. Multicultural education was mainly achieved in the ’90s in countries like Austria, Estonia, Finland, Ireland, Italy, Latvia, Luxembourg, Portugal, Slovenia, Spain, and Sweden because it was realized that integration without multiculturalism and without mother tongue education is nothing more than assimilation.
There are many countries (Austria, Denmark, Estonia, Finland, the Netherlands, Slovakia, and Sweden) where the system supports bilingual education for non-native students or at least voluntary mother tongue courses including Romani language courses, but there is a severe lack of professional teachers. The most extreme case is from Austria, where there is only a single native Romani speaking teacher.
 In Denmark we see a negative trend namely that until 2002 the system had promoted mother tongue teaching for bilingual students, however from 2002 schools are no longer required to offer mother tongue classes. This means that schools are not given any financial support even if they chose to offer classes in Romani. The reason for this is that the government wishes to move focus from first-language teaching to teaching in Danish.
 In Estonia
 by the late 1990s it had already been realized that a comprehensive school system for smaller minority groups could not be achieved because of a multitude of financial and technical problems. Nevertheless, it was decided to provide these groups with an opportunity to study their native languages and culture in small groups in public schools; however but this opportunity is the function of a number of conditions that can hardly be met by the groups in question because of their law numbers. 
As for the former socialist countries, we see different trends. The segregating policies of the past were gradually replaced by efforts aimed at integration. In many countries (Austria, the Czech Republic, Finland, France, Germany, Hungary, Ireland, Latvia, Lithuania, Poland, Slovakia, Slovenia) Roma children are still overrepresented in special schools. It is really harmful not only from the aspect of educational progress of the children but also from the aspect of the social prejudices, not to mention the injury children who really need special education suffer this way. In the Czech Republic it is a special problem that the Special Educational Centre (whose advisors decide if a child needs special education) has a financial interest in diagnosing more and more children as mentally retarded.
 In many countries (Cyprus, Czech Republic, Germany, Latvia, Lithuania, Ireland) we have seen segregating tendencies despite the implemented counter-measures. There is, for example, no way to prevent non-Roma parents from taking away their children from schools with high numbers of Roma and migrant students. There are efforts against this trend with questionable effect.

It is a good sign that in Italy
 the entire education system has been recently reorganised to suit the needs of Roma children better since they realised that creating special classes for Roma students is just not the right policy. There is a strong drive to move towards intercultural pedagogy, family education, and integration. A similar process can be seen in Hungary
 where after decades of segregating practices, combating discrimination and segregation finally began in 2002. In the beginning of the ‘90s in Poland,
 the problem of high Roma drop-out rates was also meant to be solved by separate Roma classes; however it proved to be the wrong approach. The new strategy regarding Roma education places emphasise on the education of Roma children in integrated classes from the beginning of the new century. The same is true for Slovakia
 where the Antidiscrimination Act came into effect in 2004. In Slovenia
 Roma students used to be treated as children with special needs and the policy was more assimilative than integrative, but from the beginning of the ‘90s they began to recognise that integration is the right way. Even in the United Kingdom segregating methods were used before an equal opportunity agenda was formalised in law.

A similar trend can be seen in Latvia
 and Lithuania
. Their case is a bit different however because of the very low proportion of Roma in society and because of the fact that before 1991 no specific complex national policy or programme had been developed to improve the situation of the Roma.

4.2.2 Monitoring educational participation and achievement of the groups in question

In most countries (the Czech Republic,
 Denmark,
 Estonia, Greece,
 Hungary,
 Latvia, Lithuania, Luxembourg,
 Netherlands,
 Poland,
 Portugal,
 Slovakia,
 Slovenia,
 and Spain
) we found only smaller studies, researches, and ad hoc data collections concerning the question, but usually no systematic or specific monitoring of educational participation and achievement of Roma students exists. 

The available data are usually partial, estimated, or outdated to use as a reference. In all the countries the educational participation and achievement of sub-groups of students is measured in the context of international assessments, like the PISA studies. These researches mainly do not deal with ethnic questions but since the lack of monitoring is severe, some countries (Austria
) had included these studies in their reports.

The main problem regarding the monitoring of educational achievement of Roma children is that due to the sad historical experiences of the 20th century it is prohibited to collect ethnic data and consequently to seek the ethnic backgrounds of school-kids. In some countries (Germany,
 Austria,
 Cyprus,
 Czech Republic,
 Finland,
 and France
) this principle is upheld even more stringently than in others.

In Austria, Belgium,
 Germany, and the United Kingdom there are several differences in the educational systems of the various communities, provinces, and territories, and this presents further difficulties in nationwide monitoring. Nevertheless, there are some efforts made in Austria
 to examine the achievements of migrant students, including the Roma, and also in the United Kingdom
 where the annual reports made by the LEAs and schools to the authorities (DfEE) contain some information regarding the achievements of Roma students.

Only few countries have established some kind of board or service to monitor the educational participation and performance of “non-native” students, but the data available on these groups are very often unspecific even in these countries. 

In Cyprus the Ministry of Education and Culture maintains data on figures of foreign students and students belonging to minority groups for the purpose of optimum planning of its educational policy,
 but at the same time no official studies exist examining the educational performance of various ethnic and social groups; as a result, there are no figures to report
 on.  

In Finland
 the National Board of Education was set up and the Board conducted a survey on the status of Roma children’s basic education in the school year 2001-2002 titled “Romanilasten perusopetuksen tila. Selvitys lukuvuodelta 2001-2002”. Survey results were published in 2004 in Helsinki. 

In Ireland
 the Department of Education and Science have established a National Educational Psychology Service which monitors schools enrolments and attendance and is committed to developing appropriate educational assessment and support services for Travellers. 

In Italy
 the Ministry of Education, University and Research (MIUR) regularly publishes data on the presence of non-Italian students, but the only specific publication on Roma and Sinti students in state schools by the Ministry of Education is a report based on a survey carried out during the school year 1999/2000, which provides data on their numbers and a few other characteristics. 

In Sweden
 in 1999 the government commissioned the National Agency of Education to map out the situation of Romani students in schools; then in 2000 the National Agency of Education made a similar survey. 

4.3 Official statistical data

Based on the reports submitted by the European Union member states we can safely state that the figures representing the school performance of Roma students are definitely worse than those of non-Roma students. Their enrolment rate is lower, fewer continue education after finishing elementary education, and school attendance is often a problem for many. 

As we will see however, these observations are rarely supported by official statistical data that relate to the entire Roma population of a given country. Under the principle of equal treatment and non-discrimination in education, and due to negative historical experiences, the ethnic background of school-kids, and consequently data on enrolment, drop out rates, school performance, percentage of special schools, and transition to secondary, vocational and higher education, are recorded only in few countries. Instead, authors formulate conclusions on the basis of the experiences and results of qualitative researches, which render comparability impossible. On the other hand, they have surveys to rely on which concentrate on smaller Roma communities, schools, and/or specific towns.

As we will present it in the following chapter, the only figures available in most countries concerning the education of the Roma are the enrolment and attendance records. The comparability of these data is underpinned by the fact that they had been collected using different methods. Many of them were empirical data collections based on sampling that showed different reliability levels due to the different sampling methods applied. Many times data are underestimates since one’s Roma identity is established on “self-declaration”. Problems are also presented by the differences in defining the term “Roma” (Traveller, Sinti, etc.). 

We are therefore convinced that it would be essential to formulate proposals with regards to the standardised collection of data in a manner that does not violate the provisions on the protection of personal information in order to promote transparency, measurability, and comparability of data. This must be achieved in a manner which rules out the chances of any future identification of the people involved and the retrieval of information.

In addition to this, comparability of data would also require that the countries perform data collection along the same methodological principles, shared conceptualization and operationalisation. 

4.3.1 Official statistical data for the groups in question regarding enrolment, school performance 
The data available to us from most countries relate primarily to the school enrolment of Roma children. Although in certain countries (e.g. Holland) the enrolment rate (and even admission rate in further education) of Roma kids is estimated to be high, this certainly cannot be called typical. Most data and estimates indicate that the enrolment rate of Roma kids against the majority society is exceptionally low. It is, however, impossible to give an exact figure on the extent since even if we have some information on Roma kids going to school, we are still unable to estimate the total number of school-age Roma children. 

As we will see, there have been a number studies that focused on the school performance of Roma children living in a specific community or attending a specific school. 

In Austria the ethnic background of students is not recorded; schools only register students’ first language. Since Roma parents often do not select Romani as the child’s first language, the information available to us is likely to be warped. The necessary data are only available from the densely Roma populated schools of the Austrian town of Oberwart.
 Although we have information on migrant students, we do not have anything in particular on Roma migrant students. There are also no official data available on Roma participation in secondary schools.
In Belgium there is information concerning the enrolment and attendance of Voyagers, Manouche, Rom and Roma
 students. The indices of the latter two groups are the worst: approximately half of the Roma children, while only 18.8% of Rom children attend schools. We found claims that very few people from the group in question participate in higher education in the Flemish territory although exact figures were not available in the study. There is no information concerning participation in secondary education.
As for Cyprus
 the Statistical Service has information for the 2000-2004 period regarding the number of Turkish Cypriots and Roma children in elementary education. For the 2004-2005 school year, the same information was provided by the Education Ministry District Officers. The majority of Roma, registered by the institution, study in the towns of Paphos and Limassol. There is no official data concerning participation in secondary education. 
The study also provides no data on school performance; however, it implies that Roma children perform very poorly in most academic fields. 
Data from the Czech Republic are again unreliable; we only have estimates with respect to the enrolment and school attendance trends of the Roma. The last piece of accurate information concerning the issue comes from the 1989/90 school-year and concerns elementary education. According to this, 2.2% of the school population was of Roma descent.
 There are no official data concerning participation in secondary schools.
Denmark also does not register any information relating to the ethnicity of students. There are only estimates with regard to the number of Roma within the country. There are some more detailed information from the towns of Svendborg and Ellsinore about the academic performance and other characteristics of Roma arriving mostly from the former Yugoslavia.
According to the report from the Estonian Ministry of Education and Research,
 56 Roma children attended school in the academic year of 2003/04. These figures are also rough estimates. Since in Estonia students are categorised according to their first language, we can safely presume that the number of Roma students is, in fact, much higher. 
As for Finland we have a complete nation-wide survey
 to rely on and help us determine the number of Roma students and attendance by school types (including pre-primary) in the breakdown of gender. These results are also indicative of under-representation particularly in pre-primary – an institution only 2% of Roma children attend.
In France the first official statistical figures regarding school attendance by Roma students came to light in 1990. Back then 50% of itinerant children were enrolled. The last survey in this regard was conducted by the French Ministry of Education Schools Department in 2002/03; the figure was higher at 60%. However, these figures are also deemed estimates primarily because of the problem of identifying Roma students. In addition to this, we have accurate data from specific towns (e.g. Montpellier) and schools (e.g. Rouen Institute).
Information from Germany also directly relates to specific schools (e.g. Educational Support School (Erziehungshilfeschule) Weingarten, “Schaworalle” in Frankfurt/ Main). From these specific locations we have concrete information on the number of Roma children going to school or kindergarten. 
Thanks to various programmes (Education of Gypsy Children and Integration of Gypsy Children in Schools) aimed to integrate the Roma children and improve their school performance figures, we have precise information from Greece regarding the number of Roma students enrolled in “normal” and “reception” classes between 2002 and 2004.
 

An empirical data collection conducted in Hungary
 in 1993 helps us determine which form of secondary education Roma students completing elementary school favoured in that year.
In Ireland the collection of information is made difficult by the fact that the available records cannot be broken down to the Traveller groups. There is data available on Traveller children enrolled in the schools of the Junior Cycle (ISCED2) and the Senior Cycle (ISCED3) between 1999 and 2004.
 According to estimates, the school attendance rate of Traveller kids in ISCED1 is 80%.
From Italy we have information regarding the number of nomadic children attending state schools.
 We again have specific information from schools in specific towns (e.g. Roma, Milan
). From a 1999/2000 study – broken down into regions – we know the numbers and the proportion of Roma children in specific schools, while a 2000 study – conducted by the Opera Nomadi – we can draw conclusions on the school performance of the studied population.
 
As for Latvia we have detailed information concerning the number of students in special education.
 In this case again accurate and detailed information primarily relates to special schools of specific towns (e.g. Jekabpils, Jurmala, Valmiera, and Ventspils).
In the schools of Luxemburg and Malta the only information recorded is that of nationality.
There is detailed information regarding the numbers, language, the number of completed grades, school type, or drop out rates of Roma children in education in Lithuania. Data relates to the period between 2000 and 2005.

According to the available information in Holland almost 100% of Roma and Sinti children complete elementary education and go on to study in secondary education. Nonetheless, Roma and Sinti children are badly underrepresented in tertiary education but no exact data is available in this regard. Other sources tell us the percentage of Roma enrolled in various educational institutions (preparatory vocational education and junior general secondary education / senior general secondary education / university preparatory education, special secondary school).
 Most of these the data are based on random surveys. 
Data from Poland is a gross underestimate (app. 3,000) of the real number of Roma students. More accurate information came from Małopolska Voivodship – a district in Krakow. According to estimates, 70% of Roma children attend schools.
 In Poland Roma classes still exist although their number is falling due to the changes in the education policy. The number of students attending such classes is also known. 
In Portugal an organisation called Entreculturas (Secretariat for the Coordination of Intercultural Education) prepared studies in this specific domain. Thanks to them, we know the exact percentage of Roma children enrolled in elementary schools (5,390 children), actually attending classes (91.6%), and how many finish their studies (55.4%). We also have information regarding the number of Roma children completing specific grades or going to specific school types in the academic year of 1999/2000.

In Slovakia data is only available on the school qualifications of people that declared themselves Roma in the 2001 census. We also have information regarding the percentage of Roma children in kindergartens,
 and – thanks to an empirical data survey
 – also on the number of Roma students enrolled in secondary and tertiary education in 2002/03.
From Slovenia we have information concerning the 1986-2005 period and the number of Roma children attending special education or segregated classes. In addition to this, the number of Roma children going to elementary school is also available in the breakdown of towns, schools, and grades completed.
    
From Spain the estimates given by the Consultative Commission of the Gitano Development Plan provide us with information concerning school attendance, absenteeism, and drop out rates of Roma children.
 We must also mention two researches from 1993-94 and 2000-01 carried out by the Fundación Secretariado General Gitano by appointment of the Ministry of Education and Culture. These studies also focused on the above dimensions among other things. There is no information on secondary schools, and only estimates are available on the number of Roma in tertiary education.
There is no nation-wide data from Sweden; researchers have only focused on the schools of a few specific towns (Malmö, Gothenburg, Stockholm, Lund, Norrköpig, Uppsala, Helsingborg, and Gävle).
 Most data regarding school performance is available from these places. 

Although data exist on the subject matter under examination in Northern Ireland in the records of DENI (Department of Education, Northern Ireland) and ELB (Education and Library Board), the information is not accessible. Nevertheless information collected at a local level is indeed available (e.g. St. Paul’s/St Mary’s School for Travelling Children). In England and Wales Local Education Authorities collected data on the number of Roma/Traveller children attending school and also on their school attendance trends.
 Exact data of this kind is not available from Scotland; we only have estimates on the number of Roma and Traveller children of secondary-school age who attended schools with any degree of regularity.

The following table summarises which countries have access to the school attendance figures of Roma students. We must point out that we also indicated the availability of information where the data were incomplete, inaccurate, and/or based on estimates – as it was the case in many countries as demonstrated (Table 2.3).
As mentioned above, the available data concerning Roma students’ enrolment and school performance are usually partial, unreliable, or based on quantitative researches or estimation. It is therefore virtually impossible to establish a reliable indicator and to access information at national level regarding the education of the Roma children. 

Once this problem was recognised, we attempted to establish an accurate indicator in two ways: 

1. First, we tried to identify other traceable statistical official data (for example the percent of students failing a grade, attendance rates in secondary, vocational or higher education, absenteeism, etc.), but we found a massive lack of information instead.

2. We then attempted to create a non-quantitative indicator by establishing an index instead. We took into consideration all institutes founded and services originated for Roma children (for example standardised strategies for improving the school situation of Roma, established institutes for assisting Roma children, special training for teachers, support for talented Roma children, extra tuition supporting Roma children, provision of home tutors for children, etc.). We then built up an order of ranks according to money, knowledge, and power invested in the field of minority education. Unfortunately, we had to abandon our plan because this index proved unsuitable for identifying the exact differences between the EU countries.

4.3.2 Official statistical data for the groups in question regarding dropout rate, transition to secondary, vocational, and higher education

A number of countries above had information regarding school attendance and enrolment rates. This however cannot be said of the data listed in the above heading. Information regarding dropout rates, transition to secondary, vocational, and higher education was only available from Finland,
 Greece,
 Latvia,
 Lithuania,
 England,
 and Hungary
 and even that was very much limited and incomplete. 
These facts clearly indicate that drop out rates of Roma children are much higher than that of the majority society. Owing to poor school attendance rates and poor school results, Roma children tend not to continue their education after finishing elementary school or leaving school age. 
We must point out that this is an unofficial observation based on non-comparable data. We can conclude that comparison of European Union countries along the desired dimensions is again impossible due to the lack and inaccuracy of data, and the different sampling methods and conceptualisation applied.
4.4 Segregation and desegregation

Opinions greatly differ when we come to the question of segregated/integrated education of the Roma. Segregation itself does not equal the violation of human rights, or discrimination no matter how we see it. Segregated education must be provided to immigrant when they want to learn the language of their chosen country. Several countries offer national minorities and sometimes also immigrant groups the right to set up and manage their own private educational and training establishments. Segregation violates human and civic rights when segregation is realised via breaching the conditions and requirements set out by law.
Generally speaking segregation does not develop as a direct result of the legal environment; nevertheless, it is always the product of certain official measures. For example, the freedom to choose schools means real freedom of choice for the middle classes, but it is a means of coercion for the disadvantaged. Segregation manifests itself in the establishment of special schools or separate Roma classes, which – instead of evening out inequalities – provide poorer education. Usually the Roma are seen as a minority group with special needs while they are, in fact, citizens with civic rights.
4.4.1 Segregation and desegregation in the member states 
In the educational system segregation can be formal and informal and present itself in numerous ways.
 The specific reasons for segregation may include ethnic discrimination that rests on the pretext of different needs and interests of Roma and immigrant children. Schools however, often segregate because of deviant behaviour and learning difficulties. Segregation may take a number of different forms:

- Intra-school segregation by organising special (remedial) classes

- Intra-school segregation between normal classes

- Intra-class segregation by organising level-groups

- Inter-school segregation between normal schools

- Inter-school segregation by special (remedial) schools

Below we compiled a list of countries whose education system avails of any of the above segregating practices. 
We would like to emphasise though that we must differentiate between education policies designed to assist migrant Roma and those aimed to suit the needs of long-settled Roma residents. The segregation of classes designed specifically for immigrants with a view to teach the language and help students adapt to local school requirements could well be justified provided that final entry into the system of public education is ensured. In this case segregation does not automatically mean discrimination although this solution may also generate discriminative practices. In contrast to this, the segregated education of long-settled Roma living in the given state as citizen residents is more likely to be discriminative. 
Austria can be classed into both categories, because – despite official politics – immigrant children are overrepresented in special education.
 Although it is not supported by figures and research results, some qualitative research findings seem to indicate that the Roma are overrepresented in special schools – at least that is the case in Vienna.
 The situation is very much the same in Germany: the proportion of migrant and long-settled Roma citizens was again higher in special classes. In Germany the geographic/residential separation also affects school segregation. Roma and Sinti children tend to select a school near their homes.
 
Finland could also be placed in both categories; separate classes (immigrant classrooms) were established for immigrant children; these classes provide personally-tailored, first-language education.
 Also, the placement of students with learning difficulty in special classes is a solution that reinforces segregation. According to a survey on the school-year of 2001-2002
 half of the Roma children – i.e. a much higher percentage than the average – were engaged in special education. 
As for Sweden and Portugal we have limited information on the tendency of the Swedes to move away from the neighbourhood of integral, larger – either immigrant or long-established – Roma communities, which ultimately result in the emergence of segregated areas.
 We believe that such trends produce segregation in education too; however, we cannot be certain. 

Immigrants in a segregated system of education:
Established in the 80s in Genk in the Flemish territory in Belgium, the “reception schools” may be prime examples of segregation while the same can also be said of the French community’s “bridge classes”. In this latter institution immigrant children are given a chance to catch up with their French peers and make a smoother entry into the system of public education.

In Ellsinore and Helsingør in Denmark we can find Roma classes, but this radical measure has not been introduced anywhere else. Nonetheless, the segregation of bilingual students is much more a realistic threat than the segregation of Roma.

Although Luxemburg also provides special education to its refugees, the registered data only allows us to obtain an insight into the nationality of the newcomers. Therefore, we cannot say anything conclusive about the segregation of Roma in education.
Long-settled Roma population in a segregated system of education:

In Cyprus segregation mostly affects Roma people returning from the north of the country as well as the people who are considered Turkish Cypriots. The official education policies of Cyprus are powerless to prevent non-Roma parents taking away their children from schools with high numbers of Roma students.
 Even when parents are not in a position to enrol their kids in other schools, they warn their children to avoid any contact with Roma school kids. This has (also) contributed to the segregation of schools: certain schools are now becoming the school of the poor, the Roma, the Turkish Cypriot, or immigrants.

In the Czech Republic Roma children are segregated within the framework of special education. Children complete an IQ test which does not take the different social and cultural background of the entrants into consideration. The test results are used to decide the form of education children need to receive. According to some sources the proportion of the Roma within special education is higher than 50%.
 We have also found examples of segregation among schools: non-Roma parents take their kids away from schools located near Roma communities.  
In France segregation presents itself in schools that undertake the task of educating the children of itinerant Roma families. The so-called “ASM”s (Antennes Scolaires Mobiles – Mobile school units) provide on-site education to Traveller Roma kids. The “Campsite School” introduced shorter and less rigid school time in consideration of the lifestyles of the travelling families. These solutions produce ghetto-type schools according to both parents and teachers, while surveys have also highlighted that Roma children attending these mobile school units do not acquire the necessary elements of skills and knowledge. 
In Hungary we are faced with the problem of segregation among schools on the one hand. One form of this type of segregation is the establishment of a private school where tuition fee must be paid; this ensures that the Roma are excluded. The schools fees requested by foundation and church schools may produce the same effect. Researches
 indicate that the proportion of schools that can be characterised by high Roma numbers has soared in recent years. The establishment of Roma classes under the pretext of “cramming classes” or “special classes” also reinforces segregation. Yet, the greatest degree of segregation is evident within the system of special education.

In Ireland Travellers are highly represented in the system of pre-primary education. Further education courses and adult training are also known for segregating practices; however, there is now a shift toward integration within these forms of education.
 
In Latvia the most common form of segregation is the establishment of the so-called pedagogic correction classes. These programmes have been created for children from disadvantaged families and juvenile delinquents; the conditions of operations and admission requirements are defined by the Law on General Education.
 In Latvia a total of 55 mainstream schools have launched such programmes. Although only four of these deal specifically with the Roma, it is quite likely that the Roma are overrepresented in other classes, too. Based on sporadic information, there is segregation in the special education provision in certain towns (e.g. Jekabpils, Valmiera). 

In Lithuania Roma students are mostly overrepresented in the special classes of country townships. This suggests that the options offered by the general education system are inconsistent with the needs of Roma children.
 
Extremely high numbers of Roma students in Poland are also found in special classes. Students with learning difficulties are enrolled in these classes after completing psychological and pedagogical tests. As a result of intense objections of recent years, the Ministry of National Education has tightened the conditions for enrolment in special classes.
 In Poland there still are Roma classes. They are estimated to be around ten or twenty with a total class population of about 200. The present educational policies have set the goal of eliminating these classes. 
Segregation in Slovakia is also evident within the framework of special education. Children that are considered mentally problematic are enrolled in special education, which may take the shape of a special school or special and/or segregated class established in a conventional school.
 Enrolment in this case is again conducted without appropriate control. Segregation may also be evident in Slovakia between schools attended by geographically concentrated Roma communities and other education institutions.
 
In contrast to the established practice of previous decades, official politics no longer support segregating solutions in Slovenia. Nonetheless, segregation is still present: there is still data on Roma kindergarten groups and school classes. In addition to this, Roma children are again overrepresented in the institutions of special education is Slovenia, too. Although the number of Roma children enrolled in special education has fallen in recent years, chances of a Roma being advised to attend special education classes are eight times higher.

Despite the official desegregation policies of Spain, segregated schools with high and increasing numbers of Roma (Gitano) students are still evident due to the widening gap between state and private schools. These latter institutions require school fees to be paid so Roma kids are immediately excluded. Parents often take their children away from state schools, which produce segregated classes of poor students from the lower ranks of society.
 
Despite the official policies of desegregation there is a class in Northern Ireland (Belfast) which is solely attended by Traveller kids. Segregation at elementary and pre-school levels is achieved through the institution of the freedom to choose school.
 There are examples of segregating Roma/Traveller children in Scotland and Wales, too. It is quite conceivable that further segregating practices also exist, however, we have no such information.

To sum up we can safely state that in most countries Roma kids are segregated in special education while school segregation is evident due to the geographic concentration of Roma communities.

With respect to the segregating practices pursued by the education system we have no clean-cut express information from Belgium’s German community, from Estonia, Greece, Luxembourg, Italy, Malta, Sweden, and Portugal. In Holland the Roma and Sinti schools have recently been closed and the concerned students have been integrated into the system of public education.
The Table 2.4 shows the above conclusions in a summarised, table format.
Is segregation or desegregation part of the official educational policy for the groups in question?
Similarly to earlier chapters, we also have to differentiate between the education policies adopted for (1) immigrants and (2) long-residing Roma people who have been settled in the given country for long. In the case of the former, the strategy had been designed for immigrants; but the fact that the Roma may account for a considerable share of the refugees does not require any additional undertaking with regards to the strategy of convergence, and the teaching of the official language of the recipient country. 
The “welcome policy” can only promote desegregation if it guarantees that participants will be able to enter the system of public education after having gained the necessary knowledge. While all countries that pursue the welcome policy commonly declare this as their long-term aim, we found very few references (e.g. Denmark) with regards to the effectiveness of the programme. For this reason we are not in the position today to determine which country’s strategy can be considered a real success in terms of desegregation. 
The nature and character of the education strategy developed for the established Roma population is much clearer cut. We must add though that it was not easy to answer this question because some of the reports did not contain any unambiguous information about the issue. At times we had to investigate government efforts and measures to be able to decide if official educational policies were in fact designed to desegregate Roma students or not. Our task was made difficult by the fact that at times it was impossible to identify any information on relevant government measures. An integration program, for example, may well have been designed to desegregate, but researchers were unable to confirm this on the basis of the available data. 

If we were to take all strategies aimed at eliminating the segregation of Roma and Travelling Roma and consider these strategies desegregating, then we could safely state that in most countries (Austria, Belgium, Cyprus, the Czech Republic, France, Finland, Hungary, Ireland, Italy, Luxembourg, Malta, Poland, Slovakia, Slovenia, and the United Kingdom) desegregation constitutes part of the official education policy. 
We thought it necessary to highlight that certain specific desegregating regulations, provisions, and measures can ensure a greater degree of integration by dissipating the culture and language among members of the majority society. Also, more effective integration can be promoted if the concerned parties are given the opportunity to study in their first language and to learn about their own culture. Countries that pursue such “integration policy” have already been mentioned in the chapter on the main strategies; they are also summed up in a table format at the end of the chapter.  
Only in a few reports (Belgium (the German Community), Estonia, Greece, Netherlands, Portugal, Spain) were we unable to identify specific references to desegregation in the education policy. Although it may seem a promising finding, we cannot ignore the fact that segregation is still tolerated in everyday life.

The Table 2.5 provides a summarised overview of the above.

4.4.2 Trends towards segregation or desegregation  
As mentioned above, in most countries (Austria, Belgium, Cyprus, Czech Republic, Denmark, Finland, France, Germany, Hungary, Ireland, Latvia, Lithuania, Poland, Slovenia, Slovakia, Spain, the United Kingdom) there are signs of segregation. We can find special schools/classes (or special observation classes, mobile school units, campsite schools, remedial schools, preschool systems, pedagogical correction classes – the actual title is irrelevant) where Roma children are disproportionately represented. Maybe this segregation is unnoticeable within the school, but it is obvious when we look at geographical locations near campsites or cities where the number of the Roma families is high. 

In some countries we found information indicative of intensifying segregation. In Cyprus, for example, trends of segregation are evident in schools attended mostly by immigrants, minority groups, or poorer Greek Cypriots.
 In Germany
 and in the Czech Republic
 the number of Roma students in special classes or going to school within the immediate proximity of their homes is on the rise. In Lithuania and Latvia
 similar segregating trends are visible again in special education.
 The same is true of the institution of “preschool provision” in Ireland.

Nevertheless, Governments have been trying to tackle segregation; as a result, de facto segregation has subsided, but it still exists. We believe that with the exception of the above countries there is a definite trend toward desegregation. 

4.4.3 “Special schools”: attendance criteria and proportion of representation of the concerned groups  
What are the attendance criteria of “special schools”?

Usually special schools are established with a view to serving the needs of mentally and physically handicapped children or those with learning difficulty. “Handicap” in this instance usually means intellectual disability, dyslexia, visual handicap, hearing problems, as well as physical handicap. Often the real reason behind being advised to a special school is the child’s problematic behaviour and learning difficulty.

Some of the countries (Czech Republic, Poland, Luxembourg, Slovakia) require that an admission test (which often fails to respect students’ socio-cultural diversity) be filled in. Consequently, children are usually diagnosed as “children with a minor mental handicap”, and they subsequently end up in special schools. In some places (e.g. Austria, Czech Republic, Latvia, Lithuania, Luxembourg, Poland, Slovakia, and Slovenia) expert physicians are involved in the process of establishing whether students indeed have special education needs.

As mentioned above, some of the special schools were established with a view to teaching the official national language to immigrant children. Moreover, these schools are usually given the task of welcoming and orientating non-native newcomers in nursery, primary and secondary education and to bring their level of academic knowledge to par with the rest. 
The main information concerning special education, i.e. not established for immigrants under the “welcome policy”, is summed up in the Table 2.6.
Are students in the groups in question disproportionately represented in “special schools”? 
The question of special education must again be examined separately. The proportion of immigrants within the special education system established on the basis of the “welcome strategy” concept is obviously high. Our attention, therefore, is turned to special education created to satisfy the special needs of children with learning difficulties, mental and psychological problems.
In this specific field Roma children are undeniably overrepresented. This is the case in Austria, the Czech Republic, Finland, France, Germany, Hungary, Ireland, Latvia, Lithuania, Poland, Slovakia, and Slovenia.
4.5 Attitudes

In order to understand the position and situation of the Roma within the education system it is essential to examine the attitudes towards as well as the attitudes shared by the examined group. 
As we will see, Roma integration and convergence is made further difficult by the negative stereotypes which are so often reinforced in the members of majority society when they come face to face with the different lifestyles, social background, and culture of the target group. Local actors in the education system often react to these experiences – as we saw it in earlier chapters – with exclusion, the establishment of segregated schools and classes. 
For the Roma children and parents the greatest difficulty is presented by the need to comply with the unusual requirements of the school as well as the values and norms established and shared by the education system. Poverty and the application of segregating and discriminative solutions also weaken the chances of acquiring the skills and knowledge required by the labour market.
4.5.1 Attitudes of the majority population towards the students of the concerned groups 

Generally speaking we can say that negative attitudes towards the Roma minority characterise majority society. This may be concluded on the one hand from the academic studies and observations (e.g. Denmark,
 Finland,
 German,
 Greece,
 Ireland,
 Latvia,
 Luxembourg,
 Portugal,
 Spain,
 Northern Ireland,
) and on the other hand, from references of the studies that testify of opinions, negative stereotypes, and attitudes articulated by the media (e.g. Denmark,
 Estonia,
 France,
 Lithuania
). Both sources agree that members of the majority society view the Roma as a particular group that is difficult to accept or integrate because of their different socio-cultural background.
The emergence and development of such prejudicial and discriminative attitudes are promoted and reinforced by the fact that the Roma, who have a different cultural background and speak a different language from majority society, and therefore underwent a different process of socialisation, are often associated with poor social backgrounds, unemployment, and undereducation. Majority society often associates stereotypes (e.g. disposition to crime, alcoholism, disinclination to work, poverty, etc) with this group which renders the integration of the Roma even more difficult. 

The attitudes of the parents are reproduced by their school-age children. Based on the relevant study and examination (Estonia,
 Finland,
 France,
 German,
 Italy,
 Lithuania,
 Poland,
 Slovenia,
 Sweden,
 the United Kingdom
), we can state that Roma students also face prejudice and stereotypes nurtured by classmates, teachers, and school leadership. The different social background and socialisation of Roma children again presents itself as a difficulty since the values and norms shared by the school are inconsistent with those learnt and acquired at home. This (also) helps explain why the performance of Roma children is below average – as we pointed it out in the Official statistical data for the groups in question regarding enrolment, school performance chapter. These characteristics, however, only help reinforce prejudice and negative stereotypes. 

4.5.2 Attitudes of the concerned groups towards educational provisions

Roma families often develop negative attitudes towards the school, which is often seen as a compulsory, but otherwise unnecessary chore. All this is due to the following reasons:
1. Negative attitudes may be attributable, on the one hand, to the school failures of Roma children. Living under different social and economic environment from the majority society, Roma students often do not possess the knowledge components that are otherwise general and widely accepted; these components may include behavioural rules, norms and unwritten rules of communication patterns, as well as objective knowledge. These, however, are essential in everyday participation, i.e. in schools. The difficulties and failures that inherently accompany these encounters with and the attempts to adapt to this “invisible curriculum” produce frustration, anger, and often an identity crisis. When the school and school leaders misunderstand these reactions, they will be unable to provide effective support in order to break down these barriers and the academic progress of Roma children will be at risk.
 

In order to cushion the effects of the above difficulties, teachers may benevolently grade down school requirements for Roma children; 
 however, this may narrow down future opportunities for further education.
2. Another important factor is that in the eyes of Roma parents the school does not present itself as an important form of socialisation and a means to a career. The reason for this in former socialist countries is that prior to 1989 the Roma had been able to get themselves well-paid jobs without higher education. Due to the restructured labour market however, many Roma are now unemployed and thus – similarly to other Western European countries – have no direct experience of the fact that higher school qualifications can provide a higher social status. For this reason parents are less inclined/able to support the studies of their children. 
This problem is multiplied since Roma children struggling with school failures cannot receive real support from their parents, who themselves are often undereducated.
These and similar problems are described in more detail in a research programme of the Kurt Lewin Foundation on Disadvantaged in Public Education.
 

3. We must not ignore the poor financial situation of many Roma families. This factor may present difficulties when it comes to buying school course books, and additional teaching aids; however it may also easily mean that Roma parents cannot afford private tuition for their children when it may be necessary to overcome certain learning difficulties. Further to this, limited financial means make it difficult to establish a peaceful and relaxed family atmosphere, which is essential to successfully comply with academic requirements. 

We can all understand that Roma children with cheap clothes and deficient school equipment relative to their better-off peers will not necessarily love going to school. This may (also) explain why some Roma families prefer education institutions which are mostly attended by Roma students, but in the majority of cases constitute a part of the special education programme.

4. In certain countries Roma parents are afraid that their Roma children may detach themselves from the Roma community as a result of education. This problem is intensively present when the – immigrant or long-settled Roma in a given country – speak their own language. As discussed in the chapter on Main strategies, the acquisition of the official language is already part of official policies in many countries; however teaching in the first language of the students is scarcely supported. This presents a problem in that immigrant and Roma students may detach themselves from their own language, which is considered one of the rudimental elements of culture. On the other hand, learning in a foreign language may again make compliance with curriculum requirements more difficult.
5. Possible negative experiences caused by discrimination and segregation also do not boost school performance.
5. Criteria regarding educational activities for the population groups in question 

We found only a very few examples of European and international initiatives regarding educational activities for the population groups in question. Most programmes were called to life at government levels and implementation was carried out nationally. In addition to this, we found a greater share of programmes aiming to solve local or regional problems at a local level. Information about projects and initiatives going beyond the national borders is insignificant.

We know, for example, that a number of projects were financed by PHARE programmes [mainly in Czech Republic, Hungary, Latvia, Slovakia, and Slovenia], and there is also mention of other donors, sponsors, and programmes [e.g. Equal Initiative of EU
, EU-Cornelius initiative (Socrates program), Soros Foundation, Open Society Fund, Netherlands Cooperative Foundation of Central and Eastern Europe, other EU support programmes, such as European Council’s Confidence-building Measures (CBM) Programme, European Union’s 1999 European Initiative For Democracy And Human Rights, Drom-Edu Project, Step-by-step programme, etc.]. Authors of the reports fleetingly state a number of times that certain projects were carried out with the involvement of foreign experts. However, only in the case of Estonia
 do we find a brief reference to international cooperation in a project financed by the Socrates programme and aiming to train mediators. In addition to this, there is also a short description of a Socrates-financed Austrian project
 which uses e-learning teaching materials to train teachers and Roma mediators. We found no other information concerning any other international or European initiatives in the 25 country reports. 

6. “Good practices” presented by the NFPs

Good practices mentioned in this chapter are all very useful and important, but should be treated with caution, because the countries are different not unlike the target audiences, and as such, good practices cannot be simply exported to other countries. Nonetheless, it is obvious that some of these practices have to be pursued by all; there is no doubt in anyone about the use of a Roma culture centre, for example. 

Mediators or assistant teachers (Vienna – Austria,
 Czech Republic,
 Rome – Italy,
 Lithuania,
 Luxembourg,
 Amsterdam – the Netherlands,
 Slovakia,
 Slovenia,
 Spain,
 Sweden
)

There are several kinds of mediators, but their most important task is usually to mediate between the child, the parents and the school – the teachers. They often help the children do their homework, prepare for the exams. These mediators are often Roma themselves, who can bridge the gaps between Roma and non-Roma, which is very useful considering that Roma parents nurture a great deal of prejudice toward public education and schools and non-Roma teachers.

Tutors (Austria,
 Spain
)

There are some examples of tutoring, e.g. in Austria; the tutors’ task is similar to the mediators’ in that they also help children do their homework, prepare for exams either in the school or at the child’s home.

Seminars, trainings, handbooks for teachers (Finland,
 France,
 Ireland,
 Lithuania,
 Poland,
 Slovakia,
 Slovenia,
 Spain,
 Sweden
)

Educational projects directed at teachers aim to provide information regarding the Roma, enabling them to teach the Roma as well as about the Roma. Prior experience indicates that even teachers with extensive goodwill have difficulties in communicating with Roma children.

There was a seminar in Finland called Children, Adolescents and Racism in March 2004. The seminar targeted teachers and those working in school environments. The seminar dealt with ethnic discrimination occurring in schools from different perspectives, and disseminated information concerning the issue. In the seminar, for example, it was presented how racism in schools manifests itself and how racist behaviour can be prevented.

In France these seminars are driven by individuals who have become references in this field.

In Poland the handbooks for teachers working with Roma children are especially valuable because they were written by persons who had previously worked with the Roma for many years. There is a methodological guide for middle school instructors entitled Roma People – Close Encounters and another entitled The Roma. What Every Teacher Should Know, which is designed for elementary school teachers. As part of this program, workshops, entitled Roma Children in School, were held in four cities for teachers and educators about ways to resolve child rearing, psychological and social problems encountered while working with Roma children. In addition to this, the Escape From Exclusion – Reinforcing Roma Education conference was organized as part of the project.

In Sweden it was recognised by a survey that there was strong connection between Romani pupils’ poor schooling and the integration of the Roma in general. In response to this, 17 schools were called to employ Romani teacher assistants, who for two years were supposed to be educated twice a week at a folk high school. Because of certain negative experiences, the course was shortened by one year in order to make the participants entitled to the study allowances. The participants were satisfied with the course and had high hopes for the future. Difficulties included that many of the pupils had a background of incomplete schooling. This implied that many of the pupils needed repetition in the core subjects. The participants were also worried about not being supportive enough for the pupils at their work places. The participants felt that they had difficulties to grasp the psychology, pedagogy and the methodology, mainly due to the limited practice. The majority of the schools were satisfied with the participants’ work in the schools, but also noted their lack of theory. Among the positive results is the fact that the project has led to a stronger focus on the issue of the Romani pupils’ schooling. The schools also report on the positive effects of having Romani teacher assistants, among other things, since it affects the Romani pupils’ participation. The project has also attracted much attention by the Romani media. The evaluation of the project states that it is a major achievement of the project that there were Romani people involved in all the steps of the project from the beginning planning stages throughout the entire implementation phase either as project leaders, reference groups, or work groups.
The revision of textbooks for schools (Finland
)

Finnish researchers found that the history books of Finnish comprehensive schools tended to reinforce the importance and power of the state, while emphasizing the imminent threat from the East (Russia). Similarly, learning material of Finnish-speaking comprehensive schools contained very few references to ethnic or linguistic minorities. This practice should be followed in all the countries where textbooks in use leave anything to desire.

Roma class – Roma school (Prague - Czech Republic,
 Gilvánfa – Hungary,
 Vilnius – Lithuania,
 Amsterdam - the Netherlands,
 Košice,
 Zvolen,
 Bratislava
 – Slovakia, Andalucía – Spain,
 Sweden
)

It’s evidently not good practice to educate Roma children separately, but in some places it was carried out with success. The “Kistigris” grammar school in Hungary is a secondary school in Gilvánfa, a small segregated Boyash village, designed for students from the village and from surrounding area; the school’s fundamental philosophy is that “if students do not go to school, then the school needs to go to students”. The school aims to provide students with the very knowledge they lack in order to take a successful final exam, which is a must in order to succeed on the labour market today in Hungary. Some students have primary education; some need help to complete 8 grades. The most important subjects are languages, geography, mathematics, and economics. Although this is a very risky project, the chances of success are relatively high because the pedagogical program is appropriate and there is strong interest from present students. In a few years’ time the initiative may grow into a new model for teaching underprivileged people.

In the secondary school of Košice (Slovakia) the applicants can choose one of two fields of study: music and drama, or playing a folk instrument. The school graduates have a number of opportunities to win recognition in liberal artistic professions. 

The Gándhí secondary grammar school in Zvolen is an eight-year boarding school with special focus on public administration and charity. It is specifically designed for talented Romani children from socially disadvantaged environments that discourage enrolment in secondary schools. The school’s main objective is to educate Romani intellectuals that could later take an active part in tackling the so-called Roman issue. In order to achieve its aim, the school applies alternative methodology and pedagogical approaches based on the mentality, culture and habits of the Romani minority. The curricula focus on foreign languages and informatics, with special emphasis on leisure activities and remedial education in problem subjects. It is envisaged that students will leave the campus only once a month.

The Tagore Foundation in Spain, which was founded nineteen years ago and is almost exclusively run by Gitanos, was created for the primary purpose of encouraging and supporting Gitano children and youth to keep up with studies and eventually complete some from of formal education. The Tagore Foundation works in Andalucía, which is home to almost half of Spain’s Gitano population. The foundation has already provided scholarships for approximately a thousand students, and about three hundred Gitanos have been able to finish their education thanks to these measures. Today, the foundation’s support is still a vital resource for Andalucian Gitano students who wish to realise their studies. 

Although we saw above several examples of Roma schools and classes which were successful, it is no doubt that the main goal is integration, so sooner or later these institutions will have to be abolished.

Transport, school bus (Regenboog – Belgium,
 Rome – Italy,
 Nuenen – the Netherlands
) 

An important aspect of the Roma-integration project is the provision of transport between the camping sites and the school, or the living place and the school. It is usually solved by a school bus which picks up the children at their home or living place.

In Nuenen (the Netherlands) a Sinti woman has been working as a classroom assistant at a school for two years now. She works every morning with Sinti children, tutoring them and speaking to them in their mother tongue, if necessary. She says she has the trust of the Sinti parents. She picks the children up in the morning and bikes with them to school. She also goes to gym classes with them and on school trips, which would otherwise be off limits to the children. 

Parent-Teacher day outside the school (Hungary
)

Teachers have found that the parents of disadvantaged children tend not to go to parent-teacher meetings held in the school. The setting and the language of the school is alien to them; for many, the school is a scene of long-time failures. For this reason teachers in a village in Borsod County (Hungary) regularly get on a bus and jointly visit the gypsy settlement to visit the parents under normal conditions. Parents also feel the positive gesture behind the move and the way to the discussion of a number of problem issues is now open before teachers and parents.

Romani language instruction (Burgenland – Austria,
 Estonia,
 Lithuania,
 Slovakia,
 Slovenia,
 Sweden
)

The main goal of Romani language instruction is usually to make Roma children familiar with their traditions, or to make teachers, police officers able to communicate with the parents.
There is a project in Slovenia aiming to produce a Romani-Slovenian glossary/dictionary (two versions, one for the Romani dialect of the Dolenjska region, and the other for the dialect of the Prekmurje region), put down Romani grammar in a written form, and produce accompanying textbooks. This will enable the systematic education of both Romani language and culture for Romani pupils and others. It is expected that this will improve both Romani pupils’ command of their own language and consequently influence their learning performance in other areas and their visibility in the curricula, although its effects would probably extend beyond that to the issue of preservation and development of the written tradition of the Romani language and the prevention of its extinction. The project is performed by an interdisciplinary team, which includes a philosopher with expertise in educational policies and the issue of education and social cohesion, a linguist specialising in the Romani language, a linguist specialising in comparative linguistics, a specialist for the preparation of the concept of the glossary as well as two foreign linguists specialising in the Romani language, and experts from abroad who have already acquired abundant experience in introducing the Romani language into the school system. Roma are also included in the project. Grammatical rules will be identified in accordance with the rules of contemporary linguistics and comparable with other related, already existing grammars that apply to Roma in certain other European countries. Contrary to some recommendations that standardisation should be sought at European level, the standardised language will make use of Slovenian letters in spelling of Romani words, since the pupils are required to learn and use them in their use of Slovenian language, while omitting them from their own language would unnecessarily hinder comprehension.

Romani mother tongue instruction– school books in Romani (Vienna – Austria,
 Denmark,
 Lithuania,
 Košice – Slovakia,
 Slovenia,
 Sweden
)

There are several initiatives regarding Romani mother tongue instruction, which can be very useful if the child does not speak the language of the country, or the child and his/her parents want to preserve their traditions. In Denmark there was even an attempt for a standardized Romani language to be used all over Europe irrespective of the various Romani dialects. But mother tongue instruction has to be treated very carefully because we do not know whether children do, in fact, want to learn in Romani.

Preparatory class, pre-school, zero grades (Prague - Czech Republic,
 Lithuania,
 Slovakia
)

Evidence suggests that pre-school education is a crucial factor in successful further education. In the Czech Republic in Panevėžys kindergarten Ramunė started the integration of Roma children. Five Roma children attended the kindergarten. A mother of two boys worked as a teacher’s assistant. In addition, the mothers of other children were invited to stay in order to get Roma children accustomed to the kindergarten. Thanks to the project, children received support through medical care, additional nutrition, clothing, laundry, etc. 

Zero grades in Slovakia is an alternative form of educating six year-old children from socially or otherwise deprived environments who are unlikely to cope with the first grade’s curriculum within one year due to their social background and language. Attending zero grade forms a full-fledged part of compulsory school attendance. A positive aspect of this scheme is that attending zero grade of primary school is obligatory (as opposed to attending kindergartens) which may encourage Romany children’s school attendance. 

Multicultural education (Finland,
 Slovakia,
 Slovenia,
)

Multicultural education is very good practice, but it should be considered that it may just not necessarily be the most needed form of education for Roma children. (As long as they can not read, cultural education might not be top priority.) Multicultural education for non-Roma is again a special way to promote tolerance.

The Finnish government has worked out a multicultural and international strategy. The program is aimed at young people (aged 15-25 years), schools, universities, youth organizations, and libraries. The essence of the programme is dialogue between cultures using mainly the latest technological advance in communication: the internet. It also provides financial support to promote internationalisation and diversity in pre-schools, comprehensive schools and upper secondary schools. This includes support for international cooperation activities, projects and initiatives particularly those that are realised by the students themselves.

Information sessions for Roma families, Roma offices (Gent-West,
 Brussels-West
 – Belgium, Latvia,
 Groningen – the Netherlands,
 Denmark,
 Sweden
)

It cannot be emphasized enough how important it is to inform the families about their rights and duties.

The Catholic primary school region Gent-West, also known as the Reinaert school in Belgium not only employs mediators but also organises information sessions on different topics for the families of the children in collaboration with general social work institutions.

A project at a caravan camp in Groningen (the Netherlands) started with five caravan dwellers. Now there are fourteen participants, eight of them are women. The participants are given information about nutrition and health, women’s emancipation and practical skills such as working with computers. The money earned is being used to further furnish the building in which the project is being held.

The Family and Youth service of the federal police-zone of Brussels-West in Belgium is a special form of information service. It decided to shift its focus from ‘fight against maltreatment’ to ‘fight for child education’. The service informs Roma families about their obligation to have their children attend school and, consequently, it underlines that begging will not be tolerated during school hours. The model value of the practice is at least questionable because of concerns on violation of democratic norms.

There was an attempt in Denmark to establish an official Roma office with formal employees with the purpose of acting like a form of Roma embassy that could cooperate with other European formal associations. So far no support has been given to this initiative.

Antidiscrimination Centre Roma is the only one local antidiscrimination office in Sweden aimed at the Roma in particular. The centre was established by Roma and is run by Roma in response to an urgent need and demand of the people concerned. The centre aims to provide information and education about the Roma and the evident prejudicial trends towards them, as well as to give information on the new antidiscrimination regulations and ways to increase tolerance between people, and to inform Roma about their rights. Lectures are often held in schools. Activities are aimed at both Roma and non-Roma populations, but priority is given to cases of ethnic discrimination against the Roma. Many reports the centre receives relate to ethnic discrimination or harassment in the schools.

Roma culture centres, day-care centres, needs-orientated individual advice, out-of-school – free time – cultural activities (Prague - Czech Republic,
 Võru – Estonia,
 Frankfurt, Cologne, Baden-Württemberg - Germany,
 Den Bosch – the Netherlands,
 Lund,
 Stockholm - Sweden
)
The objective of these centres is usually to provide culture-oriented training for Roma and Estonian youth, arrange leisure time activities, support students, and represent socioeconomic interests, and promote healthy life-style.
The “Schaworalle” (“Hello children”) day-care centre was set up in September 1999 on the initiative of the Roma Support Organization in Frankfurt/Main. The aim of the project is to provide Romanian Roma children and young people who are of school age but currently do not attend a regular school with “substitute education” and thus open up an avenue of better future prospects. There is close co-operation here too with the juvenile court, the juvenile court assistance and the probation service of the City of Frankfurt; for Roma children and young people who have committed a criminal offence, attendance or community service at the day-care centre is imposed as a condition. The teaching staff also includes Roma educators. There is also a mother-and-child group and a family care and advisory service to provide support in case family/school problems arise. Parents are introduced to the establishment and are encouraged to identify with the objectives of “Schaworalle”. The centre in Cologne is not only open to Romanian Roma, but to all Roma, both foreign and German.

The Advice Centre for Education/Antiziganism in Baden-Württemberg has developed, among other things, the concept of needs-orientated individual advice. This individual approach was chosen consciously as a contrast to generalised schemes. Parents and school pupils can receive advice on subjects such as nursery school, starting primary school, transition to secondary schools and choice of occupation or training. Young Sinti and Roma adults are also offered information and advice on the possibilities of further vocational training and retraining schemes.

In a community centre in Den Bosch (the Netherlands) an experimental teaching project for Roma young people is being conducted, with one-to-one teaching in arithmetic, language, social skills and computer skills. 

There is a leisure-time centre in Lund (Sweden) called Romano Trajo. In the beginning the leisure time centre was supposed to support only Romani students and was designed to be a place where students can participate in recreational activities and also get support with school work. Later on Romano Trajo was opened also for other children with non-Romani backgrounds. The staff which consisted of one Romani person and one youth recreation leader also helped schools to contact the concerned families. 

Mobile schools (Slagelse – Denmark,
 France
)

The situation of circus-children in Denmark, or the children in the Nevoy campsite school in France, or that of the travellers in Ireland and Great Britain is very special relative to the other countries because they have a huge problem on top of all that has been mentioned with respect to the others: this is the fact of being constantly on the road. There have been numerous attempts to solve this problem (e.g. travelling schools and teachers), but their effectiveness is at least questionable.

The situation of the circus-children in Denmark is remarkable in many respects. The aim was to establish a special school for the circus-children based on the idea of a “mobile school.” The idea was to let a mobile teacher follow the circus during the season of travelling. The teacher was expected to cover most of the subjects and the residual instruction should be given through distance learning by a teacher in one of the local schools in Slagelse. The language of instruction was English, Danish and German. Circus Arena agreed to pay all necessary equipment for the mobile school, but was unable to pay the teacher. 

Promotion of tolerance (Helsinki – Finland
, Baden-Württemberg – Germany,
 Italy,
 Brabant – the Netherlands,
 Spain
)

All the above mentioned “good practices” are completely useless, if the attitude of society and teachers is inappropriate. It is therefore indispensable to try to change the attitudes of society and teachers via a campaign, which seems to be the best possible method at this stage.

There was a campaign in Helsinki aimed at promoting tolerance and preventing bullying of Roma children in schools, improving attitudes and motivating students in academic performance, and at keeping up social relations of Roma children and their parents. 

The Finnish League for Human Rights published a card series about ethnic minorities and Sámi people in Finland for educational use in 2004. The objective of the card series was to increase students recognition of different minorities and appreciation of different cultures and thus promote a more equal and tolerant society.

Baden-Württemberg Regional Association set up the Advice Centre for Education/Antiziganism in 1998. One of the focuses of the centre’s work is the promotion of equal opportunities in education and employment for Sinti and Roma. 

In Brabant (the Netherlands) a primary school organised a theme week on “gypsies”. The programme was used to discuss Roma and Sinti history and culture. There were also performances by a group of Sinti artists. The classrooms were transformed into caravans, and the children were involved in a range of activities. This way it is hoped that more understanding will be fostered for these children and prejudice will be eradicated.

There is a project running in Slovenia, which consisted of two intensive radio journalism workshops and the composition of the first radio journalism handbook for Romani journalists in Slovenia. Young Roma participants with some (or even no) experience in journalism were faced with the task of preparing advanced radio pieces on complex issues that are particularly relevant for the Slovenian Roma community but tend to be overlooked or insufficiently reported on by the mainstream media. Initially, the project was aimed at strengthening the existing independent Roma radio production in Murska Sobota, and the specific objective of the action was to advance journalistic skills of a group of young Roma from the Prekmurje region. In the course of the project, Roma working for other media outlets and living elsewhere in Slovenia were also included. This is a commendable approach, which brought together members of both (so-called) autochthonous and non-autochthonous Roma. The approach demonstrated that co-operation is both desirable and productive, and that joint efforts have a greater potential for success than striving for change from different (even opposing) sides. Due to an extensive (but targeted) media campaign, the project was covered and welcomed by a number of key media players in Slovenia, both from the angle of size and reach in the general public, and in the sense of reaching the target local communities. Efforts to empower Roma in the media and the need for minority journalists were broadly reported on and workshop productions were broadcast by a number of Slovenian radio stations, including the national public radio station. In addition to the significant improvement of journalistic skills of workshop participants, the project provided a broader perspective on Roma issues, and provoked debates and encouraged action within minority communities – particularly in the Roma community – regarding the new mechanisms of these communities’ access to media and the launch of a Roma radio station in Slovenia. 

National day dedicated to antidiscrimination or social awareness day (Finland,
 Malta
)

Organising national days or weeks on the tolerance-theme is a special way of promoting tolerance. The national Diversity Day in Finland was organized on the 10th of December in 2003. Five major Open Your Mind-conferences were organized during that day in five different cities. The aim of the conferences was to share information on discrimination and equality issues across the country. Since teachers face in their every-day work matters related to the promotion of diversity and prevention of discrimination, teacher-students were trained to identify discrimination and make interventions possible within school community. The aims of the training components were to raise awareness on discrimination issues, especially concerning multiple discrimination and horizontal approach to discrimination. Training components aimed to provide them with skills to combat and prevent various kinds of discrimination.

In Malta a church school organised a Social Awareness Day that was dedicated to refugees. So refugees were invited to the school and they talked about their country and their lives. Refugee women prepared different dishes of their own countries. A band also came over. A football match was also organised between the college boys and the refugees.

Web page (Romabase in Austria,
 Romnet in Denmark,
 RomaPage in Hungary,
 Sweden
)

Web page where Roma and non-Roma teachers and parents can communicate, where the non-Roma can read about the culture, the traditions and the history of the Roma. It is most useful as the internet is often called the most democratic medium. 

Roma society (Tallin – Estonia,
 Pécs - Hungary
)

The objectives of these societies is similar to that of culture centres, but without a central building: usually the aim is to promote educational and social opportunities for Roma children and youth, and the main activities are to establish study groups and interest groups, and arrange different cultural events for the members.

The Amrita Association is a self-help student circle, which operates a community and educational centre for Roma students in the South-West part of Hungary. Members of the organisation are mostly Roma and non-Roma underprivileged students from different secondary schools and universities, but there are some students from primary schools as well.
Teacher network (France,
 Spain
)

There is an association in France which aims to promote the reflection and the pooling of know-how, experience and tools, the creation of a network of teachers who still often feel isolated in their work, wider knowledge of the current situation and of educational provision across France, measures to bring the school system (primary and secondary) more in balance with the realities of Gypsy life. This association has a website which establishes contact between teachers directly involved in the schooling of Gypsy and Traveller children, as well as fostering a sharing of innovative experiences and appropriate educational practices and equipment.

The organization Asociación de Enseñantes con Gitanos (“Association of Teachers with Gitanos”) (AEG) is an intercultural, non-confessional, apolitical and democratic non-governmental organization with a socio-educational character dedicated to the Spanish Gitano population. AEG was founded in 1979 by a group of teachers alarmed by the institutionalised neglect of the situation of Gitano children in the educational system. Initially, greater communication and co-ordination with other teachers working with Gitano students was achieved and a state network of local and regional organizations was created. At this stage, AEG centred its attention on problems prevalent in the bridge schools where most of their members had professional experience. As a result of the knowledge and expertise gathered, the immediate abolition of segregated schools was proposed as well as increasing children’s access to education in their own neighbourhood’s public schools. From 1983 onwards, AEG’s focus expanded to other sectors of society, incorporating local schoolteachers, social workers and Gitano associations into the organization. Today, the organization has co-ordinated twenty-four annual seminars over the last twenty-five years, with conferences and workshops that encourage the participation, interaction and discussion of all individuals whether or not members of AEG. The annual meetings have three basic aims. First, to provide instruction about Gitano social background, culture and education to professionals working in the field and to debate relevant subjects, to offer information and interchange experiences and materials. Second, to publicise their work and demands related to social and educational policies. Third, during the seminars, the association’s general assembly evaluates the previous year’s work and provides new guidelines for future activities. AEG’s co-ordinating, informative and instructive character has made the organisation one of national references, a champion in the fight against discrimination, racism and the negative and distorted image associated with Gitanos. Additionally, the organisation advocates intercultural education and social participation to guarantee fundamental human rights. 

Student hostel (Mánfa – Hungary
)

Collegium Martineum was founded to provide an opportunity for underprivileged children to pursue their studies at better secondary schools, and then enter into the stream of tertiary education. First and foremost it assists children who would like to continue their studies in Pécs. Students attending the Collegium study in different high schools depending on their abilities. One of the most important pedagogical tools is that third- and fourth-grade (17-18-year-old) students can tell seventh- and eighth-grade (13-14-year-old) primary school children what opportunities are open to those who continue their studies. The only important aspect from which this practice should be treated carefully is the danger of insulation of the children from their families. 

Summer camps, summer schools (Nida – Lithuania,
 Malta
)

Summer camps are extremely useful because all the work of the school year can be completely ruined in one summer. The other thing is that very few Roma families can afford a summer camp or a holiday for their children and they deserve it just like all other children.

The first Roma youth summer camp in Lithuania was initiated in Nida and invited thirty youngsters to take part. The camp activities included drawing classes, Roma songs and dances, sports, cultural programmes, and communication games as well as Lithuanian language classes for the illiterate. The camps ended with the exhibitions of the children’s pictures and concerts. Roma adult representatives took part in all summer camps to avoid possible misunderstandings due to the differences in customs and languages. 

Scholarships (Slovakia,
 Spain
)

Scholarships are very important considering that very few Roma families can afford to pay the costs of higher education of their children.

Since the share of Romani students in secondary schools in Slovakia is extremely low, there are several initiatives to directly increase the share of Romany students attending secondary schools. One of the measures was a new system of providing scholarships to secondary school students. The Romani University Scholarships are available to Romani students who have been accepted into the first semester of full-time studies at an accredited university/higher education establishment in Central or Eastern Europe or who already study at such university/higher education establishment. Priority is given to applicants who study political science, journalism, economy, sociology, history, law or public administration. The program is designed for university students from Slovakia but also their counterparts from Bulgaria, the Czech Republic, Hungary, Macedonia, Romania, and Serbia and Montenegro.

Adult education (Slovakia,
 Gävle - Sweden
)
Adult education is important for two reasons: firstly, it is quite common that the parents of the children in question have completed very low levels in education (or in extreme case none), secondly, they can get a better understanding of why it is important for their children to go to school, and they can support them better. 

Although Slovakia’s education system provides for establishing special classes in primary schools (so-called evening schools) for adults who did not complete primary education, their actual number is very low. The Second Chance School is a project jointly prepared by several non-government organisations and government agencies. They co-operate with European partners in order to create the basic framework for second chance schools in Slovakia, which includes education of teachers, preparation of curricula, educational standards and drumming up public support. The main objective of the initiative is to reduce unemployment among young people who left primary schools early without completing primary education. Second chance schools should facilitate social and professional integration of young people who are facing exclusion from the labour market by improving their skills and supporting their motivation to learn and acquire basic knowledge and social skills. When interconnected with education system and regional employment agencies, the network of second chance schools could become a subsystem of further education of marginalised youth facing social and economic exclusion. 

Preparing students for secondary school (United Kingdom
)

Since Gypsy and Traveller pupils tend to drop out the school system between primary and secondary school there was an initiative in the United Kingdom to prepare primary school pupils, including Gypsies and Travellers for their move to secondary schools. Therefore one-day visits for Year 6 pupils to secondary schools have been organised. On a similar basis, West Midlands Consortium Education Service for Travelling Children have developed a ‘shadowing’ arrangement for primary pupils where they partner up with a secondary pupil in order to familiarise themselves with secondary schooling. Another strategy that has been developed is a teacher exchange between primary and secondary during the last half term. In addition to this, participating schools arrange all year round learning links and visits. 
7. Proposal(s) at the European level

7.1 Proposal regarding policy developments

The most important recommendation we can conclude in this summary is that all actors in the education system ought to comply with the rules of law.
The system of education in the EU Member States is based, without exception, on the legal provisions applicable in the given country/province/community. We are convinced that the key to the integration of the Roma and other disadvantaged groups in education is observation of the law. For this reason, it is essential that all actors have the time and opportunity to learn and understand the rules applicable to them. The best means to have the law complied with is not sanctioning; instead education decision-makers, teachers, parents and students must understand the relevant rules and see that long-term compliance is for the benefit of all concerned. This, of course, requires that everyone acknowledges one basic fact: rules of law are made by democratic means; this, however, goes beyond the limits of this present study.

The objective/meaning/responsibility of “good practice” – whatever it may be like – is to support institutions to comply with the law in the course of performing their activities.

In our experience the ratification of various European and international treaties and conventions, or the related harmonisation of the legal systems cannot inherently guarantee that the undertakings and obligations therein will indeed be fulfilled by the concerned countries. We deem it important to establish guarantees during the phase of defining and implementing education policies and the objectives expressed therein. The scope of responsibilities and rights must be defined and clearly assigned to specific institutions; deadlines must be set and the funds used for implementation must be clearly defined. In other words, appropriate conditions and resources have to be established for the institutions to be able to perform their duties in a professional and effective manner. 

The attainment of the objectives of education policies is a necessary but not a sufficient condition for the provision of said guarantees. According to our experience, programme makers and financiers have little information about the effectiveness and success of the various initiatives and interventions. Such information, however, is essential in order to tailor education programmes to meet the needs and demands and to redefine less effective programme elements. For this reason, we feel that the elaboration of an appropriate monitoring and evaluation system is also a must. This, however, takes us back to the problem of registration of data. Our chapter on the Proposal regarding research describes our recommendation on the establishment of the related methodological centre.

Monitoring not only has a role with regard to the measurability of the effectiveness of the various programmes. There would also be a need for a control system that would scrutinise school operations from the aspect of the law.  
Although our last recommendation does not specifically focus on the system of education, we must, nonetheless, mention the role of cooperation between the specific subsystems as it may be crucial in terms of school performance and further education of the Roma. The difficulties faced by Roma students do not confine themselves to the school walls, while at the same time the problems evident in other walks of life most certainly affect school performance. For this reason too, we feel it is crucial that health care institutions, social institutions, the experts working therein, and/or local governments cooperate with schools and establish direct relations with the families concerned. We are convinced that with better information flow and complex case treatment, supporting Roma children and the handling of potential problems will be easier.

Finally, we would like to emphasise the importance of information flow. The experiences on positive practices aiming to integrate Roma students, as well as the reports on difficulties and successes during implementation can be put to good use by the concerned countries in defining, redefining and implementing their own initiatives. It would be necessary to organise conferences and establish forums and networks of relations – between education institutions, the concerned civic organisations and government organs – that can effectively promote the elaboration of educational strategies to appropriately respond to the needs and expectations. 

7.2 Proposal regarding educational programmes and practices

In our recommendation on the various education programmes and practices, we would first like to emphasise the role of local organisations. Having direct knowledge of regional problems and needs, local civic organs and local governments are much more apt to solve the problems and reach the target groups. The motivating role of voluntariness and the presence of strong pro-activity in local civic organs cannot be ignored. It is therefore crucial that the programmes of civic organisations targeting specific target groups be financially supported and collaboration and cooperation between local governments and non-profit organisations be promoted. In addition to supporting such initiatives, it is also important that the actors involved do actually recognise the advantages and opportunities in their joint efforts.

We feel that the following programmes and practices that promote the education of Rome students through direct personal involvement are extremely important.

· Representing different values and norms, and having a completely different cultural background, the education system presents new school entrants with expectations that they are unable to fully meet. The role of preparation for elementary school is very important. State fostered children face similar problems; preparation may be of vital relevance for them, too. 

Preparation, however, is not only important prior to entry to elementary education. Just as important can be the promotion of programmes that facilitate entry into secondary and tertiary education. 

In the course of running preparatory courses it is important to formulate and/or adopt an education methodology that suits the needs of the target group.

· Assisting Roma children, of course, is not only important prior to the entry into the given school, but also after completion of the given academic stage. Such practices include the mediating system that links the school and the family, monitors students’ performance during the year and helps overcome learning difficulties. The system helps resolve potential conflicts almost immediately by the involved specialists; and effective cooperation can be established between the actors in the realm of school by mediating the interests and expectations of the specific parties involved. Financing and promoting such programmes and initiatives is very important. 

· The attitudes of the parents toward the education system have a pivotal role in the school performance of the given student. Initiatives that focus not only on Roma students but also on the parents in the framework of personally tailored direct programmes ought to be pursued. Acceptance of the education system may increase among parents that otherwise find the values represented by the school and teachers alien; this, in turn, may improve students’ school performance. The involvement of the parents in the school life of their children may greatly contribute to the establishment of a supportive family background.

The social-economic status of the Roma is generally much worse than that of majority society. Often undereducated, disadvantaged on the labour market and therefore having lower incomes, Roma employees find it much more difficult to fork out the costs of education for their children. Participation in free public education can impose severe financial burdens on many Roma families. These costs in secondary and tertiary education are even higher. Education programmes that provide scholarships not necessarily on the basis of Roma ethnicity, but rather on the basis of poor social circumstances ought to be encouraged. Social or study grants thus provided can allow students to remain in education as opposed to having to enter the labour market already after completion of elementary studies to satisfy the family’s urgent economic needs. 

The school bus system can mean real help to students living in geographically segregated places with poor or no public transport service. The school bus system would not only improve school attendance, but can also help prevent the formation of segregated schools. 

As we have already explained in our chapter on attitudes, negative prejudice and stereo-typing can greatly impede the assimilation (and further education) of Roma in schools. Therefore the role of training and education designed specifically for the members of majority society is extremely important. The primary target group of these programmes are teachers; however, it would be just as important to see student books containing information on the culture, history, or even the social background of the Roma. Such training programmes and learning materials can help reduce prejudice and fight stereotypes by expanding our knowledge of minorities. 

We must note at this point that these training projects and learning materials can only be really effective if they are aimed at sharing and encouraging democratic values. The fight against prejudice is best accomplished by developing active, self-autonomous, personalities with personal and social responsibilities capable of making independent decisions. This can be achieved through sharing knowledge on the structure and operation of democratic society, and the rules of law. 

Obviously, such elements of knowledge are greatly relevant for Roma students, too. 

Finally, we would like to highlight the role of information flow. The experiences and practices of education programmes, as well as reports on the difficulties and successes during implementation can be put to good use by the concerned countries in defining, redefining and implementing their own initiatives. It would be necessary to organise conferences and establish forums and networks of relations – between education institutions, the concerned civic organisations and government organs – to collect and share all positive practices and thus promote the elaboration of educational strategies to appropriately respond to the needs and expectations.
 

7.3 Proposal regarding research

The Member States of the European Union have very limited official statistical data regarding the question under examination. Previous surveys were mostly qualitative researches primarily using interviewing techniques. Thanks to these, we now have results looking at deep cause-consequence relationships between the attitudes of the majority society and the Roma; the school performance of the Roma; the background causes of poor school performance, etc.  

These research projects can be very useful as they help formulate more flexible education strategies and school systems that focus on the real needs of the target group. These techniques are not only important in order to meet real demands; they also promote the effectiveness and facilitate the operations of the above described positive practices, in other words they have a key role in evaluation. 

Real figures on the examined phenomenon are really scarce though. Under the principle of equal treatment and non-discrimination in education, and due to sad historical experiences, the ethnic background of school-kids, and consequently data on enrolment, drop out rates, school performance, percentage of special schools, and transition to secondary, vocational and higher education, are recorded only in a few countries. Not only do we have scarce information on school performance figures, but even the actual representation and number of Roma in majority society is often based on estimates. Census data – based on self-declaration – probably show underestimates; decision-makers also tend to underestimate the number of the examined population. However, non-profit organisations working with Roma people tend to overestimate figures. 

Further problem is presented by the fact that each country pursues different conceptualisation and operationalisation methods in their empirical, quantitative data surveys. Often the definition of the “Roma” target group itself renders comparability of data impossible. The problem of identification/definition manifests itself along a number of dimensions:

1. As mentioned before, the main difficulty in data collection is imposed by the general prohibition on recording ethnicity-related information. For this reason researchers either use self-declaration-based techniques – used in censuses and usually producing underestimation of results – or identification of ethnicity is actually performed by the researchers whereby they themselves – at the risk of mixing ethnic and social considerations – decide who to consider Roma. What is certainly true for both methods is that reliability and validity may greatly suffer. 

2. Not only does identification with the examined target group impose difficulties; there is also the question of exact definition. Let’s just look at one example: shall we take into account the school performance of Roma kids of families migrating into the country in the 1990s from Yugoslavia the same way as we treat the performance of Roma kids from long-established integrated [assimilated] Roma families? 

In addition to identification, further difficulty is presented by the fact that researchers are trying to examine specific phenomena using different sampling methods, different population numbers, and different questions.
 

In consideration of all the above, we make the following recommendations and draw the following conclusions:

2. We are convinced that information flow between researchers working and making surveys in this specific field of study in the 25 EU Member States must be improved. Such studies have already been conducted in large numbers in certain countries [e.g. Hungary] whereas in other countries they may be quite scarce [e.g. Latvia]. Similarly to knowledge and experience accumulated in the implementation of any positive practice, sharing research experiences, the problems and other important information on data collection can greatly facilitate the work of researchers. It is therefore absolutely necessary to build and operate a forum that would allow researchers from all countries to publish their writings, have access to detailed research information, write critiques, etc. 

3. With regards to EU-financed researches, it would be necessary to establish a methodology centre, or provide professional and financial support for an already existing one, which would give a standard framework to the different research projects conducted in the various countries. This, of course, entails lots of hidden difficulties since the diverse social features and different school systems prevailing in the individual countries make the formation of a standard methodology very difficult. Finding a solution for the already discussed identification problem and the formulation of a standard line of conceptualisation and operationalisation entail similar difficulties. In the interest of transparency, measurability, and comparability, it would be necessary to consider recommendations that would allow data collection without violating the protection of personal information.
 Without this, the comparability of data from the different countries will continue to be unresolved.
With regards to concrete – not necessarily quantitative – researches, we make the following points: 

4. It would be important to establish new methods that allow measurability of effectiveness of school pedagogical programmes and initiatives aiming to integrate and converge the target group. We have already mentioned this problem before therefore we only note here that researches concentrating on this domain and the experiences of already known positive practices may make an invaluable contribution to the establishment of an effective monitoring method. 

5. It is also crucial that pre-school systems and the operation of special education be mapped out. The role of pre-school systems is important because it can facilitate the entry of Roma students into the system of education. It would be important to identify which deficiencies in skills and abilities need to be made up for. Enrolment rates could be improved if these institutions were able to reach the target group effectively and provide them with appropriate preparatory training. 

According to different reports, Roma children often end up in special education owing to decisions of expert specialists, who rely on test results; however these tests always fail to takes the different social and cultural background of the candidates into account. It would be important therefore to uncover the exact decision mechanisms these processes follow, to understand how entry into special education distorts different individual skill levels and make them look leaning and behaviour problems. 

6. Although there have been a number of studies in this domain, we still feel it is vital to understand the development and characteristics of prejudice and stereotypes. Surveys focusing on the school actors are still very much needed. It is important to understand which environmental and awareness properties can be used to describe the specific actors. In possession of such research results it would be possible 
· to create training material that would facilitate teachers’ work with Roma kids,

· to create learning material that would facilitate the work of social workers and mediators in schools,

· to change attitudes and stereotypes that render the assimilation of Roma children difficult in the long-term, and
· to convey the knowledge elements to Roma children in pre-school system that are most lacking according to elementary school teachers.

In our opinion the examination of prejudice and stereotypes is closely related to exposing the school’s function in socialisation and sharing democratic values. While these researches only indirectly touch upon the Roma issue, they may nonetheless exert long-term effects. For in the school students – who may later be employed as teachers – acquire knowledge and skills relating to the ways of democratic society, the role of legal rules, conflict management, and/or independent, autonomous decisions and self-management that may easily have massive effects on the formation and operation of prejudice towards the Roma. 

7. Even if in some countries the enrolment rate of Roma students is satisfactory in elementary education, members of the target group are certainly very much underrepresented in secondary and tertiary education. For this reason, it would be necessary to uncover what skills, abilities, and knowledge elements Roma students that have made it into secondary and tertiary education possess and what are the support mechanisms that allow these students to remain in the education system. The primary objective of these researches would be to for us to understand what kind of support and additional services we ought to finance in order to improve the school performance of the Roma. It is also important for us to know how we can support young Roma people to choose further education after completion of elementary or secondary education as opposed to entering the labour market.
8. Annex I. - Tables

Table 1.1: Total population and Roma population 
	Country
	Population (thousands of people) 2004
	Estimated population of Roma, Sinti, Gypsies and Travellers

	
	
	Official data
	Estimated

	Austria
	8,140.1
	25,000
	10,000 – 40,000

	Belgium
	10,396.4
	Na.
	35,000 – 45,000

	Cyprus
	730.4
	Na.
	500 – 2,500

	Czech Republic
	10,211.5
	11,746
	200,000 – 300,000

	Denmark
	5,397.6
	1,500 – 2,000
	10,000 – 20,000

	Estonia
	1,351.0
	542
	

	Finland
	5,219.7
	Na.
	10,000

	France
	59,900.7
	Na.
	2,669 – 35,000 caravans

	Germany
	82,531.7
	70,000
	100,000 – 150,000

	Greece
	11,041.1
	7,500
; 80,000

	150,000 – 300,000

	Hungary
	10,116.7
	190,000
	600,000

	Ireland
	4 027.7
	1,700
	

	Italy
	57,888.2
	
	66,000 – 115,000

	Latvia
	2,319.2
	8,204
	13,000 – 15,000

	Lithuania
	3,445.9
	2,571
	Na.

	Luxembourg
	451.6
	85 families
	250 – 500

	Malta
	399.9
	Na.
	Na.

	Netherlands
	16,258.0
	2,000 – 5,000
	6,000 – 10,000

	Poland
	38,190.6
	12,731
	20,000


	Portugal
	10,474.7
	
	40,000 – 60,000 or 30,000 – 90,000

	Slovakia
	5,380.1
	Na.
	Na.

	Slovenia
	1,996.4
	1,469 (children); 200 individuals
	Na.

	Spain
	42,345.3
	
	650,000 – 800,000

	Sweden
	8,975.7
	
	20,000 – 25,000

	United Kingdom
	59,673.1
	70,000 – 80,000
	150,000 – 300,000


Source: Eurostat / U.S. Bureau of the Census (epp.eurostat.cec.eu.int)

Table 1.2: Who would you consider Roma? Frequency of responses

	
	Pécs, 1999

%
	Nation-wide, 2001

%

	Anyone regarded Roma by the community
	4.0
	7.7

	Anyone who claims to be Roma by self-definition
	34.8
	35.1

	Anyone who has dark skin
	7.5
	5.7

	Anyone who speaks Roma
	3.3
	1.7

	Anyone living a Roma lifestyle
	27.5
	31.7

	I cannot tell
	11.8
	13.3

	Anyone born Roma
	4.9
	–

	No answer
	6.2
	4.8

	Total:
	100.0
	100.0


Source: Kurt Lewin Foundation, Budapest
Table 2.1 The executing and ratifying countries of the European Charter of Regional or Minority Languages of the CoE

	Name of the country
	Signature
	Ratification

	Austria
	+
	+

	Belgium 
	-
	-

	Cyprus
	+
	+

	Czech Republic
	+
	-

	Denmark
	+
	+

	Estonia
	-
	-

	Finland
	+
	+

	France
	+
	-

	Germany 
	+
	+

	Greece
	-
	-

	Hungary
	+
	+

	Ireland
	-
	-

	Italy
	+
	-

	Latvia
	-
	-

	Lithuania
	-
	-

	Luxembourg
	+
	+

	Malta
	+
	-

	Netherlands
	+
	+

	Poland
	+
	-

	Portugal
	-
	-

	Slovakia
	+
	+

	Slovenia
	+
	+

	Spain
	+
	+

	Sweden
	+
	+

	United Kingdom
	+
	+


+ = yes, - = no

Forrás: http://conventions.coe.int/treaty/Commun/ChercheSig.asp?NT=148&CM=1&DF=&CL=ENG

Table 2.2 The executing and ratifying countries of the Framework Convention for the Protection of National Minorities
	Name of the country
	Signature
	Ratification

	Austria
	+
	+

	Belgium 
	+
	-

	Cyprus
	+
	+

	Czech Republic
	+
	+

	Denmark
	+
	+

	Estonia
	+
	+

	Finland
	+
	+

	France
	-
	-

	Germany 
	+
	+

	Greece
	+
	-

	Hungary
	+
	+

	Ireland
	+
	+

	Italy
	+
	+

	Latvia
	+
	+

	Lithuania
	+
	+

	Luxembourg
	+
	-

	Malta
	+
	+

	Netherlands
	+
	+

	Poland
	+
	+

	Portugal
	+
	+

	Slovakia
	+
	+

	Slovenia
	+
	+

	Spain
	+
	+

	Sweden
	+
	+

	United Kingdom
	+
	+


+ = yes, - = no

Forrás: http://conventions.coe.int/Treaty/Commun/ChercheSig.asp?NT=157&CM=8&DF=07/08/2005&CL=ENG
Table 2.3 Availability of data regarding enrolment in the breakdown of countries

	Name of country
	Availability of data regarding enrolment

	Austria
	-

	Belgium 
	+

	Cyprus
	+

	Czech Republic
	-

	Denmark
	+

	Estonia
	-

	Finland
	-

	France
	+

	Germany 
	+

	Greece
	+

	Hungary
	-

	Ireland
	+

	Italy
	-

	Latvia
	+

	Lithuania
	+

	Luxembourg 
	-

	Malta
	+

	Netherlands
	-

	Poland
	-

	Portugal
	+

	Slovakia
	-

	Slovenia
	+

	Spain
	+

	Sweden
	+

	United Kingdom - Northern Ireland
	+

	United Kingdom - England, Wales
	-

	United Kingdom – Scotland
	-


+ = yes, - = no
Table 4. Countries where immigrant Roma or Roma are segregated
	Name of the country
	Segregation

	
	Immigrant Roma*
	Roma**

	Austria
	+
	+

	Belgium - Flemish
	+
	

	Belgium - French
	+
	

	Belgium - German
	ND***

	Cyprus
	
	+

	Czech Republic
	
	+

	Denmark
	+
	

	Estonia
	ND***

	Finland
	+
	+

	France
	
	+

	Germany 
	+
	+

	Greece
	ND***

	Hungary
	
	+

	Ireland
	
	+

	Italy
	ND***

	Latvia
	
	+

	Lithuania
	
	+

	Luxembourg
	ND***

	Malta
	ND***

	Netherlands
	ND***

	Poland
	
	+

	Portugal
	ND***

	Slovakia
	
	+

	Slovenia
	
	+

	Spain
	
	+

	Sweden
	ND***

	United Kingdom - Northern Ireland
	
	+

	United Kingdom - England, Scotland and Wales
	
	+


* + = segregating immigration policies affect the Roma, too; ** + = segregation of long-settled Roma is evident; ***=no data

Table 5. “Welcome policy”, desegregation or “integration policy” as part of education policy?
	Name of the country
	Welcome policy*
	Desegregation **
	Integration policy***

	Austria
	+
	+
	

	Belgium - Flemish
	+
	+
	

	Belgium - French
	+
	+
	

	Belgium - German
	ND

	Cyprus
	+
	+
	+

	Czech Republic
	
	+
	+

	Denmark
	+
	
	+

	Estonia
	ND

	Finland
	+
	+
	+

	France
	
	+
	

	Germany 
	+
	
	

	Greece
	ND

	Hungary
	
	+
	

	Ireland
	
	+
	+

	Italy
	
	+
	+

	Latvia
	
	
	

	Lithuania
	
	
	

	Luxembourg
	
	+
	+

	Malta
	+
	+
	+

	Netherlands
	
	ND
	+

	Poland
	
	+
	

	Portugal
	
	ND
	+

	Slovakia
	
	+
	

	Slovenia
	
	+
	+

	Spain
	+
	ND
	+

	Sweden
	+
	
	+

	United Kingdom - Northern Ireland, England, Scotland and Wales
	
	+
	


* + = the “welcome policy” is part of the political agenda, ** + = desegregation is part of the education policy, *** + = multicultural education and/or provision of first language education to Roma students, ND = no data
Table 6. Main characteristics of special education provision
	Name of the country
	With mental disabilities, learning disabilities or socio-emotional deficits.
	Special educational needs have to be identified by expert physician

	Austria
	+
	+

	Belgium - Flemish
	-
	-

	Belgium - French
	-
	-

	Belgium - German
	ND

	Cyprus
	+
	ND

	Czech Republic
	+
	+

	Denmark
	+
	ND

	Estonia
	ND
	ND

	Finland
	+
	ND

	France
	+
	O
	ND

	Germany 
	+
	ND

	Greece
	ND
	ND

	Hungary
	+
	+

	Ireland
	O
	ND

	Italy
	ND
	ND

	Latvia
	+
	+

	Lithuania
	+
	+

	Luxembourg
	+
	+

	Malta
	ND
	ND

	Netherlands
	+
	ND

	Poland
	+
	+

	Portugal
	ND
	ND

	Slovakia
	+
	+

	Slovenia
	+
	+

	Spain
	ND
	ND

	Sweden
	+
	ND

	United Kingdom - Northern Ireland
	+
	ND

	United Kingdom - England, Scotland and Wales
	ND
	ND


ND = no data, O = see below. France: ASMs and campsite schools for the children of itinerant families. Ireland: For young people and adults who have left formal education early or without adequate qualifications, second-chance and alternative education opportunities are available through adult, further and community education
9. Statistic tables and data

9.1 Country-by-country statistic tables and data

9.1.1 Austria

Table 1: Declared Romani speakers in Austria, census 2001

	
	Total
	Austrians
	Aliens

	
	
	Total
	born 

in Austria
	born abroad
	

	Total

population
	abs.
	8,032,926
	7,322,000
	6,913,512
	408,488
	710,926

	
	row %
	100.0
	91.1
	86.1
	5.1
	8.9

	German only
	abs.
	7,115,780
	6,991,388
	6,745,701
	245,687
	124,392

	
	row %
	100.0
	98.3
	94.8
	3.5
	1.7

	Romani
	abs.
	6,273
	4,348
	1,732
	2,616
	1,925

	
	row %
	100.0
	69.3
	27.6
	41.7
	30.7


Source: Statistik Austria (2002) Volkszählung 2001. Hauptergebnisse I – Österreich, Wien: Verlag Österreich, Table 14: Bevölkerung nach Umgangssprache, Staatsangehörigkeit und Geburtsland, pp. 76-77, and own calculations [PUBAT0039]

Table 2: Pupils with a first language other than German in general compulsory schools and in special needs schools in Austria, expressed as percentages of all pupils in these schools 1993/1994 – 2003/2004 (up to 6 years school attendance, without recognised autochthonous minorities)

	
	1993/94
	1996/97
	1999/2000
	2002/03

	General compulsory schools

	11.2
	11.7
	12.9
	15.2

	Special needs schools
	18.4
	21.8
	19.9
	22.0


Sources: Austria / Bundesministerium für Bildung, Wissenschaft und Kultur (2000) SchülerInnen mit einer anderen Erstsprache als Deutsch. Statistische Übersicht Schuljahre 1993/94 bis 1999/2000. Informationsblätter des Referats für interkulturelles Lernen Nr. 2/2000, pp. 11-20, and: Austria / Bundesministerium für Bildung, Wissenschaft und Kultur (2004) SchülerInnen mit einer anderen Erstsprache als Deutsch. Statistische Übersicht Schuljahre 1996/97 bis 2002/03. Informationsblätter des Referats für interkulturelles Lernen Nr. 2/2004, available at: http://www.bmbwk.gv.at/medienpool/8953/2_2004.pdf, (06.10.2004), pp. 11-20 [PUBAT0014]

Table 3: Illiteracy among applicants from the Burgenland for pensions according to the Victim Services Law by year of birth

	Year of birth
	Total
	illiterate
	literate

	
	
	abs.
	%
	abs.
	%

	 - 1918
	186
	105
	56.5
	81
	43.5

	1919 - 1923
	110
	50
	45.5
	60
	55.5

	1924 - 1938
	120
	27
	22.5
	93
	77.5

	1939 - 1945
	8
	0
	0.0
	8
	100.0

	1945 -
	36
	6
	16.7
	30
	83.3

	Total
	460
	188
	40.9
	272
	59.1


Source: Freund, F./G. Baumgartner/H. Greifeneder (2004) Vermögensentzug, Restitution und Entschädigung der Roma und Sinti, Table 10: AnalphabetInnen und AnalphabetInnen unter den RentenantragstellerInnen nach dem OFG nach Geburtsjahrgängen, Wien: Oldenbourg, p. 70 [PUBAT0940]
Table 4: Pupils in all schools and in selected types of schools
 by citizenship 2002/03, absolute numbers

	Pupils by 
citizenship
	All schools
	Primary schools
	Special needs schools
	Main general secondary schools
	Compulsory vocational schools
	Academic general secondary schools

	Pupils – total
	1,218,936
	381,140
	13,466
	268,058
	126,916
	189,753

	Austria
	1,104,668
	335,434
	10,081
	237,478
	117,939
	178,868

	Aliens – total
	114,268
	45,706
	2,585
	30,580
	8,977
	10,885

	Turkey
	29,750
	13,391
	1,069
	9,698
	1,820
	786

	Ex-Yugoslavia
	56,519
	22,649
	1,157
	15,472
	5,348
	4,261


Source: Statistik Austria (2003) Schulwesen in Österreich 2002/03, Tabelle 4: Die Schülerinnen und Schüler in öffentlichen Schulen im Schuljahr 2002/03, gegliedert nach Staatsangehörigkeit, Schularten und Bundesländern, Wien: Verlag Österreich, pp. 208-245, and own calculations. [PUBAT0882]
Table 5: Pupils in all schools and in selected types of schools by citizenship 2002/03, percentages

	Pupils by 
citizenship
	All schools
	Primary schools
	Special needs schools
	Main general secondary schools
	Compulsory vocational schools
	Academic general secondary schools

	Pupils – total
	100.0
	100.0
	100.0
	100.0
	100.0
	100.0

	Austria
	90.6
	88.0
	74.9
	88.6
	92.9
	94.3

	Aliens – total
	9.4
	12.0
	19.2
	11.4
	7.1
	5.7

	Turkey
	2.4
	3.5
	7.9
	3.6
	1.4
	0.4

	Ex-Yugoslavia
	4.6
	5.9
	8.6
	5.8
	4.2
	2.2


Source: Statistik Austria (2003) Schulwesen in Österreich 2002/03, Tabelle 4: Die Schülerinnen und Schüler in öffentlichen Schulen im Schuljahr 2002/03, gegliedert nach Staatsangehörigkeit, Schularten und Bundesländern, Wien: Verlag Österreich, pp. 208-245, and own calculations. [PUBAT0882]

9.1.2 Belgium

No tables

9.1.3 Cyprus

Table 1: Dropout rates

	School Year
	Percentage of drop outs

	2000-2001
	1.3

	1999-2000
	2.2

	1998-1999
	2.5

	1997-1998
	3.2

	1996-1997
	4


9.1.4 Czech Republic
No tables

9.1.5 Denmark
No tables

9.1.6 Estonia
Table 1: The size of Roma minority group, population censuses in 1881-1989

	Year
	1881
	1897
	1922
	1934
	1959
	1970
	1979
	1989

	
	no data available
	154
	no data available
	766
	366
	438
	529
	665


Table 2: Roma minority group by sex and place of residence, 2000 population census

	Location
	Total
	Men
	Women

	All over Estonia
	542
	247
	295

	In the towns
	433
	194
	239

	    - including Tallinn
	74
	22
	52

	In the countryside
	109
	53
	56


Table 3: Roma minority group by mother tongue, 2000 population census

	Mother tongue
	Total
	In the towns
	In the countryside

	Romany 
	426
	341
	85

	Estonian
	45
	29
	16

	Russian
	59
	53
	6

	Ukrainian
	1
	not available
	not available 

	Latvian
	9
	not available
	not available

	Unknown
	2
	not available
	not available


9.1.7 Finland
No tables

9.1.8 France
No tables

9.1.9 Germany
No tables

9.1.10 Greece
Table 1: Development of the project “Integration of Gypsy Children in Schools” in 31 prefectures all over Greece (June 2003)

	Prefecture of
	Number of Municipalities involved
	Number of schools involved
	Number of

collaborators

	Evros
	1
	7
	3

	Rodopi
	5
	7
	4

	Xanthi
	3
	7
	3

	Kavala
	2
	6
	3

	Drama
	1
	2
	1

	Serres
	8
	16
	2

	Thessaloniki
	10
	26
	9

	Imathia
	4
	9
	1

	Florina
	1
	1
	1

	Larisa
	4
	11
	4

	Trikala
	1
	4
	2

	Karditsa
	2
	2
	4

	Magnesia
	2
	5
	3

	Ioannina
	3
	4
	3

	Arta
	1
	2
	3

	Kerkira
	4
	8
	1

	Fthiotida
	1
	2
	1

	Fokida
	1
	2
	1

	Viotia
	4
	8
	1

	Evia
	4
	7
	2

	Attiki
	5
	16
	11

	Etoloakarnania
	6
	18
	3

	Ilia
	3
	6
	2

	Ahaia
	8
	16
	3

	Korinthia
	4
	5
	3

	Arkadia
	1
	3
	1

	Argolida
	6
	9
	3

	Messinia
	3
	4
	3

	Lakonia
	3
	4
	1

	Heraklion
	2
	6
	6

	Hania
	2
	3
	3


Source: Papaconstantinou, P – Emvalotis, A, 2003, ‘Integration of Gypsy Children in Schools project: progress report, Ioannina 2003.

Table 2: School attendance of Roma pupils in Greece   Part A (per Region, school year 2002–2003 and 2003–2004)

	
	Thrace + Macedonia
	Epirus + Ionian Isl.
	Thessaly
	Sterea Hellas

	School year
	2002- 2003
	2003- 2004
	2002- 2003
	2003- 2004
	2002- 2003
	2003- 2004
	2002- 2003
	2003- 2004

	Registered


	2,293
	2,749
	168
	227
	1,054
	1,507
	277
	324

	In reception classes
	-
	138
	-
	33
	-
	334
	-
	40

	Drop outs


	486
	414
	16
	14
	297
	266
	60
	78

	From reception classes
	-
	42
	-
	4
	-
	39
	-
	6

	Sporadic attendance
	-
	360
	-
	10
	-
	309
	-
	60

	Attendance in normal classes
	1,652
	2,132
	148
	178
	379
	923
	210
	207

	Attendance in reception classes
	71
	94
	0
	29
	344
	295
	4
	32

	Sup-plementary teaching
	-
	490
	-
	22
	-
	75
	-
	89


School attendance of Roma pupils in Greece   Part B

(per Region, school year 2002 – 03 and 2003-04)

	
	Attica +

Aegean Isl.
	Peloponnese
	Crete
	Total

	School year
	2002- 2003
	2003- 2004
	2002- 2003
	2003- 2004
	2002- 2003
	2003- 2004
	2002- 2003
	2003- 2004

	Registered


	1,181
	1,041
	1,493
	2,067
	97
	118
	6,563
	8,033

	In reception classes
	-
	185
	-
	244
	-
	10
	-
	984

	Drop outs


	4369
	215
	373
	456
	36
	16
	1,637
	1,459

	From reception classes
	-
	39
	-
	76
	-
	0
	-
	206

	Sporadic attendance
	-
	159
	-
	410
	-
	21
	-
	1,329

	Attendance in normal classes
	708
	662
	887
	1,377
	53
	89
	4,037
	5,568

	Attendance in reception classes
	71
	143
	210
	178
	5
	10
	705
	781

	Sup-plementary teaching
	-
	189
	-
	128
	-
	76
	-
	1,069


Source: ‘Integration of Gypsy Children in Schools’ project
9.1.11 Hungary
Table 1: Self-declared ethnicity of Roma people of the age of 14 and older in a Roma survey in 1993 and in 2003 (%)
	
	Hungarian
	Gypsy
	Hungarian Gypsy

(Romungro)
	Boyash
	Other
	Total

	1993
	56.2
	22.0
	18.2
	0.7
	2.9
	100.0

	2003
	37.8
	26.8
	29.8
	1.0
	4.6
	100.0


Source: Kemény, I – Béla Janky (2002) “Data on Roma ethnicity in Hungary”, in: Kállai, E –Törzsök, E (eds) Cigánynak lenni Magyarországon. Jelentés 2002, Budapest: EÖKIK pp. 32-39.
Table 2: Mother tongue of the Gypsy population of Hungary (%)
	
	Hungarian
	Boyash
	Romany
	Other
	Total

	1893*
	79.5
	10.0
	4.5
	6.0
	100

	1971**
	71.0
	7.6
	21.2
	0.2
	100

	1993**
	89.5
	5.5
	4.4
	0.6
	100

	2003**
	86.9
	4.6
	7.7
	0.8
	100


Sources:

* Magyarország, Országos Magyar Kir. Statisztikai Hivatal (1895), A Magyarországon 1893. január 31-én végrehajtott Czigányösszeírás Eredményei

** Kemény, I – Janky, B (2003) “A 2003. évi cigány felmérésről”, in: Kállai, E. (ed.) The situation of Roma people in Hungary at the beginning of the 21st century, Budapest: MTA Etnikai-Nemzeti Kisebbségkutató Intézete
Table 3: Spatial division of the inhabitants of Hungary, 1993
	
	Roma population
	Whole population

	Budapest
	9.8
	19.5

	Cities (w. o. Budapest)
	28.9
	42.5

	Villages
	61.3
	38.0

	Total
	100.0
	100.0


Source: Babusik, F (ed.) (2002) „A romák esélyei magyarországon”, Budapest: Kávé Kiadó – Delphoi Consulting

Table 4: Level of segregation in different regions of Hungary: The percieved ethnicity of neighbours, percentage of answers (2003)

	
	Budapest and its environs
	East
	Great Plain
	North
	Trans-danubia
	West
	Total

	Exclusively Roma
	14,3
	37,7
	36,0
	14,4
	27,6
	20,9
	23,4

	Mostly Roma
	19,2
	26,9
	24,0
	47,9
	29,3
	14,0
	31,8

	Mixed Roma and Non-Roma
	32,0
	22,2
	8,0
	24,1
	18,7
	14,0
	22,3

	Mostly Non-Roma
	31,5
	11,8
	20,0
	10,5
	15,1
	37,2
	17,2

	No Roma neighbours
	2,0
	1,4
	12,0
	3,0
	4,3
	11,6
	4,9

	Cannot be identified
	1,0
	-
	-
	-
	-
	2,3
	0,3

	Total
	100
	100
	100
	100
	100
	100
	100


Source: Kemény, I– Janky, B. (2003) “Települési és lakásviszonyok” in: Beszélő, Vol. 9, No. 4, pp. 96-110.
Table 5: Population of Hungary according to economic activity, 1993
	Economic activity
	Roma population
	Whole population

	Active earner
	18.3
	35.2

	Inactive earner
	12.7
	21.7

	Unemployed
	10.2
	4.8

	Dependent
	58.5
	38.1

	…student from dependent
	18.3
	16.7

	…other dependent
	40.2
	21.4

	Total
	100.0
	100.0


Source: Babusik, F (ed.) (2002) „A romák esélyei magyarországon”, Budapest: Kávé Kiadó – Delphoi Consulting
Table 6: Ethnic inequalities in-between the rate of students in different type of schools

	
	In Roma population (N)
	In total population (N)

	Rate of nursery school students in the age-group 3-5
	81.5 (426)
	84.7 (474)

	Rate of primary school students in the age group of 6-16
	83.7 (414)
	84.7 (453)

	Rate of special school students in the age group of 6-16
	13.5 (411)
	4.5 (439)

	Rate of students of skilled worker’s training school students in the whole population
	3.6 (455)
	1.7 (454)

	Rate of students in secondary schools in the whole population.
	1.4 (451)
	2.3 (457)

	Rate of students in higher education in the whole population
	0.2 (444)
	0.9 (452)


Source: Magyarország, TÁRKI (2002), Jelentés az önkormányzati adatbázis alapján 2001 ősz (manuscript)
Table 7: Division of settlements with and without Roma students in higher education by the size of settlements (%)
	
	Roma students in higher education
	Total



	
	No
	Yes
	

	Size of settlement (Number of inhabitants)
	Up to 500
	96,9
	3,1
	100,0

	
	500 - 1000
	93,5
	6,5
	100,0

	
	1000 - 2000
	82,1
	17,9
	100,0

	
	Higher than 2000
	71,2
	28,8
	100,0

	Total
	
	85,8
	14,2
	100,0


Source: Magyarország, TÁRKI (2002), Jelentés az önkormányzati adatbázis alapján 2001 ősz (manuscript)
Table 8: Rate of people finishing primary school amongst Roma population in different age-groups, 1993-94 (%)
	Age-groups
	%

	50-59
	27

	45-49
	43

	35-44
	55

	30-34
	70

	25-29
	75

	20-24
	77


Source: Kemény, I (2001) „A Romák és az iskola” in: Beszélő, Vol. 7, No. 1.

Table 9: Rate of Roma children in normal and in special schools (%)
	Year
	Normal schools
	Special schools

	1974
	5.9
	24

	1985
	5.8
	38


Source: Kemény, I (2001) „A Romák és az iskola” in: Beszélő, Vol. 7, No. 1.
Table 10: Further studies of those who finished primary school in 1993 (%)

	
	1996/1997
	1997/1998
	1998/1999

	
	Non-Roma
	Roma
	Non-Roma
	Roma
	Non-Roma
	Roma

	Do not continue
	2,3
	16,5
	2,8
	16,1
	3,2
	14,9

	Special trade school
	4,4
	8,6
	5,4
	10,4
	3,2
	9,4

	Vocational school
	36,5
	61,6
	34,9
	57,5
	36,8
	56,5

	Technical secondary school
	38,3
	9,3
	37,3
	12,0
	38,1
	15,4

	Grammar school
	18,3
	3,7
	19,3
	3,8
	18,4
	3,6

	Total
	100,0
	100,0
	100,0
	100,0
	100,0
	100,0

	N
	167,0
	168,0
	176,0
	176,0
	177,0
	182,0


Source: Havas, G - Kemény, I - Liskó,I. (2002) Cigány gyerekek az általános iskolában, Budapest: OKI-Új Mandátum
Table 11: Dropout rate from vocational schools by the rate of Roma students, 2001 (%)

	Rate of Roma students
	Rate of students

dropped out (%)
	Rate of those continuing

study (9. grade = 100%)

	
	9. grade
	10. grade
	10. grade

	Up to 10%
	12.6
	9.9
	87,2

	11-20%
	13.5
	8.3
	74.6

	Higher than 20%
	17.4
	12.0
	72.6

	Total
	13.2
	9.8
	84.0

	N
	149
	145
	170


Source: Liskó, I (2002) „Cigány tanulók a középfokú iskolákban”, in: Új Pedagógiai Szemle, Vol. 6, No. 11.
Table 12: Rate of vocational schools with reported educational problems, by the rate of Roma students in school, 2001 (%)
	Are there any educational 
 problems
	Rate of Roma students (%)

	
	Up to 10%
	11-20%
	Higher than 20%
	Total

	Yes
	43.8
	42.3
	85.7
	47.0

	No
	56.2
	57.7
	14.3
	53.0

	Total
	100.0
	100.0
	100.0
	100.0

	N
	128
	26
	14
	168


Source: Liskó, I (2002) „Cigány tanulók a középfokú iskolákban”, in: Új Pedagógiai Szemle, Vol. 6, No. 11.
Table 13: Headmasters reported problem about Roma students, by the rate of Roma students in vocational schools, 2001
	Problems
	Rate of Roma students by schools (%)

	
	Up to 10%
	11–20%
	Higher than

20%
	Total

	Behavioural
	64.7
	100.0
	85.7
	71.8

	Learning
	57.4
	81.5
	78.6
	62.7

	Ethnic
	11.8
	29.6
	0.0
	13.6

	N
	136
	27
	14
	177


Source: Liskó, I (2002) „Cigány tanulók a középfokú iskolákban”, in: Új Pedagógiai Szemle, Vol. 6, No. 11.
Table 14: Change of the rate of Roma children in primary schools, 2004

	Rate of Roma children in school
	1989
	1992
	2004

	Under 20%
	52.0
	39.6
	22.9

	20- 50%
	40.9
	51.2
	45.9

	51-80%
	5.8
	7.6
	22.9

	Higher than 80%
	1.3
	1.6
	8.4

	Total
	100.0
	100.0
	100.0

	N
	548
	500
	560


Source: Liskó, I (2004) Gyorsjelentés a Szegregáció a roma tanulók általános iskolai oktatásban c. kutatásról (manuscript)
Table 15: Existence of segregated Roma classes in primary schools, 2004
	Segregated Roma class
	Schools (%)


	Rate of Roma children

in school (%)

	Yes
	32.4
	37.9

	No
	55.9
	34.5

	School with Roma majority
	11.7
	71.2

	Total
	100.0
	40.0

	N
	562
	554


Source: Liskó, I (2004) Gyorsjelentés a Szegregáció a roma tanulók általános iskolai oktatásban c. kutatásról (manuscript)
Table 16: Type of classes in schools, and the rate of Roma students in different classes, 2004
	Classes
	N
	%
	Rate of Roma children (%)

	Normal classes
	537
	94.5
	37

	Branch classes
	35
	6.2
	17

	Cramming classes
	56
	9.9
	71

	Special classes
	331
	58.3
	73

	Total
	568
	100.0
	-


Source: Liskó, I (2004) Gyorsjelentés a Szegregáció a roma tanulók általános iskolai oktatásban c. kutatásról (manuscript)
Table 17: Rate of pupils categorized as “bad students” by the form-masters amongst Roma and non-Roma students in primary schools, by the level of education of fathers, 1998 (%)
	
	Less than

primary school
	Primary school
	Skilled worker

training school
	Secondary school

	Roma students
	33
	12
	4
	3

	Non-Roma Students
	13
	11
	4
	3


9.1.11.1.1.1.1 Source: Gordos, Á (2000) “A kulturális és a társadalmi tőke szerepe az általános iskolás cigány gyermekek iskolai előmenetelében”, in: Új Pedagógiai Szemle, Vol. 4, No. 4.

Table 18: Rate of those schools that claimed normative support for integration, rate of those that agree with this initiative, and rate of Roma students in schools, 2004 (%)
	
	Claimer of 
the support
	Agree with
 this support
	Average rate of Roma 
children in schools

	Budapest
	29.4
	72.2
	48.1

	County-seat
	29.6
	69.4
	41.2

	Town
	48.4
	59.5
	32.7

	Small town
	34.7
	70.8
	24.1

	Village
	46.8
	68.8
	41.9

	Small village (up to 1000 inhabitants)
	48.0
	70.4
	56.3

	Total
	43.2
	68.9
	40.3

	N
	482
	534
	560


Source: Liskó, I (2004) Gyorsjelentés a Szegregáció a roma tanulók általános iskolai oktatásban c. kutatásról (manuscript)

Table 19: Agreeing with the normative support for integration, 2004
	
	Claimed
	Not claimed
	Total

	Agree
	60.2
	83.0
	70.3

	Not agree
	39.8
	17.0
	29.7

	Total
	100.0
	100.0
	100.0

	N
	254
	200
	454


9.1.11.1.1.1.1.1 Source: Liskó, I (2004) Gyorsjelentés a Szegregáció a roma tanulók általános iskolai oktatásban c. kutatásról (manuscript)

9.1.12 Ireland
9.1.12.1.1 Table 1: Aged band distribution (percentages) for the national population and for the Traveller population, by gender

	
	% of male age band populations
	% of female age band populations

	Age bands
	National
	Traveller
	National
	Traveller

	0-14yrs
	22.0
	43.5
	20.7
	41.0

	15-24yrs
	16.7
	20.3
	15.9
	20.7

	25-34yrs
	15.7
	13.8
	15.6
	14.8

	35-44yrs
	14.3
	9.5
	14.4
	10.2

	45-54yrs
	12.4
	6.3
	12.1
	6.1

	55-64yrs
	9.1
	3.7
	8.8
	3.7

	65-74yrs
	6.0
	2.0
	6.5
	2.1

	75yrs&+
	3.7
	1.0
	6.0
	1.4


9.1.12.1.2 Table 2: Traveller families’ accommodation in Local Authority 1981 and 2000 counts, and Travellers in all-Traveller households
, in 2002 National Census: percentage distribution by type of accommodation

	Department of the Environment
	1981
	2000
	2002 Census
	2002

	In standard housing
	46.5
	54.2
	Permanent accommodation
	55.6

	a) In halting sites
	7.1
	23.5
	
	

	b) On the roadside
	46.4
	22.3
	
	

	Total temporary (a and b above)
	53.5
	45.8
	Temporary accommodation
	36.9

	
	
	
	Not stated
	7.6


9.1.12.1.3 Table 3: Traveller children: Percentage from each age band living on illegal sites in three Dublin Local Authorities (2001)

	Local Authorities
	Age bands, % of children on illegal sites

	
	0/2yrs
	3/4yrs
	5/12yrs
	13/16yrs
	17+yrs

	Fingal
	42
	44
	33
	31
	27

	South Dublin
	30
	25
	28
	36
	31

	Dun Laoghaire/Rathdown
	42
	50
	27
	30
	43


9.1.12.1.4 Table 4: Youth with disability: national and Traveller populations, percentage of age band

	Age Band
	% of male age band population
	% of female age band population

	
	National
	Traveller
	National
	Traveller

	0-4 yrs
	0.8
	1.8
	0.7
	1.2

	5-9 yrs
	3.3
	3.4
	1.9
	2.7

	10-14 yrs
	3.6
	4.4
	2.1
	3.7

	15-19 yrs
	3.1
	6
	2.5
	5.3


9.1.12.1.5 Table 5: Labour force participation and unemployment rates, and students in the enumerated Traveller and national populations aged 15 years and over, by gender, 2002

	
	Labour force

participation rates (% of total population)
	Unemployment

(% of labour force participants)
	Not ceased

education (% of total population)

	Population
	Males
	Females
	Males
	Females
	Males
	Females

	Travellers
	71.8
	37.5
	44.8
	19.1
	18.1
	20.5

	National 
	71.6
	49.4
	5.8
	3.2
	14.6
	15.6


9.1.12.1.6 Table 6: Population aged 15 years and over in 2002: age of termination of education

	Cessation point
	
	Males
	Females

	Percentage whose education ceased at age
	<12 yrs
	2.7
	2.7

	
	12 yrs
	8.0
	7.1

	
	13 yrs
	7.5
	7.0

	
	14 yrs
	15.3
	14.0

	
	15 yrs
	8.5
	8.6

	
	16 yrs
	5.3
	5.8

	
	17 yrs
	1.5
	1.9

	
	18 yrs
	1.1
	1.6

	
	19 yrs
	0.4
	0.5

	
	20 yrs &+
	1.0
	1.0

	
	Not stated
	30.5
	29.3

	Total percentage who have ceased education
	
	81.9
	79.5

	Still in education (school, university, elsewhere)
	
	18.1
	20.5


9.1.12.1.7 Table 7: Population aged 15 years and over in 2002, Traveller, unskilled, semi-skilled and national populations: percentages having completed education at each level

	Completion level
	Travellers
	Unskilled
	Semi-

skilled
	General

population

	Primary (incl. no formal ed.)
	54.8
	42.1
	23.9
	17.9

	Lower secondary
	10.5
	26.2
	28.3
	18.3

	Upper secondary
	2.5
	13.9
	26.4
	23.4

	Third level: Non-degree
	0.6
	1.9
	5.2
	8.1

	Degree or higher
	0.9
	1.1
	2.6
	12.8

	Not stated
	11.4
	3.8
	2.4
	4.3

	Total % ceased education
	80.7
	89.1
	88.7
	84.9

	Still in education 
	19.3
	10.9
	11.3
	15.1


9.1.12.1.8 Table 8: Enrolments in each Year of the Secondary School Junior Cycle for completed school years from 1999-2004

	Level
	1999/00
	2000/01
	2001/02
	2002/03
	2003/04

	Junior Cycle
	
	
	
	
	

	1st Year
	478
	531
	582
	650
	626

	2nd Year
	266
	319
	397
	482
	527

	3rd Year 
	116
	183
	220
	272
	341

	Senior Cycle
	
	
	
	
	

	4th Year (Transition)
	31
	27
	31
	26
	44

	5th Year
	51
	67
	86
	102
	113

	6th Year
	19
	38
	49
	62
	63

	TOTAL
	961
	1165
	1365
	1594
	1714


9.1.13 Italy
9.1.13.1.1 Table 1: Roma present in Italy Year 2001-2003
	Roma
	a.v

	2001
	110.000

	2003
	150.000

	Variation
	+40.000


Source: Processed by Eurispes based on data supplied by Opera Nomadi.

9.1.13.1.2 Table 2: Gypsies who live in Italy Year 2001
	Roma
	a.v

	Gypsies who live in Italy without having Italian citizenship
	40.000

	Gypsies with Italian citizenship
	70.000

	Total
	110.000


Source: Processed by Eurispes based on data supplied by Opera Nomadi.
9.1.13.1.3 Table 3: Breakdown of Roma according to their settlement placeYear 2001
	Type
	Region or province where they are settled

	Abruzzesi and Molisani Roma
	Campania, Apulia, Lazio, Umbria, Tuscany, Emilia, Veneto, Alto Adige and Lombardy

	Neapolitan Roma
	Campania

	Ciletani Roma
	Province of Salerno

	Lucani Roma
	Apulia

	Apulian Roma
	Apulia

	Calabresi Roma
	Calabria

	Sicilian ‘Camminanti’
	Sicily, Lombardy, Lazio, Campania


Source: Processed by Eurispes based on data supplied by Opera Nomadi.
9.1.13.1.4 Table 4: Breakdown of Roma by main activity Year 2001
	Type
	Main activity
	N.

	Sinti merry-go-round workers
	scrap-workers 
	30.000

	harvati Roma
	Metal workers and polishers 
	7.000

	lovara Roma
	Various
	1.000


Source: Processed by Eurispes based on data supplied by Opera Nomadi.

9.1.13.1.5 Table 5: Nomad students in state schools (provincial data: 1 nomad student per total of students) School Year 1999/2000
	Province 
	Nursery
	Primary
	Secondary
	High School
	Total
	1 Roma /Sinti student 

per total of students

	Reggio Emilia
	39
	134
	95
	2
	270
	165

	Asti
	5
	81
	18
	0
	104
	192

	Catanzaro
	48
	208
	29
	0
	285
	246

	Prato
	44
	43
	12
	0
	99
	247

	Reggio Calabria
	48
	218
	28
	116
	410
	250

	Pescara
	32
	75
	42
	33
	182
	257

	Cuneo
	165
	56
	23
	0
	244
	274

	Isernia
	4
	7
	40
	1
	52
	287

	Bologna
	109
	101
	45
	1
	256
	299

	Rieti
	5
	11
	58
	0
	74
	308

	Piacenza
	17
	40
	17
	11
	85
	309

	Pavia
	36
	90
	26
	4
	156
	311

	Siracusa
	0
	147
	9
	53
	209
	332

	Bergamo
	166
	115
	17
	0
	298
	367

	Pisa
	12
	48
	57
	7
	124
	369

	Torino
	78
	354
	160
	26
	618
	383

	Brescia
	80
	153
	60
	2
	295
	411

	Rimini
	4
	58
	7
	0
	69
	437

	Udine
	17
	101
	14
	0
	132
	438

	Roma
	70
	755
	165
	0
	990
	464

	Pistoia
	2
	40
	23
	0
	65
	473

	Venezia
	31
	140
	10
	1
	182
	474

	Firenze
	44
	90
	50
	0
	184
	516

	Alessandria
	8
	30
	40
	0
	78
	521

	Trento
	-
	62
	32
	0
	94
	546

	Treviso
	20
	101
	34
	0
	155
	568

	Crotone
	12
	48
	0
	0
	60
	587

	Modena
	6
	59
	26
	22
	113
	590

	Latina
	28
	14
	10
	84
	136
	615

	Teramo 
	28
	40
	0
	0
	68
	647

	Mantova
	17
	25
	21
	0
	63
	652

	Lucca
	10
	38
	18
	0
	66
	657

	Parma
	5
	46
	9
	0
	60
	665

	Ancona
	22
	46
	20
	0
	88
	669

	Padova
	13
	93
	22
	0
	128
	716

	Milano
	54
	302
	169
	1
	526
	733

	Verona
	31
	55
	26
	0
	112
	781

	Genova
	32
	39
	27
	2
	100
	801

	Rovigo
	4
	24
	6
	0
	35
	824

	Pordenone
	5
	24
	8
	10
	37
	841

	Trieste
	0
	13
	10
	0
	23
	843

	Vercelli
	4
	17
	2
	0
	23
	870

	Vicenza
	1
	61
	22
	0
	110
	872

	Cosenza
	24
	61
	64
	26
	149
	881

	Massa-Carrara
	7
	17
	5
	0
	29
	886

	Chieti
	35
	13
	16
	0
	64
	919

	Campobasso
	17
	15
	8
	0
	40
	937

	Novara
	1
	26
	13
	0
	40
	941

	Varese
	4
	84
	8
	0
	96
	945

	Cremona
	7
	20
	11
	0
	38
	985

	Grosseto
	2
	15
	4
	0
	21
	1.158

	Foggia
	28
	64
	12
	0
	104
	1.165

	La Spezia
	3
	14
	2
	0
	19
	1.169

	Ravenna
	0
	16
	9
	0
	25
	1.315

	Frosinone
	21
	36
	9
	0
	66
	1.323

	Ferrara
	0
	15
	4
	3
	22
	1.433

	Oristano
	2
	12
	3
	0
	17
	1.489

	Cagliari
	7
	63
	4
	0
	74
	1.702

	Belluno
	6
	8
	0
	0
	14
	1.726

	Perugia
	11
	34
	1
	0
	46
	1.753

	Benevento
	10
	18
	1
	0
	29
	1.765

	Lecce
	16
	45
	15
	0
	76
	1.779

	Palermo
	64
	47
	6
	0
	117
	1.783

	Savona
	0
	10
	5
	0
	15
	1.792

	L’Aquila
	3
	20
	2
	0
	25
	1.846

	Sassari
	3
	28
	6
	0
	37
	2.076

	Arezzo
	12
	4
	2
	0
	18
	2.223

	Ragusa
	18
	3
	2
	0
	23
	2.250

	Pesaro e Urbino
	2
	12
	4
	0
	18
	2.408

	Forlì
	4
	8
	5
	0
	17
	2.410

	Agrigento
	15
	17
	0
	0
	32
	2.594

	Biella
	0
	5
	1
	0
	6
	3.183

	Lecco
	0
	2
	7
	0
	9
	3.726

	Viterbo
	9
	0
	2
	0
	10
	3.974

	Terni
	0
	0
	4
	2
	6
	4.503

	Catania
	9
	31
	1
	0
	41
	4.523

	Livorno
	0
	8
	0
	0
	8
	4.542

	Lodi
	0
	5
	0
	0
	5
	4.636

	Matera
	0
	7
	0
	0
	7
	5.554

	Ascoli Piceno
	1
	5
	2
	1
	9
	5.881

	Napoli
	3
	77
	13
	0
	93
	5.939

	Sondrio
	0
	3
	1
	0
	4
	6.314

	Vibo Valentia
	0
	5
	0
	0
	5
	6.633

	Potenza
	4
	3
	2
	0
	9
	7.836

	Nuoro
	2
	4
	0
	0
	6
	7.982

	Verbano-Cusio
	0
	1
	1
	0
	2
	8.976

	Ossola
	8
	10
	1
	0
	19
	14.247

	Bari
	0
	2
	0
	0
	2
	14.335

	Siena
	0
	2
	2
	0
	4
	14.388

	Como
	0
	0
	1
	0
	3
	35.367

	Taranto
	0
	1
	0
	2
	1
	50.143

	Caltanissetta
	0
	1
	0
	0
	1
	72.546

	Trapani
	0
	0
	1
	0
	1
	72.987

	Brindisi
	0
	0
	1
	0
	1
	76.092

	Avellino
	0
	1
	0
	0
	1
	197.040

	Salerno
	0
	0
	0
	0
	1
	

	Enna
	0
	0
	0
	0
	0
	

	Gorizia
	0
	0
	0
	0
	0
	

	Imperia
	0
	0
	0
	0
	0
	

	Macerata
	0
	0
	0
	0
	0
	


Source: MIUR (2000).:Op. cit.
9.1.14 Latvia
Table 1. Educational Levels of Roma in Latvia. 
	Level of education
	Number
	Percent

	All Romani people aged 15 and above
	5,985
	100

	Primary school (grade 1-4)
	1,092
	18.2

	Elementary school (grade 5-9)
	1,432
	23.9

	General secondary
	401
	6.7

	Specialized secondary
	72
	1.2

	Less than grade 4
	1,453
	24.3

	University
	26
	0.4

	No information
	1,509
	25.2


Source: The Central Statistical Bureau of Latvia (2001), The Results of the 2000 National Census in Latvia: Collection of Statistical Data, p.202

Table 2: The Number of Romani Children in General Education Schools and establishments dealing specifically with Roma in Latvia 
	School year
	In mainstream schools (including segregated classes)
	In segregated Romani classes

	2004/2005
	-
	282

	2003/2004
	1,508
	270

	2002/2003
	1,591
	233

	2001/2002
	1,317
	No data available

	2000/2001
	1,187
	No data available


Sources: The Ministry of Education and Science of Latvia, “The distribution of children attending general education schools in the Republic of Latvia by nationality”, http://www.izm.lv. (12.10.2004), and data provided by the Ventspils Romani Ethnic Classes.
Table 3. All Roma-targeting education practices implemented in Latvia
	9.1.14.1 SEGREGATED CLASSES

	Town/School
	Year of establishment
	Programme implemented
	No of students

	
	
	
	2002/03
	2003/04
	2004/05

	Sabile Secondary  School
	1998
	Minority primary education programme 
	14
	27
	16

	Talsi Elementary School
	2001
	Pedagogical correction class
	15
	7
	9

	Tukums Secondary School No 3
	2001
	Pedagogical correction class
	18
	27
	21

	Kuldiga Elementary School
	2002/2003
	Pedagogical correction class
	33
	32
	35

	Ventspils Secondary School No 5
	2003
	Pedagogical correction class
	-
	18
	20

	Ventspils Evening Secondary School – Romani Ethnic Classes
	1987
	General education programme
	144
	130
	137

+13 preschool

	Jelgava Evening Secondary School
	2000
	Pedagogical correction class
	21
	21
	23

	Riga National College
	2002
	Secondary professional education
	16
	8
	8

	Total
	233
	270
	282

	INCLUSIVE PRACTICES

	Project “Qualitative Education for Romani Children” in mainstream schools in Jekabpils, Jelgava, Valmiera 
	2003
	
	63 Romani children integrated into classes, which implement general education programmes. 


9.1.15 Lithuania
Table 1: Educational attainment rates by national minority group (per thousand inhabitants aged ten and over)

	Ethnicity
	Population

(2001 Census)
	Higher Education
	Further Education
	Secondary School
	Basic
	Primary School
	Not  finished primary School
	Literatre (but have not attended school)
	Illiterate (unable to read or write)
	Not indicated

	Lithuanians
	2,907,293
	128
	198
	257
	151
	216
	39
	5
	3
	3

	Poles
	234,989
	63
	145
	352
	161
	215
	48
	8
	4
	5

	Russians
	219,789
	159
	189
	340
	138
	140
	22
	3
	3
	6

	Belarusians
	42,866
	112
	198
	370
	147
	138
	21
	4
	3
	6

	Ukrainians
	22,488
	203
	241
	342
	117
	79
	8
	1
	1
	7

	Jews
	4,007
	385
	171
	249
	85
	86
	7
	2
	3
	11

	Germans
	3,243
	155
	170
	256
	170
	200
	34
	6
	3
	6

	Tatars
	2,955
	155
	210
	319
	139
	132
	31
	4
	3
	6

	Latvians
	2,571
	134
	200
	291
	164
	174
	23
	7
	4
	3

	Roma
	2571
	41
	18
	223
	149
	310
	184
	39
	31
	4

	Armenians
	1,477
	271
	188
	314
	98
	103
	22
	-
	-
	4


Source: Statistics Lithuania (2002), Population by Education, Mother Tongue and Command of Other Languages. Population Census 2001, p. 73

Note: The definition of Higher Education is post-18 University-level education; the definition for Further Education is post-16 non-University level education including adult education.
Table 2: Educational attainment of the Roma 

	
	Higher Education
	Further Education
	Secondary School
	Basic
	Primary School
	Have not  finished Primary School
	Literate (but have not attended school)
	Illiterate (unable to read or write)
	Not indicated

	Country average*
	126
	193
	272
	150
	208
	38
	4.6
	3.4
	4.7

	Roma*
	41
	18
	223
	149
	310
	184
	39
	31
	4

	Roma, numbers**
	79
	35
	427
	286
	594
	352
	75
	60
	7


* Per thousand inhabitants aged ten years or more (in 2001).** Numbers of those aged ten years or more

Source: Statistics Lithuania (2002), Population by Education, Mother Tongue and Command of Other Languages. Population Census 2001
Note: The definition of Higher Education is post-18 University-level education, the definition for Further Education is post-16 non-University level education including adult education

Table 3: Proportion of population that does not know Lithuanian
 

	Ethnicity
	Percent

	Total
	7.8

	Lithuanians

	3.0

	Poles
	31.0

	Russians
	27.8

	Belarusians
	42.2

	Ukrainians
	35.9

	Jews
	28.5

	Latvians
	10.9

	Tatars
	25.0

	Roma
	37.8

	Germans
	17.8

	Armenians
	32.6

	Others
	34.9


Source: Statistics Lithuania, quoted in: the Centre for Strategy and Evaluation Services and Public Policy Management Institute (2004), Ex-Post Evaluation (and Dissemination of Findings) of EU Support to National Minorities In Lithuania 1993-2003
Table 4:  Number of Roma schoolchildren and numbers of dropouts

	
	1996/1997
	2000/2001
	2004/2005

	Total number
	276
	571
	619

	Dropouts*
	125**
	132
	5


*   includes those who have been scratched off the lists

** includes 1996 - 1999 

Table 5: Number of Roma schoolchildren in cities, regions and municipalities 

	City, region or municipality
	2000/2001
	2004/2005

	Akmenė region
	8
	13

	Alytus region
	-
	5

	Anykščiai region
	9
	5

	Birštonas town
	2
	-

	Ignalina region
	10
	8

	Jonava region
	26
	35

	Joniškis region
	-
	15

	Jurbarko region
	6
	8

	Kaunas city and region
	80
	70

	Kėdainiai region
	20
	30

	Kelmė region
	4
	2

	Klaipėda city
	-
	20

	Marijampolė region
	8
	17

	Mažeikiai region
	-
	7

	Panevėžys city and region
	35
	29

	Pasvalys region
	4
	2

	Prienai region (Balbieriškis town)
	-
	19

	Rokiškis region (Juodupė town)
	2
	-

	Šakiai region (Kudirkos Naumiestis town)
	-
	2

	Šalčininkai region
	40
	49

	Šiauliai city and region
	53
	59

	Širvintos region
	1
	-

	Švenčionys region
	14
	7

	Ukmergė region
	23
	27

	Varėna region
	25
	5

	Vilkaviškis region
	23
	25

	Vilnius city and region 
	175
	160

	Zarasai region
	2
	-

	Total
	571
	619


Source: The Foundation for Educational Change

Table 6: Number of Roma pupils in schools by language of instruction

	9.1.15.1 Language of instruction
	2000/2001
	2004/2005

	Lithuanian
	355
	424

	Russian
	214
	186

	Polish
	2
	9

	Total
	571
	619


Source: The Foundation for Educational Change

Table 7: Number of Roma pupils by grade in general education schools

	9.1.15.1.1.1 Grades
	2000/2001
	2004/2005

	9.1.15.1.1.2 Pre-school group
	7
	42

	First grade
	108
	94

	Second grade
	88
	81

	Third grade
	49
	57

	Fourth grade
	80
	93

	Fifth grade
	40
	66

	Sixth grade
	17
	65

	Seventh grade
	28
	42

	Eighth grade
	8
	36

	Ninth grade
	7
	21

	Tenth grade
	4
	15

	Eleventh grade
	1
	1

	Twelfth grade
	-
	-

	Gymnasium class
	1
	1

	Vocational Schools 
	1
	-

	Dropouts
	132
	5

	
	571
	619


Source: The Foundation for Educational Change

Table 8: Roma pupils in general education schools: Additional Criteria*

	
	2000/2001 
	2004/2005 

	Attended pre-school group
	7
	42

	Attended special schools or were taught by adopted, modified programmes 
	7
	78

	Attended youth schools
 
	1
	10

	Attended adult schools

	-
	2

	Taught at home
	5
	1

	Repeat course
	3
	14

	Left for other town, country
	42
	13

	Dropouts
	132
	5

	School attendance forbidden by parents
	3
	-


Source: The Foundation for Educational Change

* Note: The Table aggregates available data along the lines of several criteria that highlight specific aspects of Roma education. The data from certain municipalities were not available, therefore discrepancies were unavoidable. 

Table 9: Data on attendance of Roma pupils in Saulėtekis Secondary School (Vilnius)

	Year
	9.1.15.1.1.3 Grade
	Number of Roma pupils
	Attendance

	
	9.1.15.1.1.4 
	
	Good, 

per cent
	Partial
, 

per cent
	Non -attendance
, per cent

	1997/1998
	1-4
	32
	26
	58
	16

	
	5-10
	13
	42.5
	46.5
	11

	1998/1999
	1-4
	42
	61
	22
	17

	
	5-10
	13
	63
	26
	11

	1999/2000
	1-4
	36
	68
	24
	18

	
	5-10
	28
	30
	37
	33

	2000/2001
	1-4
	81
	37
	52
	11

	
	5-10
	14
	17
	44
	39

	2001/2002
	1-4
	60
	36
	57
	7

	
	5-10
	34
	18
	46
	36

	2002/2003
	1-4
	52
	38
	53
	9

	
	5-10
	34
	19
	40
	41

	2003/2004
	1-4
	41
	44
	46
	10

	
	5-10
	47
	16
	48
	36

	2004/2005
	1-4
	43
	
	
	

	
	5-10
	24
	
	
	


Source: Saulėtekis Secondary School (Vilnius) (Table has been prepared by J. Glušakova at the request of the Institute of Social Research)

Table 10: List of projects targeted at Roma education supported by the Department of National Minorities and Lithuanians Living Abroad 
	No
	9.1.15.1.1.5 Year
	Name of Organisation
	9.1.15.1.1.5.1.1.1 Project title

	1
	2001
	Panevėžys Roma Community – Nevo Drom
	9.1.16 Education of Roma Children and Adults

	2
	2001
	Vilnius 58th secondary school
	Integration of Roma into Lithuanian Culture and Art

	3
	2002
	Vilnius 58th secondary school
	Schooling of Roma Children in the 2nd Rm Class

	4
	2002
	Panevėžys Roma Community – Nevo Drom
	9.1.17 Education of Roma Children and Adults

	5
	2002
	Lithuanian Gypsy Community – Gypsy Fire, Branch of Šalčininkai region
	Purchase of Learning Resources (text books, exercise books) for Roma Children

	6
	2003
	Vilnius Saulėtekis (former 58th) secondary school
	Schooling of Roma children in the 2nd Rm class

	7
	2003
	Panevėžys Roma Community – Nevo Drom
	9.1.18 Education of Roma Children and Adults

	8
	2003
	Kaunas Roma Community – Bachtalo Drom
	Purchase of Learning Resources (text books, exercise books) for Roma Children in Kaunas and Jonava

	9
	2004
	Vilnius Saulėtekis (former 58th) Secondary School
	Schooling of Roma children in the 3rdRm class

	10
	2004
	Kaunas Roma Community – Bachtalo Drom
	Purchase of Learning Resources (text books, exercise books) for Roma children in Kaunas and Jonava


Table 11: Figures on participation in the teacher training seminars - Number of participants in the seminars organised by the Foundation for Educational Change in 2001 

	9.1.18.1.1.1 Seminars
	Total number of participants
	Number of repeat participants
	Number of institutions represented

	1st seminar in Troškūnai, 12-13.04.2001
	29
	-
	9

	2nd seminar in Šateiniai, Kėdainiai, 

27-28.04.2001
	42
	6
	14

	3rd seminar in Troškūnai, 4-5.05.2001 
	33
	8
	20

	4th seminar in Šilutė, 11-12.05.2001
	31
	8
	17


Table 12: Figures on participation in the teacher training seminars - Number of teachers, participating in Romany language courses in 2002-2004 

	Course (location and date)
	Number of participants
	Number of institutions represented

	Ignalina, 21.06.2002 
	10
	7

	Troškūnai, 21-27.08.2003 
	22
	15

	Kėdainiai, 20-29.08. 2004 
	17
	14


9.1.19 Luxembourg
Table 1: Return rate

	
	Number of questionnaire sent
	Number of questionnaire returned
	Non-response
	Response/

return rate

	Primary schools (inspectors)
	19
	16
	0
	84.21 %

	Secondary schools (directors)
	31
	24
	1
	80.64 %


Table 2: Children of fairground operator/Gypsies in Luxembourg schools 

	
	Number of schools having welcomed fairground operators pupils (last 5 years)
	Number of schools having welcomed Gypsy pupils

(last 5 years)
	Total number of pupils welcomed

in Luxembourg

(last 5 years)

	Primary schools (inspectors)
	3
	0
	6

	Secondary schools (directors)
	0
	0
	0


Table 3: Number of pupils, children of asylum seekers in school 
	
	1999/00
	2000/01
	2001/02
	2002/03

	Asylum seekers’ pupils
	1,819
	1,802
	1,699
	1,278


Source: Luxembourg, Ministère de l’Education Nationale, de la Formation Professionelle et des Sports, Rapport d’activité 2003, p.33 (PUBLU0176)

Table 4: Pupils according to nationality in different school types
	Nationality
	Share in total scholar’s population 
	Préscolaire
	1ère – 6ème année primaire
	Classes d’accueil
	Classes d’attente
	Classes spéciales
	Total primaire
	Total ES
	Modulaire
	Cycle inférieur
	Régime technique
	Formation de technicien
	Professionnel
	Total EST
	Education différenciée

	Luxembourgish
	2000-2001
	65.5
	59.6
	63.5
	0.4
	38.4
	55.3
	62.9
	86.3
	39.6
	63.5
	74.9
	67.6
	58.4
	62.8
	60.4

	
	2002-2003
	64.3
	58.3
	62.2
	2.8
	48.1
	48.8
	61.9
	84.4
	40.2
	64.0
	73.1
	64.7
	56.4
	61.8
	57.1

	Portuguese
	2000-2001
	18.1
	19.4
	18.6
	36.3
	31.4
	30.3
	18.8
	4.6
	34.6
	21.7
	15.4
	21.1
	26.7
	22.7
	22.7

	
	2002-2003
	18.7
	20.2
	19.6
	57.7
	25.9
	34.5
	19.9
	5.0
	34.5
	20.6
	15.8
	21.4
	25.5
	22.2
	27.2

	Italian
	2000-2001
	3.1
	2.8
	3.3
	3.1
	7.0
	5.3
	3.0
	1.8
	3.9
	3.8
	2.9
	4.4
	4.2
	3.8
	3.9

	
	2002-2003
	3.0
	3.0
	2.8
	2.1
	3.7
	2.4
	2.8
	2.0
	3.7
	3.7
	3.1
	3.8
	3.9
	3.6
	3.5

	French
	2000-2001
	2.4
	3.8
	2.9
	1.8
	3.5
	2.6
	2.9
	1.1
	1.5
	1.6
	1.1
	1.5
	2.1
	1.6
	2.0

	
	2002-2003
	2.6
	3.9
	3.0
	2.8
	7.4
	7.1
	3.0
	1.3
	1.7
	1.8
	1.1
	1.9
	2.8
	1.9
	2.7

	Belgian
	2000-2001
	1.5
	2.3
	1.7
	0.9
	3.5
	0
	1.7
	1.3
	0.4
	0.8
	0.9
	0.5
	0.6
	0.7
	2.6

	
	2002-2003
	1.6
	2.6
	1.8
	0
	0
	0
	1.7
	1.5
	0.4
	0.8
	0.9
	0.9
	0.9
	0.8
	1.3

	German
	2000-2001
	1.2
	1.3
	1.2
	0
	0
	0
	1.2
	1.3
	0.4
	0.9
	0.7
	1.0
	1.5
	0.9
	1.1

	
	2002-2003
	1.1
	1.1
	1.1
	0
	7.4
	0
	1.1
	1.4
	0.4
	1.1
	0.8
	0.9
	1.7
	1.0
	0.1

	Ex-Yugoslavian
	2000-2001
	4.0
	5.2
	4.2
	41.7
	4.7
	2.6
	4.4
	1.0
	12.3
	4.2
	1.7
	1.9
	3.4
	4.1
	1.9

	
	2002-2003
	4.4
	5.7
	5.0
	9.2
	3.7
	3.6
	5.0
	1.1
	9.9
	3.6
	2.4
	3.0
	5.1
	4.3
	2.4

	Others
	2000-2001
	4.3
	5.6
	4.6
	15.8
	11.5
	3.9
	5.0
	2.5
	7.3
	3.4
	2.6
	2.1
	3.2
	3.5
	5.4

	
	2002-2003
	4.5
	5.2
	4.6
	25.4
	3.7
	3.6
	4.6
	3.2
	9.1
	4.5
	2.9
	3.3
	3.8
	4.4
	5.6

	Total foreigners
	2000-2001
	34.5
	41.4
	36.5
	99.6
	61.6
	44.7
	37.1
	13.7
	60.4
	36.5
	25.1
	32.4
	41.6
	37.2
	39.6

	
	2002-2003
	35.7
	41.7
	37.8
	97.2
	51.9
	51.2
	38.1
	15.6
	59.8
	36.0
	26.9
	35.3
	43.6
	38.2
	42.9


Source : Luxembourg/Ministère de l’Education Nationale et de la Formation Professionnelle, Les chiffres clés de l’Education Nationale (06.2004) p. 20 and (03.2002) p. 23. (PUBLU0003 & PUBLU0159)

Table 5: repeating classes

	Nationality
	% repeating in 2000/01
	% repeating in 2002/03

	Luxembourgish
	3.7 %
	3.7%

	Portuguese
	8.7 %
	8.1%

	Cape-Verdian
	10.0 %
	9.5%

	Italian
	6.4 %
	5.9%

	French
	3.1 %
	5.8%

	Belgian
	3.3 %
	3.4%

	German
	3.7 %
	2.9%

	Ex-Yugoslavian
	6.9 %
	8.9%

	Average
	4.9%
	5.0%


Source: Luxembourg/Ministère de l’Education Nationale et de la Formation Professionnelle, Education préscolaire, enseignement primaire et special, éducation différenciée, 2002-03 & 2001-02 : p.78 ;  2002, p. (PUBLU0160 & PUBLU0161)

Table 6: ‘Retard scolaire’ in primary schools by nationality
	Nationality
	Total of Pupils
	Pupils with retard
	% regarding nationality

	Luxembourgish
	19,742
	2,842
	14.4%

	Portuguese
	6,236
	2,066
	33.1%

	Cape-Verdian
	274
	145
	52.9%

	Italian
	900
	209
	23.2%

	French
	937
	200
	21.3%

	Belgian
	560
	65
	11.6%

	German
	344
	56
	16.3%

	Ex-Yugoslavian
	1,598
	568
	35.5%

	Others
	1,160
	336
	29.0%

	Total
	31,751
	6,487
	20.4%


Luxembourg, MENFP, Education préscolaire, enseignement primaire et spéciale, éducation différenciée, 2002/03, p80

Table 7: Absolute numbers and rates of pupils in 8th grade of compulsory education
	
	ES
	EST…
	…only modulaire

	
	Absolute numbers 
	%
	Absolute numbers 
	%
	Absolute numbers 
	% d'EST

	Luxembourgish
	1,413
	41.08
	2,027
	58.92
	330
	16.28

	Portuguese
	89
	10.07
	795
	89.93
	277
	34.84

	Cape-Verdian
	0*
	0.00
	37
	100.00
	23
	62.16

	French
	29
	29.90
	68
	70.10
	18
	26.47

	Belgian
	37
	56.92
	28
	43.08
	4
	14.29

	German
	24
	46.15
	28
	53.85
	5
	17.86

	Italian
	36
	22.22
	126
	77.78
	25
	19.84

	Ex-Yugoslavian
	25
	13.09
	166
	86.91
	66
	39.76

	Others
	55
	32.74
	113
	67.26
	30
	26.55

	Total
	1,708
	33.52
	3,388
	66.48
	778
	22.96


Source: Data of Luxembourg / Education Nationale, 2002-03 ; n.a.: not available ; rates present calculation per nationality (to be read by lines and not by columns).
Table 8: Absolute numbers and rates of pupils in 8th grade of compulsory education ‘en retard scolaire’
	
	ES
	EST ...
	…only modulaire

	
	Absolute  numbers 
	% en retard
	Absolute numbers
	% en retard
	Absolute numbers
	% en retard

	Luxembourgish
	1,413
	12.74
	2,027
	40.70
	330
	39.70

	Portuguese
	89
	20.22
	795
	48.42
	277
	35.02

	Cape-Verdian
	0
	0.00
	37
	51.35
	23
	39.13

	French
	29
	20.69
	68
	38.24
	18
	50.00

	Belgian
	37
	8.11
	28
	42.86
	4
	25.00

	German
	24
	16.67
	28
	39.29
	5
	20.00

	Italian
	36
	19.44
	126
	36.51
	25
	24.00

	Ex-Yugoslavian
	25
	36.20
	166
	50.60
	66
	37.88

	Others
	55
	n.a.
	113
	53.98
	30
	N.C.

	Total
	1,708
	n.a.
	3,388
	43.36
	778
	N.C.


Source: Data of Luxembourg/ Education Nationale, 2002-03 ; n.a.: not available
Table 9: Special education by nationality (2002/03)

	
	Classes d’attente
	Classes spéciales
	Share among pupils

	Luxembourgish
	13
	48.1%
	41
	48.8%
	64.3%

	Portuguese
	7
	25.9%
	29
	34.5%
	18.7%

	Cape-Verdian
	0
	0.0%
	0
	0.0%
	0.7%

	Italian
	1
	3.7%
	2
	2.4%
	3.0%

	French
	2
	7.4%
	6
	7.1%
	2.6%

	Belgian
	0
	0.0%
	0
	0.0%
	1.6%

	German
	2
	7.4%
	0
	0.0%
	1.1%

	Ex-Yugoslavian
	1
	3.7%
	3
	3.6%
	4.4%

	Others
	1
	3.7%
	3
	3.6%
	3.7%

	Total
	27
	100.0%
	84
	100.0%
	75,650


Source: Luxembourg, Ministère de l’Education Nationale et de la Formation Professionnelle, Education préscolaire/Enseignement primaire et spécial/Education différenciée, 2002-2003, pp. 48, 52 (PUBLU0160)

Luxembourg/Ministère de l’Education Nationale et de la Formation Professionnelle, Les chiffres clés de l’Education Nationale (06.2004) p. 19 (PUBLU0159)

Table 10: Enseignement modulaire by nationality (2002-03)

	
	Modulaire
	Share among pupils

	Luxembourgish
	944
	40.2%
	64.3%

	Portuguese
	811
	34.5%
	18.7%

	Cap Verdian
	92
	3.9%
	0.7%

	French
	41
	1.7%
	3.0%

	Belgian
	10
	0.4%
	2.6%

	German
	10
	0.4%
	1.6%

	Italian
	86
	3.7%
	1.1%

	Ex-Yugoslavian
	233
	9.9%
	4.4%

	Others
	123
	5.2%
	3.7%

	Total
	2,350
	100.0%
	75,650


Source: Luxembourg, data of Ministère de l’Education Nationale et de la Formation Professionnelle
Public and publicly funded schools only considered (European and international schools excluded).
Luxembourg/Ministère de l’Education Nationale et de la Formation Professionnelle, Les chiffres clés de l’Education Nationale (06.2004) p. 19 (PUBLU0159)

Table 11: Vehicular  language of teaching 

	Primary education
	Vehicular Language

	Precoce education
	Luxembourgish

	Preschool education
	Luxembourgish

	Primary education
	German excepted for the French courses; 

Luxembourgish once/ week

	Secondary education
	ES
	EST

	Lower cycle 
	German
	German

	Upper cycle
	French
	French

	
	
	Régime professionnel: German or French


Source: http://www.men.lu/edu/fre/hor/ (29.10.2004)

Table 12: Late admission to primary by nationality

	Nationality
	Total in pre-school
	Not-admitted
	% of not-admitted

	Luxembourgish
	6,347
	206
	3.2%

	Portuguese
	2,201
	90
	4.1%

	Cape-Verdian
	63
	6
	9.5%

	Italian
	325
	13
	4.0%

	French
	427
	23
	5.4%

	Belgian
	281
	8
	2.8%

	German
	125
	5
	4.0%

	Ex-Yugoslavian
	623
	27
	4.3%

	Others
	504
	17
	3.4%

	Total
	10,896
	395
	3.6%


Source: Luxembourg, SCRIPT/MENFPS, Education Préscolaire, enseignement primaire et special, education différenciée, 2002-03, p.75 (PUBLU0160)

Table 13: Transition from primary education (6th) to secondary education (7th):

	
	Pupils in 6th
(2001-02)
	Pupils not-admitted in 7th “redoublement” (2002-03)

	Luxembourger
	3,076
	19
	0.6%

	Portuguese
	778
	12
	1.5%

	Italian
	145
	1
	0.7%

	French/Belgian
	173
	3
	1.7%

	Ex-Yugoslavian
	157
	2
	1.3%

	Others
	242
	5
	2.1%

	TOTAL
	4,571
	42
	0.9%


Source: Luxembourg, SCRIPT/MENFPS, Education Préscolaire, enseignement primaire et special, education différenciée, 2002-2003, p.96 (PUBLU0160)

Table 14: Discrimination towards the neighbours in Luxembourg, 1999-2000 

Question: “On this list are various groups of people. Could you please sort out any that you would not like to have as neighbours?”*

	
	Immigrants
	Muslims
	Jews
	Gypsies
	Refugees
	Other race

	All respondents
	8%
	14%
	8%
	25%
	14%
	6%

	Nationality
	

	Luxembourger
	9%
	15%
	7%
	25%
	14%
	6%

	Portuguese
	12%
	20%
	20%
	39%
	29%
	15%

	Other nationalities
	6%
	8%
	7%
	18%
	8%
	4%


Source: Legrand
 * Multiple responses were possible. Other answers like « People with a criminal record, left wing extremists…” were also proposed (PUBLU0085).

9.1.20 Malta
No

9.1.21 Netherlands
Table 1: Highest educational level of one of the parents/guardians of Roma, Sinti  and caravan dwellers in primary and secondary schools

	Type of parent's / guardian's education
	Number of students Primary school
	Number of students Secondary school
	Number of students

Vocational training and higher education

	None
	26
	10
	3

	Primary school
	208
	71
	19

	VBO
	93
	15
	2

	AVO
	3
	1
	0

	(K)MBO
	3
	0
	0

	VE/BBO
	3
	0
	0

	HBO/WO
	0
	0
	0

	Unknown
	1.574
	792
	156

	Total
	1,910
	889
	180


Source: R. Timmermans & M. Kalee, Schoolloopbaangegevens WWZ-leerlingen, totaalrapport 2002-2003 [School career data for caravan-dwelling and gypsy students, total report for 2002-2003], ’s Hertogenbosch: KPC Groep 2003.

Table 2: number of truancy days per month for Roma, Sinti and caravan-dwelling children in primary and secondary school

	Truancy in days per month
	primary school
	secondary school

	none
	88
	51

	1-2 days
	31
	22

	2-4 days
	40
	13

	5-10 days
	16
	8

	More than 10 days
	7
	6

	All days
	24
	4

	Total
	206
	104


Source: R. Timmermans & M. Kalee, Schoolloopbaangegevens WWZ-leerlingen, totaalrapport 2002-2003 [School career data for caravan-dwelling and gypsy students, total report for 2002-2003], ’s Hertogenbosch: KPC Groep 2003.

9.1.22 Poland
Table 1: The following amounts were provided for execution of the Pilot Program in particular years
	Year
	Sums planned in the program’s assumptions (PLN)
	Amounts provided (PLN)

	
	
	From the MIA&A special reserve
	From the MNE&S budget
	Local government contributions
	Other sources

	2001
	2,093,659
	0
	500,000
 
	No data
	30,000 (Know How Fund)

	2002
	2,332,144
	1,709,379
	605,200
 
	No data
	No data

	2003
	2,301,972
	No data
	250,000
	No data
	No data


9.1.23 Portugal
Table 1: Progression of the number of Roma enrolled in schools between 1993 and 1998

	
	1992/93
	1993/94
	1994/95
	1995/96
	1996/97
	1997/98

	Enrolled Roma Students
	4.280
	4.499
	4.963
	5.096
	5.466
	5.930

	Total of enrolled students
	NA*
	NA
	NA
	1.349.681
	1.333.035
	1.299.305


Source: Entreculturas, Minstry of Education

* NA – Information not available

Table 2: Progression  of the number of Roma children by school grade

	
	1992/93
	1993/94
	1994/95
	1995/96
	1996/97
	1997/98

	4º grade
	620
	614
	860
	859
	831
	873

	6º grade
	43
	64
	78
	66
	92
	101

	9º grade
	18
	4
	12
	10
	9
	15

	12º grade
	-
	-
	4
	12
	22
	14


Source: Entreculturas, Ministry of Education

Table 3: Roma in the national educational system – 1999/2000
	Pre-school
	740

	Regular elementary
	7250

	Secondary (general, technological and professional courses)
	9

	Recurrent Elementary
	794

	Recurrent Secondary
	2


9.1.24 Slovakia
Table 1: Achieved education status according to the 2001 population census (%)
	
	Women
	Men

	Achieved education status
	2001
	2001

	
	Roma
	Slovak
	Roma
	Slovak

	Primary
	79.5
	30
	74.1
	18.9

	Vocational
	8.2
	18.3
	14
	32.1

	Secondary vocational
	1.4
	4.5
	2.4
	5.5

	Secondary comprehensive
	1.9
	36.4
	2.2
	30.2

	Higher
	0.2
	9.2
	0.4
	11.6

	No official education
	4.3
	0.3
	3.1
	0.3

	Unavailable education data
	4.5
	1.3
	3.8
	1.4

	Total
	100%
	100%
	100%
	100%


Source: 2001 Population Census of Inhabitants, Houses and Apartments; Statistical Office of the Slovak Republic, 2001

Table 2: Dropouts from primary schools by grade
	School year/ grade
	1st
	2nd
	3rd
	4th
	5th
	6th
	7th
	8th
	9th
	Total
	Number of primary school pupils

	1976/77
	2,208
	1,021
	1,358
	1,272
	1,086
	1,316
	872
	426
	25
	9,584
	678,383

	Of that, Romany children
	1,504


	782
	946
	842
	651
	650
	269
	67
	3


	5,714
	44,636

	1987/88
	2,609
	1,309
	1,013
	1,115
	1,716
	1,297
	837
	56
	-
	9,952
	731,729

	Of that, Romany children
	1,706


	676
	464
	532
	833
	532
	285
	19
	-
	5,047
	42,475

	1988/89
	2,569
	1,397
	1,023
	1,069
	1,769
	1,297
	838
	81
	-
	10,093
	728,421

	Of that, Romany children
	1,690


	760
	512
	494
	899
	532
	287
	34
	-
	5,283
	42,269

	1989/90
	2,871
	1,276
	896
	975
	1,560
	1,258
	806
	73
	-
	9,715
	724,248

	Of that, Romany children
	1,852


	681
	455
	436
	876
	587
	341
	12
	-
	5,240
	42,291

	1990/91
	3,166
	1,438
	1,071
	1,182
	1,989
	1,687
	1,399
	166
	-
	12,098
	720,326

	Of that, Romany children
	2,148
	847
	602
	668
	1,166
	890
	621
	75
	-
	7,017
	42,727

	1995/96
	3,704
	1,475
	1,067
	1,100
	2,742
	2,156
	1,926
	367
	11
	14,548
	633,522

	1996/97
	3,529
	1,530
	1,080
	1,124
	2,773
	2,382
	2,281
	535
	17
	15,251
	616,383

	Beginning with the school year 1997/98, the number of dropped-out students from socially disadvantaged environments has been recorded (marked with an asterisk)

	1997/98
	3,624
	1,394
	1,071
	1,177
	2,804
	2,306
	2,000
	923
	90
	15,389
	619,718

	*
	2,538
	957
	664
	728
	1,599
	1,148
	793
	303
	36
	8,766
	

	1998/99
	3,610
	1,291
	1,018
	1,128
	2,801
	2,219
	1,913
	1,298
	90
	15,368
	620,683

	*
	2,487
	938
	745
	789
	1,596
	1,117
	783
	423
	51
	8,929
	

	1999/2000
	3,480
	1,323
	1,011
	1,129
	2,690
	2,407
	2,155
	1,785
	223
	16,203
	671,706

	*
	2,425
	914
	671
	721
	1,460
	1,184
	893
	616
	97
	8,948
	


Source: Strategy of Education and Training of Romany Children and Pupils, Ministry of Education, 2001.

Table 3: Ethnic make-up of secondary and higher education institutions

	
	Slovak
	Hungarian
	Czech
	Romany

	Vocational schools
	69,721
	4,935
	138
	53

	Joint secondary schools
	287
	461
	1
	0

	Secondary specialized schools
	81,149
	5,797
	190
	113

	Secondary grammar schools
	75,978
	6,318
	242
	4

	Higher education (public)
	92,949
	4,182
	198
	15


Source: Institute of Information and Forecasting in Education (2004): Štatistická ročenka školstva [Statistical Yearbook of the Education System], available at: www.uips.sk (25.11.2004)
9.1.25 Slovenia
Table 1: Roma population by ethnic affiliation and mother tongue, 1948 - 2002 censuses

	 
	1948
	1953
	1961
	1971
	1981
	1991 
	2002 

	Total Population
	1,391,873
	1,466,425
	1,591,523
	1,679,051
	1,838,381
	1,913,355
	1,964,036

	Roma 

(ethnic affiliation)
	46
	1663
	158
	951
	1393
	2259
	3246

	Roma 

(mother tongue)
	
	996
	
	969
	1382
	2752
	3834


Source: Statistical Office of the Republic of Slovenia (2003), Statistični letopis 2003

Table 2: Population by ethnic affiliation, 1991 - 2002 censuses

	
	1991
	2002

	
	
	
	
	

	
	total
	share
	total
	share

	
	
	%
	
	%

	 
	 
	 
	 
	 

	TOTAL
	1913355
	100
	1964036
	100

	 
	 
	 
	 
	 

	Declared
	1845022
	96.43
	1766982
	89.97

	Slovenes
	1689657
	88.31
	1631363
	83.06

	Italians
	2959
	0.15
	2258
	0.11

	Hungarians
	8000
	0.42
	6243
	0.32

	Roma
	2259
	0.12
	3246
	0.17

	Albanians
	3534
	0.18
	6186
	0.31

	Austrians
	126
	0.01
	181
	0.01

	Bulgarians
	168
	0.01
	138
	0.01

	Bosniacs
	...
	...
	21542
	1.10

	Czechs
	315
	0.02
	273
	0.01

	Montenegrins
	4339
	0.23
	2667
	0.14

	Greeks
	21
	0.00
	54
	0.00

	Croats
	52876
	2.76
	35642
	1.81

	Jews
	37
	0.00
	28
	0.00

	Macedonians
	4371
	0.23
	3972
	0.20

	Muslims
	26577
	1.39
	10467
	0.53

	Germans
	298
	0.02
	499
	0.03

	Poles
	196
	0.01
	140
	0.01

	Romanians
	115
	0.01
	122
	0.01

	Russians
	167
	0.01
	451
	0.02

	Rusinians
	57
	0.00
	40
	0.00

	Slovaks
	139
	0.01
	216
	0.01

	Serbs
	47401
	2.48
	38964
	1.98

	Turks
	142
	0.01
	259
	0.01

	Ukrainians
	210
	0.01
	470
	0.02

	Vlachs
	37
	0.00
	13
	0.00

	Other
	1021
	0.05
	1548
	0.08

	 
	 
	 
	 
	 

	Undeclared
	25978
	1.36
	22141
	1.13

	Declared as Yugoslavs
	12075
	0.63
	527
	0.03

	Declared as Bosnians
	...
	...
	8062
	0.41

	Regionally declared
	5187
	0.27
	1467
	0.07

	Others
	8716
	0.46
	12085
	0.62

	 
	 
	 
	 
	 

	Did not want to reply
	...
	...
	48588
	2.47

	Unknown
	42355
	2.21
	126325
	6.43


Source: Statistical Office of the Republic of Slovenia (2003), Statistični letopis 2003
Table 3: Overview of placement of Romani pupils into elementary schools with special curriculum

	School year
	Romani pupils
	Share of pupils placed into special schools

	
	All
	In special schools
	Romani
	All

	1986/1987 
	897
	165
	18,4
	2,20*

	1998/1999
	1,067
	149
	13,9
	1,92

	2002/2003 
	1,349
	126
	9,2
	1,43

	2003/2004
	1,413
	134
	9,5
	1,22

	2004/2005
	1,469
	120
	8,8
	1,11


Source: compiled from different reports

* 1985/1986, data for 1986/1987 was not available

Table 4: Romani children in homogeneous classes in kindergartens in the school year 2002/2003

	Kindergarten/Municipality
	Number of classes
	Number of children

	Vrtec pri OŠ F. Prešeren Črenšovci
	1
	13

	Vrtec Črnomelj
	2
	29

	Vrtec Lendava
	1
	17

	Novo mesto
	1
	25

	Vrtec Borisa Pečeta Maribor
	1
	6

	Vrtec Murska Sobota
	2
	24

	Vrtec Trebnje
	1
	11

	Total
	9
	125


Source: Slovenia, Ministry of Education, Science and Sport (2004), Strategija vzgoje in izobraževanja Romov v republiki Sloveniji, pp. 10-11 [PUBSI0225]

* Note: the information provided in the above-mentioned source wrongly refers to 157 children due to a miscalculation. This miscalculated data is then repeated in other recent documents!

Table 5: Number of Romani pupils in elementary schools in the school year 2002/2003
	
	Grade
	

	Elementary schools 
	1/9
	2/9
	3/9
	4/9
	1
	 2
	 3
	 4
	 5
	 6
	7
	8
	7/9
	8/9
	9/9
	Total

	Municipality
	School
	Number of Romani pupils
	

	Beltinci
	OŠ Beltinci
	1
	 
	 
	 
	6
	3
	8
	1
	1
	 
	 
	 
	 
	 
	 
	20

	Brežice
	OŠ Cerklje ob Krki
	 
	 
	 
	 
	1
	8
	1
	 
	2
	2
	 
	 
	 
	 
	 
	14

	Cankova
	OŠ Cankova
	 
	 
	 
	 
	3
	4
	4
	4
	4
	3
	3
	4
	 
	 
	 
	29

	Celje
	OŠ Lava Celje
	 
	 
	 
	 
	 
	 
	1
	 
	 
	1
	 
	 
	 
	 
	 
	2

	Črenšovci
	OŠ Franceta Prešerna Črenšovci
	 
	 
	 
	 
	6
	6
	4
	3
	 
	 
	 
	 
	4
	1
	1
	25

	Črnomelj
	OŠ Mirana Jarca Črnomelj
	 
	 
	 
	 
	9
	9
	5
	2
	9
	6
	4
	2
	 
	 
	 
	46

	Črnomelj
	OŠ Vinica
	1
	 
	 
	 
	 
	 
	1
	2
	2
	 
	 
	 
	 
	 
	 
	6

	Črnomelj
	OŠ Loka Črnomelj
	3
	 
	 
	 
	9
	2
	4
	3
	1
	4
	 
	1
	 
	 
	 
	27

	Dobrovnik
	Dvojezična OŠ Dobrovnik
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	2
	 
	 
	 
	2

	Grad
	OŠ Grad
	 
	 
	 
	 
	 
	 
	 
	 
	2
	 
	2
	 
	 
	 
	 
	4

	Grosuplje
	OŠ Brinje Grosuplje - OŠPP
	 
	 
	 
	 
	 
	1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	1

	Grosuplje
	OŠ Louisa Adamiča Grosuplje
	 
	 
	 
	 
	12
	2
	2
	3
	1
	1
	 
	 
	 
	 
	 
	21

	Grosuplje
	 - Šmarje Sap pri OŠ Louisa Adamiča Grosuplje
	 
	 
	 
	 
	 
	2
	 
	 
	 
	 
	 
	 
	 
	 
	 
	2

	Hoče - Slivnica
	OŠ Dušana Flisa Hoče
	 
	 
	 
	 
	1
	 
	1
	1
	1
	1
	 
	 
	 
	 
	 
	5

	Hrastnik
	OŠ N.H. Rajka Hrastnik
	 
	 
	 
	 
	1
	 
	 
	 
	 
	1
	 
	 
	 
	 
	 
	2

	Ivančna Gorica
	OŠ Stična
	 
	 
	 
	 
	1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	1

	Ivančna Gorica
	 - Zagradec pri OŠ Stična
	 
	 
	 
	 
	 
	 
	2
	 
	 
	 
	 
	 
	 
	 
	 
	2

	Jesenice
	OŠ Koroška Bela Jesenice
	 
	 
	 
	 
	1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	1

	Jesenice
	OŠ Toneta Čufarja Jesenice
	1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	1

	Kočevje
	OŠ Zbora odposlancev Kočevje
	 
	 
	 
	 
	4
	7
	6
	7
	1
	6
	3
	1
	 
	 
	 
	35

	Kočevje
	OŠ Ob Rinži Kočevje
	 
	 
	 
	 
	2
	2
	3
	 
	1
	1
	 
	 
	 
	 
	 
	9

	Kočevje
	OŠ Stara Cerkev
	1
	 
	 
	 
	1
	1
	2
	1
	3
	1
	1
	1
	 
	 
	 
	12

	Kočevje
	 - Željne pri OŠ Stara Cerkev
	4
	 
	 
	 
	8
	3
	3
	 
	 
	 
	 
	 
	 
	 
	 
	18

	Križevci
	OŠ Križevci
	 
	 
	1
	 
	 
	 
	 
	1
	1
	 
	 
	 
	 
	 
	 
	3

	Krško
	OŠ Raka
	 
	 
	 
	 
	 
	2
	 
	 
	1
	 
	 
	 
	 
	 
	 
	3

	Krško
	OŠ Leskovec pri Krškem
	19
	12
	 
	 
	 
	7
	7
	9
	3
	11
	1
	1
	 
	 
	 
	70

	Kuzma
	OŠ Kuzma
	 
	 
	 
	 
	1
	2
	 
	4
	1
	2
	 
	2
	 
	 
	 
	12

	Lendava - Lendva
	Dvojezična OŠ 1 Lendava
	3
	 
	 
	 
	1
	1
	1
	1
	1
	1
	1
	 
	 
	 
	 
	10

	Lendava - Lendva
	Dvojezična OŠ Genterovci
	1
	4
	1
	2
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	8

	Ljubljana
	OŠ Savsko naselje
	4
	1
	6
	 
	 
	 
	 
	3
	1
	 
	 
	 
	1
	 
	 
	16

	Ljubljana
	 - Kašelj pri OŠ Polje
	 
	 
	 
	 
	 
	1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	1

	Ljubljana
	OŠ Zalog
	 
	 
	 
	 
	1
	4
	 
	 
	1
	 
	 
	 
	 
	 
	 
	6

	Ljubljana
	OŠ Trnovo
	 
	 
	 
	 
	 
	 
	1
	 
	 
	 
	 
	 
	 
	 
	 
	1

	Ljubljana
	OŠ Livada Ljubljana
	 
	 
	 
	 
	 
	2
	2
	1
	 
	 
	1
	 
	 
	 
	 
	6

	Ljubljana
	OŠ Kolezija
	 
	 
	 
	 
	 
	 
	 
	 
	1
	 
	 
	 
	 
	 
	 
	1

	Ljubljana
	OŠ Božidarja Jakca Ljubljana
	 
	 
	 
	 
	 
	1
	 
	 
	1
	 
	 
	 
	 
	 
	 
	2

	Maribor
	OŠ bratov Polančičev Maribor
	 
	1
	 
	 
	 
	 
	1
	 
	 
	1
	1
	1
	 
	 
	 
	5

	Maribor
	OŠ Ivana Cankarja Maribor
	2
	4
	 
	 
	 
	 
	1
	1
	 
	 
	 
	 
	 
	2
	 
	10

	Maribor
	 - Košaki pri OŠ Ivana Cankarja Maribor
	2
	1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	3

	Maribor
	OŠ Prežihovega Voranca Maribor
	2
	3
	1
	5
	 
	 
	 
	 
	1
	4
	1
	 
	 
	 
	 
	17

	Maribor
	OŠ Bojana Ilicha Maribor
	 
	 
	 
	 
	 
	1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	1

	Maribor
	OŠ Angela Besednjaka Maribor
	 
	 
	 
	 
	1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	1

	Maribor
	OŠ Franceta Prešerna Maribor
	1
	 
	 
	 
	 
	1
	 
	 
	1
	 
	1
	1
	 
	 
	 
	5

	Maribor
	 - Stane Lenardon Razvanje pri OŠ Franceta Prešerna Mb.
	 
	 
	 
	 
	 
	 
	2
	 
	 
	 
	 
	 
	 
	 
	 
	2

	Maribor
	OŠ Maksa Durjave Maribor
	3
	4
	1
	1
	 
	 
	 
	3
	10
	 
	 
	 
	1
	2
	1
	26

	Maribor
	OŠ Janka Padežnika Maribor
	6
	 
	 
	 
	6
	6
	4
	5
	4
	 
	 
	2
	4
	 
	 
	37

	Maribor
	OŠ Borisa Kidriča Maribor
	 
	3
	1
	 
	 
	 
	3
	1
	 
	3
	4
	1
	 
	 
	 
	16

	Maribor
	OŠ Draga Kobala Maribor
	1
	1
	 
	 
	 
	2
	2
	1
	 
	3
	 
	1
	 
	 
	 
	11

	Maribor
	 - Brezje pri OŠ Draga Kobala Maribor
	3
	2
	 
	 
	 
	1
	1
	 
	 
	 
	 
	 
	 
	 
	 
	7

	Maribor
	OŠ Martina Konšaka Maribor
	2
	5
	 
	 
	 
	5
	1
	2
	2
	 
	 
	2
	3
	2
	 
	24

	Maribor
	OŠ Toneta Čufarja Maribor
	 
	 
	1
	 
	 
	 
	 
	2
	1
	 
	 
	 
	 
	 
	 
	4

	Maribor
	OŠ Slave Klavore Maribor
	2
	1
	 
	 
	 
	2
	3
	1
	 
	 
	 
	 
	3
	 
	 
	12

	Maribor
	OŠ Franca Rozmana - Staneta Maribor
	1
	2
	 
	 
	 
	 
	2
	3
	1
	1
	1
	 
	 
	 
	 
	11

	Maribor
	OŠ "Borcev za severno mejo" Maribor
	1
	3
	 
	 
	 
	1
	2
	2
	2
	2
	1
	1
	 
	 
	 
	15

	Maribor
	OŠ Tabor II Maribor
	1
	1
	1
	1
	 
	 
	 
	 
	 
	 
	 
	 
	3
	 
	 
	7

	Maribor
	OŠ Tabor I Maribor
	 
	3
	1
	 
	 
	 
	2
	 
	 
	 
	 
	 
	 
	 
	 
	6

	Metlika
	OŠ Podzemelj
	3
	 
	 
	 
	2
	2
	1
	2
	3
	 
	1
	 
	 
	 
	 
	14

	Metlika
	OŠ Metlika
	4
	 
	 
	 
	8
	3
	3
	9
	2
	 
	 
	 
	5
	5
	 
	39

	Murska Sobota
	 - Dokležovje pri OŠ Bakovci
	 
	 
	 
	 
	1
	1
	3
	 
	 
	 
	 
	 
	 
	 
	 
	5

	Murska Sobota
	OŠ Bakovci
	 
	 
	 
	 
	 
	 
	 
	 
	1
	 
	 
	 
	 
	 
	 
	1

	Murska Sobota
	OŠ I Murska Sobota
	 
	 
	 
	 
	4
	4
	5
	4
	4
	7
	4
	1
	 
	 
	 
	33

	Murska Sobota
	OŠ III Murska Sobota
	3
	3
	8
	 
	 
	 
	1
	5
	8
	4
	6
	3
	 
	 
	 
	41

	Murska Sobota
	OŠ II Murska Sobota
	6
	6
	2
	6
	 
	 
	 
	1
	6
	 
	 
	 
	2
	2
	3
	34

	Novo mesto
	OŠ Otočec
	 
	 
	 
	 
	2
	 
	1
	 
	 
	 
	 
	 
	 
	 
	 
	3

	Novo mesto
	OŠ Stopiče
	 
	 
	 
	 
	 
	 
	1
	 
	1
	 
	1
	 
	 
	 
	 
	3

	Novo mesto
	OŠ Šmihel Novo mesto
	1
	 
	 
	 
	2
	3
	5
	6
	5
	5
	1
	1
	 
	 
	 
	29

	Novo mesto
	 - Birčna vas pri OŠ Šmihel Novo mesto
	 
	 
	 
	 
	1
	 
	1
	 
	 
	 
	 
	 
	 
	 
	 
	2

	Novo mesto
	OŠ Grm Novo mesto
	4
	 
	 
	 
	4
	1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	9

	Novo mesto
	OŠ Bršljin Novo mesto
	11
	 
	 
	 
	13
	12
	13
	11
	10
	 
	6
	 
	7
	 
	 
	83

	Pivka
	OŠ Košana
	 
	 
	 
	 
	1
	 
	1
	 
	2
	 
	 
	 
	 
	 
	 
	4

	Puconci
	OŠ Puconci
	4
	5
	1
	 
	 
	 
	2
	1
	2
	6
	4
	3
	 
	 
	 
	28

	Puconci
	 - Bodonci pri OŠ Puconci
	3
	1
	2
	 
	 
	 
	2
	3
	 
	 
	 
	 
	 
	 
	 
	11

	Puconci
	 - Mačkovci pri OŠ Puconci
	 
	1
	2
	 
	 
	 
	 
	2
	 
	 
	 
	 
	 
	 
	 
	5

	Ribnica
	OŠ dr. Franceta Prešerna Ribnica
	 
	 
	 
	 
	9
	3
	3
	5
	 
	1
	 
	 
	 
	 
	 
	21

	Rogašovci
	OŠ Sveti Jurij Rogašovci
	 
	 
	 
	 
	 
	 
	 
	8
	8
	5
	8
	3
	 
	 
	 
	32

	Rogašovci
	 - Pertoča pri OŠ Sv. Jurij Rogašovci
	 
	 
	 
	 
	2
	2
	1
	 
	 
	 
	 
	 
	 
	 
	 
	5

	Rogašovci
	 - Serdica pri OŠ Sv. Jurij Rogašovci
	 
	 
	 
	 
	3
	2
	9
	 
	 
	 
	 
	 
	 
	 
	 
	14

	Ruše
	OŠ Janka Glazerja Ruše
	 
	1
	1
	1
	 
	 
	 
	 
	 
	 
	 
	1
	 
	 
	 
	4

	Semič
	OŠ Belokranjskega odreda Semič
	5
	4
	3
	3
	 
	 
	 
	7
	5
	5
	1
	2
	 
	 
	 
	35

	Šalovci
	OŠ Šalovci
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	1
	 
	 
	 
	 
	1

	Šentjernej
	OŠ Šentjernej
	 
	 
	 
	 
	4
	 
	4
	6
	2
	8
	 
	 
	 
	 
	 
	24

	Škocjan
	OŠ Frana Metelka Škocjan
	 
	 
	 
	 
	6
	5
	9
	4
	7
	2
	1
	 
	 
	 
	 
	34

	Tišina
	OŠ Tišina
	3
	5
	2
	 
	 
	 
	3
	3
	4
	4
	2
	1
	 
	 
	 
	27

	Tolmin
	 - Podmelec pri OŠ Dušana Muniha Most na Soči
	1
	1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	2

	Trbovlje
	OŠ Tončke Čeč Trbovlje
	1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	1

	Trbovlje
	OŠ Tončke Čeč Trbovlje - OŠPP
	 
	 
	 
	 
	 
	1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	1

	Trebnje
	OŠ Trebnje
	 
	 
	 
	 
	10
	6
	2
	2
	1
	 
	 
	1
	 
	 
	 
	22

	Trebnje
	OŠ Veliki Gaber
	 
	 
	 
	 
	 
	2
	 
	2
	1
	 
	 
	 
	 
	 
	 
	5

	Turnišče
	OŠ Turnišče
	 
	 
	1
	 
	 
	 
	1
	1
	 
	 
	 
	 
	1
	 
	 
	4

	Velenje
	OŠ Livada Velenje
	 
	 
	 
	 
	 
	1
	1
	 
	 
	 
	 
	 
	 
	 
	 
	2

	Vrhnika
	 - Bevke pri OŠ Log - Dragomer
	 
	 
	 
	 
	 
	1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	1

	Elementary schools with special curriculum
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	0

	Celje
	OŠ Glazija Celje
	 
	 
	 
	 
	 
	 
	1
	 
	1
	 
	1
	 
	 
	 
	 
	3

	Črnomelj
	OŠ Milke Šobar - Nataše Črnomelj
	 
	 
	 
	 
	3
	 
	1
	4
	3
	3
	2
	3
	 
	 
	 
	19

	Hrastnik
	OŠ Vitka Pavliča Hrastnik
	 
	 
	 
	 
	 
	1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	1

	Jesenice
	OŠ Poldeta Stražišarja Jesenice
	 
	 
	 
	 
	 
	 
	 
	1
	1
	 
	2
	 
	 
	 
	 
	4

	Kočevje
	OŠ Ljuba Šercerja Kočevje
	 
	 
	 
	 
	1
	 
	1
	2
	4
	7
	2
	 
	 
	 
	 
	17

	Lendava
	Dvojezična OŠ Lendava II
	 
	 
	 
	 
	1
	1
	 
	 
	8
	4
	2
	3
	 
	 
	 
	19

	Ljubljana
	Zavod za usposabljanje Janeza Levca Ljubljana
	 
	 
	 
	 
	1
	 
	 
	2
	3
	1
	1
	2
	 
	 
	 
	10

	Maribor
	OŠ Gustava Šiliha Maribor
	 
	 
	 
	 
	 
	1
	 
	5
	3
	6
	6
	 
	 
	 
	 
	21

	Murska Sobota
	OŠ IV. Murska Sobota
	 
	 
	 
	 
	1
	6
	2
	2
	5
	3
	2
	4
	 
	 
	 
	25

	Novo mesto
	OŠ Dragotina Ketteja Novo mesto
	 
	 
	 
	 
	1
	1
	2
	1
	 
	 
	 
	 
	 
	 
	 
	5

	Radovljica
	OŠ Antona Janše Radovljica
	 
	 
	 
	 
	 
	 
	1
	 
	 
	 
	 
	1
	 
	 
	 
	2

	 
	SKUPAJ
	114
	78
	36
	19
	155
	148
	162
	166
	161
	126
	79
	52
	34
	14
	5
	1349


Source: Slovenia, Ministry of Education, Science and Sport (2004), Strategija vzgoje in izobraževanja Romov v republiki Sloveniji, pp. 45-48 [PUBSI0225]

Grades 1 to 8 are part of the eight-year elementary school programme. Grades 1/9 to 3/9 and 7/9 to 9/9 are part of the nine-year elementary school programme.

9.1.26 Spain
No

9.1.27 Sweden
Table 1: Pupils in compulsory schools in the eight cities with Romani as mother tongue 

	Municipality
	Entitled
	Participants

	Stockholm
	175
	119

	Uppsala
	4
	0

	Norrköping
	83
	12

	Malmö
	142
	20

	Lund
	10
	0

	Helsingborg
	47
	15

	Gothenburg
	56
	15

	Gävle
	6
	0


Source: National Agency for Education, October 2001

9.1.28 United Kingdom

No tables

9.2 Comparative table of school systems

9.2.1 Austria

	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	KRIPPEN
	KINDERGÄRTEN
	under 3 and 3 – 6

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	VOLKSSCHULE
	6 – 10

	ISCED 2 - Lower secondary general (including pre-vocational)
	ALLGEMEINBILDENDE HÖHERE SCHULE
	10 – 14

	
	HAUPTSCHULE
	10 – 14

	ISCED 3 - Upper secondary general
	ALLGEMEINBILDENDE HÖHERE SCHULE
	14 – 18

	
	OBENSTUFENREAL GYMNASIUM
	14 – 18

	
	POLYTECHNISCHE SCHULE
	14 – 15

	ISCED 3 - Upper secondary vocational
	BERUFSBILDENDE HÖHERE SCHULE
	14 – 19

	
	BERUFSBILDENDE MITTLERE SCHULE
	14 – 18

	
	BERUFSCHULE UND LEHRE
	15 – 19

	ISCED 4 - Post secondary non-tertiary
	KOLLEGS
	18 – 20

	ISCED 5A - Tertiary education
	UNIVERSITÄTEN
	18 – 24

	
	FACHHOCHSCHULEN
	18 – 23

	
	LEHRER(INNEN)BILDENDE AKADEMIEN
	18 – 21

	ISCED 5B - Tertiary education
	MEDIZINISCH-TECHNISCHE AKADEMIEN / HEBAMMENAKADEMIEN
	18 – 21


9.2.2 Belgium – French Community

	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	CRÉCHES
	ÉCOLA MATERNELLE
	under 3 and 2,5 – 6

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	ENSEIGMENT PRIMAIRE - 3 DEGRÉ
	6 – 12

	ISCED 2 - Lower secondary general (including pre-vocational)
	SECONDAIRE DE TRANSITION GÉNÉRAL, TECHNIQUE, ARTISTIQUE
	12 – 14

	ISCED 3 - Upper secondary general
	SECONDAIRE DE TRANSITION GÉNÉRAL, TECHNIQUE, ARTISTIQUE
	14 – 18

	ISCED 3 - Upper secondary vocational*
	SECONDAIRE DE QUALIFICATION TECHNIQUE / ARTISTIQUE
	14 – 18

	
	SECONDAIRE PROFESSIONEL
	15 – 21

	ISCED 4 - Post secondary non-tertiary
	SECONDAIRE DE QUALIFICATION TECHNIQUE / ARTISTIQUE
	18 – 19

	
	SECONDAIRE PROFESSIONEL
	18 – 21

	ISCED 5A - Tertiary education
	UNIVERSITÉ
	18 – 25

	
	INSTITUT SUPÉRIEUR D'ARCHITECTURE
	18 – 23

	
	ÉCOLE SUPÉRIEUR DES ARTS
	18 – 23

	
	HAUTE ÉCOLE
	18 – 23

	ISCED 5B - Tertiary education
	NON UNIVERSITÉ COURT
	18 – 22


* ISCED 2 - Lower secondary vocational: SECONDAIRE PROFESSIONEL, between 13 and 14
9.2.3 Belgium – German Community

	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	KRIPPEN
	VORSCHULUNTERRICHT
	undex 3 and 2,5 – 6

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	PRIMARUNTERRICHT
	6 – 12

	ISCED 2 - Lower secondary general (including pre-vocational)
	ALLGEMEINBILDENER / TECHNISCHER ÜBERGANGSUNTERRICHT
	12 – 14

	ISCED 3 - Upper secondary general
	ALLGEMEINBILDENER / TECHNISCHER ÜBERGANGSUNTERRICHT
	14 – 18

	ISCED 3 - Upper secondary vocational
	BERUFSBILDENERUNTERRICHT
	14-15 – 18

	
	TECHNISCHER BEFÄHIGUNGSUNTERRICHT
	14 – 18

	ISCED 4 - Post secondary non-tertiary
	TECHNISCHER BEFÄHIGUNGSUNTERRICHT AND BERUFSBILDENERUNTERRICHT
	18 – 19

	ISCED 5A - Tertiary education
	HOCHSCHULUN TERRICH KURZER DAUER
	18 – 25

	ISCED 5B - Tertiary education
	–
	–


9.2.4 Belgium – Flemish Community

	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	KINDERDAGBERBLIJF
	KLEUTERONDERWIJS
	undex 3 and 2,5 – 6

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	LAGER ONDERWIJS
	6 – 12

	ISCED 2 - Lower secondary general (including pre-vocational)
	ALGEMEEN SECUNDAIR ONDERWIJS
	12 – 14

	ISCED 3 - Upper secondary general
	ALGEMEEN SECUNDAIR ONDERWIJS
	14 – 18

	ISCED 3 - Upper secondary vocational
	TECHNISCH / KUNST SECUNDAIR ONDERWIJS
	14 – 18

	
	BEROEPSSECUNDAIR ONDERWIJS
	14 – 19

	
	OBSO
	15 – 2`

	ISCED 4 - Post secondary non-tertiary
	TECHNISCH / KUNST SECUNDAIR ONDERWIJS
	18 – 19

	
	BEROEPSSECUNDAIR ONDERWIJS
	18 – 21

	ISCED 5A - Tertiary education
	UNIVERSITEIT
	18 – 25

	
	HOGESCHOLENONDERWIJS VAN 2 CYCLI
	18 – 23

	ISCED 5B - Tertiary education
	HOGESCHOLENONDERWIJS VAN 1 CYCLUS
	18 – 21


9.2.5 Cyprus

	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	PAIDOKOMIKOI STATHMOI
	NIPIAGOGEIA
	under 4-5 and 3 – 6

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	DIMOTIKO SCHOLEIO
	6 – 12

	ISCED 2 - Lower secondary general (including pre-vocational)
	GYMNASIO
	12 – 15

	ISCED 3 - Upper secondary general
	LYKEIO
	15 – 18

	ISCED 3 - Upper secondary vocational
	TECHNIKI SCHOLI
	15 – 18

	ISCED 4 - Post secondary non-tertiary
	–
	–

	ISCED 5A - Tertiary education
	PANEPISTIMO
	18 – 22

	
	IDIOTIKES SCHOLES TRI TOVATHMIAS EKPAIDEFSIS
	18 – 22

	ISCED 5B - Tertiary education
	DIMOSIES SCHOLES TRI TOVATHMIAS EKPAIDEFSIS
	18 – 21

	
	IDIOTIKES SCHOLES TRI TOVATHMIAS EKPAIDEFSIS
	18 – 22


9.2.6 Czech Republic
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	DENNI JESLE
	MATEŘSKÁ ŠKOLA
	under 3 and 3 – 6



	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	ZÁKLADNI ŠKOLA


	6 – 11

	ISCED 2 - Lower secondary general (including pre-vocational)
	GYMNÁZIUM
	11 – 15

	ISCED 3 - Upper secondary general
	GYMNÁZIUM
	15 – 19

	ISCED 3 - Upper secondary vocational
	STŘEDNI ODBORNÁ ŠKOLA / STŘEDNI ODBORNÉ UČILISTĚ
	15 – 19

	
	UČILISTĚ
	15 – 17

	ISCED 4 - Post secondary non-tertiary
	NÁSTAVBOVÉ STUDIUM
	18 – 21

	
	POMATURITNÍ STUDIUM
	19 – 20

	ISCED 5A - Tertiary education
	VYSOKÁ ŠKOLA
	19 – 22 or 26

	ISCED 5B - Tertiary education
	VYŠŠÍ ODBORNÁ ŠKOLA
	19 – 22


9.2.7 Denmark
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	VUGGESTUER
	BØRNEHAVER
	under 3 and 3 – 6

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	FOLKESKOLE / GRUNDSKOLE
	7 – 13

	ISCED 2 - Lower secondary general (including pre-vocational)
	FOLKESKOLE / GRUNDSKOLE
	13 – 17

	ISCED 3 - Upper secondary general
	HF
	17 – 19

	
	GYMNASIUM
	16 – 19

	
	HHX
	16 – 19

	
	HTX
	16 – 19

	ISCED 3 - Upper secondary vocational
	EUD
	16 – 19

	ISCED 4 - Post secondary non-tertiary
	–
	–

	ISCED 5A - Tertiary education
	UNIVERSITETER
	19 – 25-26

	
	DEN KGL. VETERINÆR- OG LANDBOHØJSKOLE
	19 – 24-25

	
	DANMARKS FARMACEUTISKE HØJSKOLE / ARKITEKTSKOLER
	19 – 22 and 24

	
	DANMARKS TEKNISKE UNIVERSITET / AALBORG UNIVERSITET
	19 – 24

	
	UNIVERSITET HANDELSHØJSKOLER / DEN KGL. VETERINÆR- OG LANDBOHØJSKOLE
	19 – 22 and 24

	ISCED 5B - Tertiary education
	JORDEMODERSKOLER / SYGEPLEJERSKOLER / SOCIALE HØJSKOLER
	19 – 22-23

	
	LÆRERSEMINARIER
	19 – 23

	
	INGENIØRHØJSKOLER / DANMARKS TEKNISKE UNIVERSITET
	19 – 22-23

	
	TEKNISKE SKOLER / HANDELSSKOLER / LANDBRUGSSKOLER
	19 – 22


9.2.8 Estonia
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	LASTESÕIM
	LASTEAED
	under 3 and 3 – 7

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	PÕHIKOOL
	7 – 13

	ISCED 2 - Lower secondary general (including pre-vocational)
	PÕHIKOOL
	13 – 16

	ISCED 3 - Upper secondary general
	GÜMNAASIUM
	16 – 19

	ISCED 3 - Upper secondary vocational
	KUTSEÕPPEASUTUS
	16 – 19

	ISCED 4 - Post secondary non-tertiary
	KUTSEÕPPEASUTUS
	19 – 21

	ISCED 5A - Tertiary education
	ÜLIKOOL / RAKENDUSKÕRGKOOL
	19 – 25-26

	ISCED 5B - Tertiary education
	RAKENDUSKÕRGKOOL / KUTSEÕPPEASUTUS / ÜLIKOOL
	19 – 23-24


9.2.9 Finland
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	PÄIVÄKOTI / DAGHEM
	ESIOPETUS - FÖRSKOLEUNDERVISNING
	under 7

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	PERUSOPETUS - GRUNDLÄGGANDE UTBILDNING
	7 – 13

	ISCED 2 - Lower secondary general (including pre-vocational)
	PERUSOPETUS - GRUNDLÄGGANDE UTBILDNING
	13 – 17

	ISCED 3 - Upper secondary general
	LUKIO – GYMNASIUM
	16 – 19

	ISCED 3 - Upper secondary vocational
	AMMATILLINEN KOULUTUS – YRKESUTBILDNING
	16 – 19

	ISCED 4 - Post secondary non-tertiary
	–
	–

	ISCED 5A - Tertiary education
	YLIOPISTO / KORKEAKOULU - UNIVERSITET/HÖGSKOLA
	19 – 25

	
	AMMATTIKORKEAKOULU - YRKESHÖGSKOLA
	19 – 23

	ISCED 5B - Tertiary education
	–
	–


9.2.10 France
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	CRÉCHES
	ÉCOLA MATERNELLES / CLASSES ENFANTINES
	under 3 and 2 – 6

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	ÉCOLES ÉLÉMENTARIES
	6 – 11

	ISCED 2 - Lower secondary general (including pre-vocational)
	COLLÉGE
	11 – 15

	ISCED 3 - Upper secondary general
	LYCÉE GÉNÉRAL & TECHNOLOGIQUE
	15 – 18

	ISCED 3 - Upper secondary vocational
	LYCÉE PROFESSIONEL
	15 -19

	ISCED 4 - Post secondary non-tertiary
	–
	–

	ISCED 5A - Tertiary education
	UNIVERSITÉ
	18 – 24

	
	CPGE - GRANDES ÉCOLES
	18 – 23

	ISCED 5B - Tertiary education
	IUT / STS
	18 – 21

	
	UNIVERSITÉ / ÉCOLE SPÉCIALISÉE
	18 – 22


9.2.11 Germany
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	KRIPPEN
	KINDERGARTEN
	undex 3 and 3 – 6

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	GRUNDSCHULE
	6 – 10

	ISCED 2 - Lower secondary general (including pre-vocational)
	ORIENTIERUNGSSTUFE /GYMNASIUM
	10 – 12 / 12 – 16

	
	GESAMTSCHULE
	12 – 16

	
	REALSCHULE
	12 – 16

	
	SCHULARTEN MIT MEHREREN BILDUNGSGÄNGEN
	12 – 16

	ISCED 3 - Upper secondary general
	GYMNASIALE OBERSTUFE
	16 – 19

	ISCED 3 - Upper secondary vocational
	FACHOBERSCHULE
	16 – 18

	
	BERUFSFACHSCHULE
	16 – 19

	
	BERUFSFACHSCHULE + BETRIEB
	15 – 19

	ISCED 4 - Post secondary non-tertiary
	–
	–

	ISCED 5A - Tertiary education
	UNIVERSITÄT/KUNSTHOCHSCHULE/MUSIKHOCHSCHULE
	19 – 25

	
	FACHHOCHSCHULE
	18 – 22

	ISCED 5B - Tertiary education
	BERUFSAKADEMIA
	19 – 22

	
	VERWALTUNGSFACHHOCHSCHULE
	18 – 21

	
	SCHULEN DES GESUNDHEITWESENS
	19 – 22

	
	FACHSCHULE
	19 – 22


9.2.12 Greece
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	DIMOTIKI PAIDIKI STATHMI
	NIPIAGOGEIO
	under 6

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	DIMOTIKO SCHOLEIO
	6 – 12

	ISCED 2 - Lower secondary general (including pre-vocational)
	GYMNASIO
	12 – 15

	ISCED 3 - Upper secondary general
	ENIAIO LYKEIO
	15 – 18

	
	ESPERINO ENIAIO LYKEIO
	15 – 19

	ISCED 3 - Upper secondary vocational
	TEE
	15 – 18

	ISCED 4 - Post secondary non-tertiary
	INSTITOUTO EPAGELMATIKIS KATARTISIS
	18 – 20

	ISCED 5A - Tertiary education
	PANEPISTIMO
	19 – 24

	ISCED 5B - Tertiary education
	TECHNOLOGIKO EKPEDEUTIKO IDRYMA
	18 – 22


9.2.13 Hungary
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	BÖLCSÖDE
	ÓVODA
	under 3 and  3 – 6

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	ÁLTALÁNOS ISKOLA
	6 – 10

	ISCED 2 - Lower secondary general (including pre-vocational)
	ÁLTALÁNOS ISKOLA
	10 – 14

	
	GIMNÁZIUM
	10 – 14

	
	SZAKISKOLA
	16 – 17-18

	ISCED 3 - Upper secondary general
	GIMNÁZIUM
	14 – 18

	ISCED 3 - Upper secondary vocational*
	SZAKMUNKÁSKÉPZŐ ISKOLA
	14 – 17

	
	SZAKKÖZÉPISKOLA
	14 – 18

	
	SZAKISKOLA
	17 – 19 and 18 – 20

	ISCED 4 - Post secondary non-tertiary
	SZAKKÖZÉPISKOLA
	18 – 20

	ISCED 5A - Tertiary education
	EGYETEM
	18 – 24

	
	FŐISKOLA
	18 – 22

	ISCED 5B - Tertiary education
	AKKREDITÁLT ISKOLANRENDSZERŰ SZAKKÉPZÉS
	18 – 20


* ISCED 2 - Lower secondary vocational: SZAKISKOLA, between 14 and 16
9.2.14 Ireland
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	DAY CARE/DAY NURSERIES
	PLAYGROUPS
	under 3 and 2,5 – 5

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	PRIMARY SCHOOLS
	6 – 12

	ISCED 2 - Lower secondary general (including pre-vocational)
	SECONDARY / VOCATIONAL / COMPREHENSIVE SCHOOLS / COMMUNITIY SCHOOLS AND COLLEGES
	12 – 15

	ISCED 3 - Upper secondary general
	SECONDARY / VOCATIONAL / COMPREHENSIVE SCHOOLS / COMMUNITIY SCHOOLS AND COLLEGES
	15 – 17-18

	ISCED 3 - Upper secondary vocational
	POST-LEAVING CERTIFICATE COURSES
	17 – 20

	ISCED 4 - Post secondary non-tertiary
	–
	–

	ISCED 5A - Tertiary education
	UNIVERSITIES
	18 – 24

	
	TEACHER TRAINING
	18 – 22

	
	TECHNICAL AND OTHER COLLEGES
	18 – 22

	ISCED 5B - Tertiary education
	TECHNICAL AND OTHER COLLEGES
	18 – 22


9.2.15 Italy
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	ASILO NIDO
	SCHUOLA DELL 'INFANCIA
	under 3 and 3 – 6

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	SCHUOLA PRIMARIA
	6 – 11

	ISCED 2 - Lower secondary general (including pre-vocational)
	SCHUOLA MEDIA
	11 – 14

	ISCED 3 - Upper secondary general
	LICEO CLASSICO / SCIENTIFICO / LINGUSTICIO
	14 – 19

	
	LICEO ARTISTICO
	14 – 19

	
	INSTITUTO MAGISTRALE
	14 – 19

	ISCED 3 - Upper secondary vocational
	INSTITUTO D 'ARTE / PROFESSIONALE
	14 – 19

	
	INSTITUTO TECHNICO
	14 – 19

	ISCED 4 - Post secondary non-tertiary
	ISTRUZIONE E FORMAZIONE TECNICA SUPERIORE
	19 – 21

	ISCED 5A - Tertiary education
	UNIVERSITÁ / ISTITUTI UNIVERSITARI / POLITECNICI
	19 – 25

	ISCED 5B - Tertiary education
	ISTITUTI DI ALTA FORMAZIONE ARTISTICA E MUSICALE / ALTRI ISTITUTI
	19 – 23


9.2.16 Latvia
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	PIRMSSKOLAS IZGLĪTĪBA
	under 7

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	PAMATIZGLĪTĪBA
	7 – 11

	ISCED 2 - Lower secondary general (including pre-vocational)
	PAMATIZGLĪTĪBA
	11 – 16

	ISCED 3 - Upper secondary general
	VIDĒJĀ IZGLĪTĪBA
	16 – 19

	ISCED 3 - Upper secondary vocational*
	PROFESIONĀLĀ VIDĒJĀ IZGLĪTĪBA
	16 – 21

	ISCED 4 - Post secondary non-tertiary
	PROFESIONĀLĀ VIDĒJĀ IZGLĪTĪBA
	19 – 22

	ISCED 5A - Tertiary education
	UNIVERSITĀTE / AKADĒMIJA / AUGSTSKOLA / INSTITŪTS
	19 – 24

	ISCED 5B - Tertiary education
	KOLEDŽA / UNIVERSITĀTE / AKADĒMIJA / AUGSTSKOLA / INSTITŪTS
	19 – 23


* ISCED 2 - Lower secondary vocational: PROFESIONĀLĀ PAMATIZGLĪTĪBA, between 15 and 17
9.2.17 Lithuania
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	LOPŠELIS-DARŽELIS / DARŽELIS
	under 6

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	PRADINĖ MOKYLKA
	6 – 10

	ISCED 2 - Lower secondary general (including pre-vocational)
	PAGRINDINĖ MOKYLKA
	10 – 16

	
	GIMNAZIJA
	14 – 16

	ISCED 3 - Upper secondary general
	VIDURINĖ MOKYLKA
	16 – 18

	
	GIMNAZIJA
	16 – 18

	ISCED 3 - Upper secondary vocational*
	PROFESINĖ MOKYLKA
	16 – 18-19

	ISCED 4 - Post secondary non-tertiary
	PROFESINĖ MOKYLKA
	18 – 20

	ISCED 5A - Tertiary education
	UNIVERSITETAS / AKADEMIJA
	18 – 24

	ISCED 5B - Tertiary education
	AUKŠTESNIOJI MOKYLKA / KOLEGIJA
	18 – 22


* ISCED 2 - Lower secondary vocational: PROFESINĖ MOKYLKA, between 14 and 17
9.2.18 Luxembourg
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	FOYERS DE JOUR
	SPILLSCHOUL
	under 4 and 3 – 6

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	ÉCOLÉ PRIMARE
	6 – 12

	ISCED 2 - Lower secondary general (including pre-vocational)
	LYCÉE
	12 – 15

	
	LYCÉE TECHNIQUE
	12 – 15

	ISCED 3 - Upper secondary general
	LYCÉE
	15 – 19

	
	RÉGIME TECHNIQUE
	15 – 19

	ISCED 3 - Upper secondary vocational
	RÉGIME DE TECHNICIEN
	15 – 19

	
	RÉGIME PROFESSIONEL
	15 – 18

	ISCED 4 - Post secondary non-tertiary
	BREVET DE MAITRISIE
	19 – 22

	ISCED 5A - Tertiary education
	CENTRE UNIVERSITAIRE
	19 – 21

	ISCED 5B - Tertiary education
	LYCÉES TECHNIQUES
	19 – 21

	
	ISERP / IEES
	19 – 22

	
	INSTITUT SUPÉRIEUR DE TECHNOLOGIE
	19 – 23


9.2.19 Malta
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	DAY CARE CENTRES
	KINDERGARTEN CENTRES
	under 3 and 3 – 5

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	PRIMARY SCHOOLS
	5 – 11

	ISCED 2 - Lower secondary general (including pre-vocational)
	JUNIOR LYCEUMS / SECONDARY SCHOOLS / BOY'S GIRLS'S SCHOOLS
	11 – 16

	ISCED 3 - Upper secondary general
	JUNIOR COLLEGE / HIGHER SECONDARY SCHOOL
	16 – 18

	ISCED 3 - Upper secondary vocational
	PREVOCATIONAL COURSES / VOCATIONAL SCHOOLS
	16 – 18

	
	TRADE SCHOOLS / TECHNICAL INSTITUTES / VOCATIONAL SCHOOLS
	16 – 20

	
	INSTITUTE OF TOURISM STUDIES
	17 – 21

	ISCED 4 - Post secondary non-tertiary
	UNIVERSITY
	18 – 19

	ISCED 5A - Tertiary education


	UNIVERSITY
	18 – 24

	ISCED 5B - Tertiary education
	UNIVERSITY
	18 – 21


9.2.20 Netherlands
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	PEUTERSPEELZALEN
	BASISONDERWIJS
	under 4 and 4 – 6

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	BASISONDERWIJS
	6 – 12

	ISCED 2 - Lower secondary general (including pre-vocational)
	VWO
	12 – 15

	
	HAVO
	12 -15

	
	VMBO
	12 – 14 and 14 – 16

	ISCED 3 - Upper secondary general
	VWO
	15 – 18

	
	HAVO
	15 – 17

	ISCED 3 - Upper secondary vocational*
	MIDDELBAAR BEROEPSONDERWIJS
	16 – 20

	ISCED 4 - Post secondary non-tertiary
	MIDDELBAAR BEROEPSONDERWIJS
	19 – 21

	ISCED 5A - Tertiary education
	HOGESCHOOL / UNIVERSITEIT
	17 – 23 /18 – 24

	ISCED 5B - Tertiary education
	HBO (Higher professional education)
	17 – 19


* ISCED 2 - Lower secondary vocational: VMBO (between 14 – 16), PRAKTIJKONDERWIJS (between 12 – 18)
9.2.21 Poland
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	ŻŁOBKI
	PRZEDSZKOLE
	under 3 and 3 – 7

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	SZKOŁA PODSTAWOWA
	7 – 13

	ISCED 2 - Lower secondary general (including pre-vocational)
	GIMNAZJUM
	13 – 16

	ISCED 3 - Upper secondary general
	LICEUM OGÓLNOKSZTAŁCĄCE
	15 – 19

	ISCED 3 - Upper secondary vocational
	SZKOŁA ZASADNICA
	15 – 18

	
	LICEUM ZAWODOWE I TECHNICZNE
	15 – 19

	
	TECHNIKUM ZAWODOWE
	15 – 20

	ISCED 4 - Post secondary non-tertiary
	SZKOŁY POLICEALNE
	19 – 21-22

	ISCED 5A - Tertiary education
	STUDIA MAGISTERSKIE
	19 – 25

	
	STUDIA LICENCJACKIE - STUDIE MAGISTERSKIE
	19 – 25

	ISCED 5B - Tertiary education
	WYŻSZE SZKOŁY ZAWODOWE
	19 ​– 23


9.2.22 Portugal
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	CRECHES
	JARDINS DE INFǺNCIA
	under 3 and 3 – 6

	 
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	ENSINO BÁSICO
	6 – 12

	ISCED 2 - Lower secondary general (including pre-vocational)
	ENSINO BÁSICO
	12 – 15

	ISCED 3 - Upper secondary general
	CURSOS GERAIS
	15 – 18

	ISCED 3 - Upper secondary vocational*
	CURSOS TECHNOLÓGICOS
	15 – 18

	
	CURSOS PROFESSIONAIS
	15 – 18

	ISCED 4 - Post secondary non-tertiary
	CURSOS DE ESPECIALIZAÇÃO TECHNOLÓGICA
	18 – 19

	ISCED 5A - Tertiary education
	ENSINO UNIVERSITÁRIO
	18 – 24

	ISCED 5B - Tertiary education
	ENSINO POLITÉCNICO
	18 – 22-23


* ISCED 2 - Lower secondary vocational: CURSOS PROFESSIONAIS, between 12 and 15
9.2.23 Slovakia
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	DETSKE JASLE
	MATERSKÁ ŠKOLA
	under 3 and 3 – 6

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	ZÁKLADNÁ ŠKOLA
	6 – 10

	ISCED 2 - Lower secondary general (including pre-vocational)
	ZÁKLADNÁ ŠKOLA / GYMNÁZIUM
	10 – 15 / 10 – 14

	ISCED 3 - Upper secondary general
	GYMNÁZIUM
	14 – 19

	ISCED 3 - Upper secondary vocational*
	UČILIŠTE
	15 – 17

	
	STREDNÉ ODBORNÉ UČILIŠTE
	15 – 19

	
	STREDNÁ ODBORNÁ ŠKOLA / KONZERVATÓRIUM
	14 – 18 / 15- 20

	ISCED 4 - Post secondary non-tertiary
	STREDNÁ ODBORNÁ ŠKOLA
	19 – 21-22

	ISCED 5A - Tertiary education
	UNIVERZITA / VYSOKÁ ŠKOLA
	19 – 25

	ISCED 5B - Tertiary education
	STREDNÁ ODBORNÁ ŠKOLA
	19 – 22


* ISCED 2 - Lower secondary vocational: STREDNÁ ODBORNÁ ŠKOLA / KONZERVATÓRIUM, between 10 and 14
9.2.24 Slovenia
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	The former PPS (Pre-primary school) have been integrated in the new single structure.
	

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	OSNOVNE ŠOLE
	6 – 12

	ISCED 2 - Lower secondary general (including pre-vocational)
	OSNOVNE ŠOLE
	12 – 15

	ISCED 3 - Upper secondary general
	GIMNAZIJE
	15 – 19

	ISCED 3 - Upper secondary vocational
	TECHNIŠKE / STROKOVNE ŠOLE
	15 – 19

	
	POKLICNO-TECHNIŠKE ŠOLE
	15 – 20

	
	POKLICNE ŠOLE
	15 – 18

	ISCED 4 - Post secondary non-tertiary
	POKLICNI TEČAJ / MATURITETNI TEČAJ
	19 – 20

	ISCED 5A - Tertiary education
	FAKULTETE /  AKADEMIJE
	19 – 25

	ISCED 5B - Tertiary education
	VISOKE STROKOVNE ŠOLE
	19 – 24-25

	
	VIŠJE STROKOVNE ŠOLE
	19 – 21


9.2.25 Spain
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	EDUCACIÓN INFANTIL
	under 6

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	EDUCACIÓN PRIMARIA
	6 – 12

	ISCED 2 - Lower secondary general (including pre-vocational)
	EDUCACIÓN SECUNDARIA OBLIGATORIA
	12 – 16

	ISCED 3 - Upper secondary general
	BACHILLERATO
	16 – 18

	ISCED 3 - Upper secondary vocational
	FORMACIÓN PROFESIONAL DE GRADO MEDIO
	16 -18

	ISCED 4 - Post secondary non-tertiary
	–
	–

	ISCED 5A - Tertiary education
	ENSEŇANZAS UNIVERSITARIAS
	18 – 24

	
	ENSEŇANZAS ARTISTICAS DE GRADO SUPERIOR
	18 – 22

	ISCED 5B - Tertiary education
	FORMACIÓN PROFESIONAL DE GRADO SUPERIOR
	18 – 20


9.2.26 Sweden
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	FÖRSKOLAKLASS
	under 7

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	GRUNDSKOLA
	7 – 13

	ISCED 2 - Lower secondary general (including pre-vocational)
	GRUNDSKOLA
	13 – 16

	ISCED 3 - Upper secondary general
	GYMNASIESKOLA
	16 – 19

	ISCED 3 - Upper secondary vocational
	GYMNASIESKOLA
	16 – 19

	ISCED 4 - Post secondary non-tertiary
	KY / KOMVUX / FOLKHÖGSKOLA
	19 – 21

	ISCED 5A - Tertiary education
	UNIVERSITET / HÖGSKOLA
	19 – 24-25

	ISCED 5B - Tertiary education
	KOMPLETTERANDE SKOLA
	19 – 22


9.2.27 United Kingdom – England and Wales
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	DAY NURSERIES / NURSEY CENTRES
	NURSERY SCHOOLS / CLASSES
	under 3 and  3 – 5

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	PRIMARY SCHOOLS
	5 – 11*

	ISCED 2 - Lower secondary general (including pre-vocational)
	SECONDARY SCHOOLS
	11 – 14

	ISCED 3 - Upper secondary general
	SECONDARY SCHOOLS
	14 – 18

	
	FURTHER EDUCATION INSTITUTIONS
	16 or older

	ISCED 3 - Upper secondary vocational
	FURTHER EDUCATION INSTITUTIONS
	16 or older

	ISCED 4 - Post secondary non-tertiary
	–
	–

	ISCED 5A - Tertiary education
	HIGHER EDUCATION INSTITUTIONS
	18 – 23

	ISCED 5B - Tertiary education
	HIGHER EDUCATION INSTITUTIONS
	18 – 21


* Before the age 5: reception classes between 4 and 5

9.2.28 United Kingdom – Northern Ireland
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	DAY NURSERIES / NURSEY CENTRES
	NURSERY SCHOOLS / CLASSES
	under 4

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	PRIMARY SCHOOLS
	4 – 11

	ISCED 2 - Lower secondary general (including pre-vocational)
	SECONDARY SCHOOLS
	11 – 14

	ISCED 3 - Upper secondary general
	SECONDARY SCHOOLS
	14 – 18

	
	FURTHER EDUCATION INSTITUTIONS
	16 or older

	ISCED 3 - Upper secondary vocational
	FURTHER EDUCATION INSTITUTIONS
	16 or older

	ISCED 4 - Post secondary non-tertiary
	–
	–

	ISCED 5A - Tertiary education
	HIGHER EDUCATION INSTITUTIONS
	18 – 23

	ISCED 5B - Tertiary education
	HIGHER EDUCATION INSTITUTIONS
	18 – 21


9.2.29 United Kingdom – Scotland
	ISCED code
	Name of the pre-primary institutions
	Age

	
	Nurseries/Day Care/Playgroups
	Non-school education-oriented settings
	

	ISCED 0 - Pre-primary school-based
	DAY NURSERIES / NURSEY CENTRES
	NURSERY SCHOOLS / CLASSES
	under 5

	
	Structure of mainstream school and tetriary education
	

	ISCED 1- Primary
	PRIMARY SCHOOLS
	5 – 12

	ISCED 2 - Lower secondary general (including pre-vocational)
	SECONDARY SCHOOLS
	12 – 16

	ISCED 3 - Upper secondary general
	SECONDARY SCHOOLS
	16 – 18

	
	FURTHER EDUCATION INSTITUTIONS
	16 or older

	ISCED 3 - Upper secondary vocational
	FURTHER EDUCATION INSTITUTIONS
	16 or older

	ISCED 4 - Post secondary non-tertiary
	–
	–

	ISCED 5A - Tertiary education
	HIGHER EDUCATION INSTITUTIONS
	18 – 23

	ISCED 5B - Tertiary education
	FURTHER EDUCATION / SUB-DEGREE PROGRAMME
	18 – 22



www.eurydice.org: The EURYDICE European Unit of the European Commission (DG Education and Culture) has developed this EURYDICE website to enhance public access to information about the products of the EURYDICE Network on education systems and policies in the countries covered by EURYDICE activity.

www.oki.hu: The web site has developed by the National Institute for Public
Education, Hungary.
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� Information flow is also important to understand people’s rights and obligations. We must not underestimate the role of various Roma centres and institutions in sharing such information in addition to organising cultural programmes, providing counselling and advice, running remedial classes for Roma kids, and organising free-time activities.


� These are the very factors that render the evaluation of the effectiveness of various interventions, initiatives, and good practices very difficult.


� All this, of course, needs to be done in a manner which ensures that persons remain unidentifiable and the retrieval of data is fully prevented.


� The last Greek Census that contained linguistic data, in 1951, recorded 7,500 individuals as speakers of Romani.


� At the beginning of the 2000s, the Greek government and the network of Municipalities which have Roma settlements (established in 1995) calculated the number of Greek Roma as consisting of up to 80,000 persons.


� Estimates based on information released by local self-government entities. (Letter of Dimitrina Petrova EUROPEAN ROMA RIGHTS CENTER, Hungary; January 19, 2004)


� 	Allgemeinbildende Pflichtschulen – including primary schools, special needs schools, and main general secondary schools


� 	In the German original the term for primary school is Volksschule, for special needs school it is Sonderschule, for main general secondary school it is Hauptschule, for compulsory vocational school its is Berufsschule and for academic general secondary school it is allgemein bildende höhere Schule.


� Viikberg, J. (1999) Eesti rahvaste raamat: rahvusvähemused, -rühmad ja –killud, Tallinn: Eesti Entsüklopeediakirjastus.


� Estonia/Statistical Office of Estonia, public database at � HYPERLINK "http://www.stat.ee" ��http://www.stat.ee� (01.10.2004).


� Estonia/Statistical Office of Estonia, public database at � HYPERLINK "http://www.stat.ee" ��http://www.stat.ee� (01.10.2004).


� In those schools, where the rate of Roma children is high enough for segregation (higher than 20% or more than 80 pupils in 1992, and/or there are special programmes for Roma children ).


� The National Census counted all-Traveller and mixed Traveller/settled households separately. It found that 84 percent of enumerated Travellers were in all-Traveller households. Over 90 per cent of persons in mixed households were in standard housing. 


� Data source: Traveller Health Unit, Department of Health and Children (2002) Travellers health, a national strategy, Dublin: Department of Health and Children, p. 27 [NFPIE0091] Central Statistics Office (2004) 2002 Census, Vol. 8, The Irish Traveller Community, Dublin: Stationery Office, Table 26 [NFPIE0094]
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� Central Statistics Office (2004) 2002 Census, Volume 8, the Irish Traveller Community, Dublin: CSO, Table 16 and Vol. 10, Table 19 [NFPIE0094]


� Estimates furnished (September 2004) by the Department of Education and Science National Education Officer for Travellers (2004) [NFPIE0090]


� Note: the table refers only to those that explicitly indicated their mother tongue as being non-Lithuanian and either do not know or did not mention that they know Lithuanian. This number is divided by the total number of the corresponding ethnic group population. 


� The three per cent of the Lithuanian population whose mother tongue is non-Lithuanian and who do not know Lithuanian may (are likely to) include descendants of émigrés and of those that were expelled to mainland Russia as a result of Soviet repressions, as well as those who declared themselves in the census as Lithuanian by nationality, but who are by their mother tongue national minority speakers.


� Data aggregated from the following sources: the Department of National Minorities and Lithuanians Living Abroad and the NGO The Foundation for Educational Change 


� A youth school is a school where general education is provided along with the basic work skills (see: � HYPERLINK "http://www.smm.lt/old/Teisine_informacija/koncepcija/koncepcija1.htm" ��http://www.smm.lt/old/Teisine_informacija/koncepcija/koncepcija1.htm�, (01.12.2004)). This type of school is dedicated to teenagers sixteen and older who have not graduated from a basic school and who feel uncomfortable at other schools, lack motivation or suffer from poor social and environmental conditions. Usually these schools have cover grades six to ten. 


� Adult schools, as well as youth schools, are the means for reintegrating of pupils into the education system. These educational institutions provide opportunities for combined learning and work.


� Partial attendance: no less than 100 days per year in the first to fourth grade, 150 days per year in the fifth to tenth grade. According to the educational plans, there are 170 days per year in the first to fourth grade and 195 days per year in the fifth to tenth grade. 


� Non-attendance: less than 150 days per year. 


�  Legrand M. (ed.) (2002), Les valeurs au Luxembourg, Luxembourg: Saint-Paul, p348 (PUBLU0085)


� 101.202 PLN was refunded due to the failure to execute all planned tasks.


� 3.000 was refunded due to the failure to execute all planned tasks.


� These figures are based on estimations, which most probably imply that there are more children that are entitled to mother tongue education in the municipalities.
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